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Alhamdulillah by the grace and blessings of Allah Subhanahu wa Ta’ala, the Curriculum
Development Department, Ministry of Education has successfully published the Understanding
Shared Histories in Southeast Asia Resource Book.
The resource book is developed under the Project of Promoting Intercultural Dialogue and A
Culture of Peace in Southeast Asia through Shared Histories funded by The United Nations
Educational, Scientific and Cultural Organisation (UNESCO) in collaboration with the Ministry
of Education. The project aims to develop and promote innovative educational materials on
the shared histories of Southeast Asia.
The innovative educational materials are hoped to foster understanding of the shared
histories in Southeast Asia as well as awareness and appreciation of intercultural dialogue
and relationships in the past so as to cultivate an intercultural perspective today. Moreover, a
sense of regional identity and appreciation of cultural diversity apart from fostering a historical
mindset and cultivate historical inquiry skills can also be nurtured.
The resource book provides a variety of interesting and interactive activities with the aim of
engaging students’ active participation in their learning. It is hoped that the resource book
will give both teachers and students many opportunities for activity-based learning that will
enhance the students’ 21st century skills needed to thrive in today’s ever-changing world.
My appreciation goes to the dedicated team of committee members who have effortlessly
involved in making the publication of this resource book a success and ensured the quality
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national identity and fostering a greater appreciation and understanding on the shared
histories context within the SEA communities.
Awang Ali Hamdani bin Haji Muhamad Diah
Acting Director of Curriculum Development Department
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LESSON 1

Introduction
to rice cultures:
How significant is
rice in the cultures of
Southeast Asia?
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Lesson 1a: Significance of rice in Southeast Asia
Key idea
Key concepts

Main staple food of Southeast Asian countries
Consumption
Rice cultivation
Staple food
Main export commodity

No. of periods/lessons

2 periods for lesson 1a (1 period: 30 minutes)

Facilities needed

Classroom or teaching rooms, computer, projector and dictionary

Pre-requisite knowledge Students should be able to give of examples of rice food products.

Learning objectives

By the end of the lesson, the students will be able to:

SKILLS

KNOWLEDGE
1. Describe the
significance of rice in
Southeast Asia and
how the consumption
and cultivation of rice
shaped the region’s
cultures and societies.
2. Label the structure
of a paddy plant and
describe the conditions
suitable for rice
cultivation.

1. Study a variety of
sources (greetings) to
gather inferences about
the significance of rice
in Southeast Asian
culture and the nature
of rice cultivation in the
region.
2. Practice source-reading
skills.
3. Enhance student’s data
interpretation skills.

ATTITUDES
1. Recognise how the
consumption and
cultivation of rice
features centrally the
Southeast Asian culture
through the greetings,
sayings and proverbs
that are associated
with rice and how our
cultures are connected
by the importance of
rice.
2. Appreciate the labour,
social-cooperation
and innovation
demonstrated in rice
cultivation.

Teacher’s prior knowledge
• Brief history of rice farming in Brunei Darussalam. (Refer to Source 1).
• Basic structure of paddy
(Refer to Sources 3 and 4).

plant

and

conditions

suitable

for

rice

cultivation.

• Types of rice grain. For further reference of variety types of rice in Brunei Darussalam,
teacher may refer to Monograf Istilah Peribumi Nama-nama Padi published by Dewan
Bahasa & Pustaka Brunei Darussalam (2009).
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15 minutes

Introduction
Lesson Development

Resources

Rationale

Teacher talk:
Teacher to begin lesson with an introduction Source 1:
of the topic and the scope of the lesson.
Introduction to Rice Farming
The key questions of the lesson could be
phrased as:
•

What is the main staple food of
Southeast Asian countries?

•

Give examples of rice food products.

•

Label the structure of paddy plant.

•

What are the conditions suitable for rice
cultivation?

Allocate 5 minutes for students to read
(Source 1).
Instruct students to underline/highlights
important key information of (Source 1).
Teacher explain the meaning of ‘staple food
& brief history and the development of rice
farming in Brunei Darussalam’.
Teacher may bring samples types of rice
grain to be shown to students.
Starter activity:
Instruct students to share the key points
that they gather from (Source 1) with their
partner.
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The starter activity
helps students to
acknowledge that
rice is the staple food
for Southeast Asian
people as it can be
seen on the design of
the ASEAN emblem in
which ten yellow paddy
of rice stalks are drawn
in the middle of the
ASEAN logo.
Through this activity
students also able to
gain insights of rice
as the main export
commodity for some
Southeast Asian
countries such as
Thailand, Vietnam,
Myanmar and
Cambodia.
At the same time, this
activity also emphasise
on the brief history and
the development of
rice farming in Brunei
Darussalam.

15 minutes

Development 1
Lesson Development

Resources

Rationale

Class activity 1:
Greet students with the phrase “Have
Source 2:
you eaten rice?’’ in the local language.
Greetings in some parts of
Instruct student to refer to (Source 2):
Southeast Asia.
Greetings in some parts of Southeast Asia.
Explain the synonymous use of rice with
food and eating in many Southeast Asian
languages underscores its central role in
Southeast Asian culture. Ask the students
if they know of any regional variations to
the greeting ‘Have you eaten rice?’ Get
them to share their knowledge with their
classmates.
Class activity 2:
Teacher distribute (Handout 1): Rice
infographic. Ask students to list out any
rice related food that were served during
festivities such as Hari Raya Aidilfitri and
Hari Raya Aidiladha. Instruct students to
list down rice related food serve during
festivals on (Handout 1): Rice infographic
under the rice product section.

(Activity 1) helps to
stimulate interest of
the students to learn
this topic by learning
greetings ‘Have you
eaten rice’ of Southeast
Asian countries.
This activity also allows
students to visualise
the region of Southeast
Asia and activates
their mental map of
Southeast Asia and
the locations of the
countries.
(Activity 2) helps to
activate student’s
prior knowledge on
examples of rice
related food.

Class activity 3:
Teacher distribute (Source 3): Structure
of paddy plant. Allocate 5 minutes for
students to study the Structure of the
paddy plant.
Instruct students to label the structure
of the paddy plant on (Handout 1): Rice
infographic under the structure of the rice
plant section.

Source 3:
Structure of the paddy plant.

Through (activity
3), students will
be able to activate
their conceptual
understanding and
gain knowledge of the
Structure of the paddy
plant.
Teachers will be
able to check for
understanding and
accuracy of information
either through the
gallery walk or the
class discussion.
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20 minutes

Development 2
Lesson Development
Class activity 4:
Teacher distribute (Source 4): Conditions
suitable for rice cultivation. Allocate 5
minutes for students to read (Source 4).

Resources
Source 4:
Conditions suitable for rice
cultivation.

Instruct students to collect and gather
information from (Source 4) and complete
the habitat of rice on the rice infographic.
Let students do the discussion with their
partner.

Closure

1. Recap the examples of rice food
products.
2. The structure of the paddy plant.

(Source 4) provides
the content students
need to discuss the
questions in the rice
infographic handout –
habitat of Rice section.

10 minutes

Lesson Development
In closing the lesson, teacher can:

Rationale

Resources
Source 5: Website
http://www.haveariceday.
com/rice-varieties/_product_
category

3. Conditions suitable for rice cultivation.
Home extension activity:
Instruct students to complete the rice
infographic stating two interesting facts
about rice by referring to http://www.
haveariceday.com/rice-varieties/_product_
category
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Rationale
This enables teacher
to provide an overview
of the lesson and what
the students have
learnt in the lesson and
to set the tone for the
next follow-up lesson
on the rice production.

Lesson 1b: Rice production
Key idea

The growth phase and stages of paddy plant and types of rice farming
Vegetative phase
Reproduction phase
Key concepts
Ripening phase
Subsistence farming
Commercial rice farming
No. of periods/lessons
2 periods for lesson 1b (1 period: 30 minutes)
Classroom or teaching rooms, computer, projector, internet access
Facilities needed
and dictionary
Students should have some knowledge of conditions suitable for rice
Pre-requisite knowledge
cultivation.

Learning objectives
KNOWLEDGE
1. Differentiate
subsistence and
commercial rice
farming.
2. Briefly describe the
growth phases of paddy
plant.
3. Describe the conditions
for rice farming and
gain an insight into
the importance of rice
farming.

By the end of the lesson, the students will be able to:

SKILLS
1. Practice source-reading
skills;
2. Practice note-taking
skills;

ATTITUDES
1. Appreciate the shared
cultures in the region by
the importance of rice.

3. Experience online
research and
collaborative group
discussion;
4. Practice writing and oral
communication skills.
5. Enhance data
interpretation skills.
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Teacher’s prior knowledge
•
•

Teacher should have knowledge on The growth phases and stages of paddy plant. (Refer
to Source 6).
Teacher should have good knowledge on types of rice farming. (Refer to Source 7).

10 minutes

Introduction
Lesson Development
Teacher talk:

Resources

Completed rice infographic
Teacher to begin lesson with an introduction from previous lesson.
of the topic and the scope of the lesson.
The key questions of the lesson could be
phrased as:
•

List out the growth phases and stages of
paddy plant.

•

Discuss differences between
subsistence farming and commercial
farming?

•

Importance of rice farming.

Teacher explains the learning objectives
and recall back on the rice infographic that
they have completed from the previous
lesson.
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Rationale

Recap and recall
important key points of
the rice infographic from
the previous lesson.

Development 1
Lesson Development
Distribute (Source 6): The growth phases
and stages of paddy plant and (Source 7):
Types of rice farming: subsistence & largescale commercial rice farming.

20 minutes
Resources

Rationale

Source 6:
The growth phases and
stages of paddy plant.

(Source 6 and Source
7) equip students
with information on
the growth phases
and stages of paddy
plant and the different
types of rice farming
that were practiced
in Southeast Asian
countries.

Source 7:
Types of rice farming
subsistence & large-scale
commercial rice farming.

By working in groups,
students will gain
the experience of
collaborative learning
and discussion.

Allocate 6 minutes for students to read the
(Sources 5 and 6).

Class activity 5:
In pairs, instruct students to note down the
key points of (Source 6 and 7).
Get volunteers to share their findings
on the growth phases and stages of
paddy plant and comparison between
subsistence and large-scale commercial
rice farming.

20 minutes

Development 2
Lesson Development
Class activity 6:
Instruct students to browse video with the
title; Rice is life in Asia, from the video on
YouTube.
https://www.youtube.com/
watch?v=8VlLEHRJmsM
and collect the information from the video.
After watching the video, elicit responses
from the students about what they have
observed from the video and instruct
students to brainstorm and discuss with
their partner and create mind map on the
importance of rice farming.

Resources

Rationale

Source 8: website
Video on YouTube: Rice is
life in Asia
https://www.youtube.com/
watch?v=8VlLEHRJmsM

This video provides
an overview of the
significance of rice
cultivation in Southeast
Asia. Students need
to acknowledge the
various importance of
rice farming.
This video will provide
the content students
need to discuss for the
questions in (Class
activity 6).
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10 minutes

Closure
Lesson Development
In closing the lesson, teacher can:
1. Recap the growth phases and stages
of paddy plant.
2. Recap on the types of rice farming
3. Recap on the importance of rice
farming.

Resources
Source 6:
The growth phases and
stages of paddy plant.
Source 7:
Types of rice farming.

Rationale
This enables teacher to
provide an overview of
the lesson and what the
students have learnt in
the lesson.

Sources
Source 1 - What is a staple food?
A food that makes up the dominant part of a population’s diet. Staple foods are eaten regularly, even daily
and supply a major proportion of a person’s energy and nutritional needs. Staple Food usually have full
of calories for energy. In Asian cultures, rice production was firmly practiced since centuries ago and rice
farming greatly symbolise the unity of Asian people. Rice is the staple food for Southeast Asian countries
as it can be seen on the design of the ASEAN emblem in which ten yellow paddy or rice stalks are drawn
in the middle of the ASEAN logo.
Rice is the main export commodity for some of Southeast Asian countries such as Thailand, Vietnam,
Myanmar and Cambodia. The scientific name for rice is Oryza Sativa. On average, each Bruneian
consumes approximately 82.7kg of rice a year. Thus, in order to meet the growing consumption of rice,
one of the aims of Brunei Darussalam Vision 2035 is to increase rice self-sufficiency rate of production.

Brief history and the development of rice farming in Brunei Darussalam
Rice farming in Brunei Darussalam started in 1908. In 1978, Department of Agriculture started the Wasan
Paddy Project. Over the coming years, Department of Agriculture had open up more rice paddy fields areas,
allocate funds for paddy research centres, subsidised fertilisers, pesticides and rice farming equipment
and facilities. In 2009, Beras Laila was produced as one of the country’s effort to reach self-sufficiency in
rice production. Beras Laila took 110 days for it to grow. It has a lower carbohydrate conversion rate and
high in protein.
In October 2019, Brunei Darussalam’s largest commercial paddy site with an area of 500 hectares land
has been opened up in Kandol. Kandol Rice Farm is located in rural south of Belait District which aim to
further improve the country’s agricultural output and food security. Kandol Rice Farm is the recent Rice
farming development project towards self-sufficient rice production. Brunei Darussalam Department of
Agriculture and Agri-food (DAA) developed a new paddy strain called Sembada (188) to further increase
more rice production capacity.
IBTE through School of Agro-technology & Applied Sciences Campus in Wasan offer training specialised
in rice industry training with the implementation of best practices in modern and sustainable rice farming
techniques. On average, IBTE Agro - technology students yield over eight tonnes of paddy per hectare
at IBTE campus in Wasan. Modern farming technology were implemented such as the use of drones to
spray fertilisers over the rice paddy field.
8 | Understanding Shared Histories in Southeast Asia
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Source 2 - Greetings in some parts of Southeast Asia

1
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Source 3 - Structure of the paddy plant

Roots

Parts of paddy plant
There are simply 4 parts of paddy plant which are listed below:
1. Roots
2. Stem
3. Leaves
4. Panicle
Panicle is the most important part of rice as it determines to total grain production. Panicles are flowers
of rice. In scientific term, Panicles are group of spikelets which are situated at the top end of stem.
All these parts of rice form a complete paddy plant and they have their own crucial functions in the
growth and development of paddy plant.

10 | Understanding Shared Histories in Southeast Asia
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Source 4 - Condition suitable for rice cultivation

1

Source 5 - Website
http://www.haveariceday.com/rice-varieties/_product_category
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Source 6 - The growth phases and stages of paddy plant

There are 3 growth phases and stages of a paddy plant, namely vegetative growth stage, reproductive
stage and the ripening stage. The growth duration depends on the variety of rice. Reproductive stage
(panicle initiation to flowering) and ripening stage (flowering to harvesting) is constant about 1 month.
Only vegetative growth stage (sowing to panicle initiation) depends on variety of rice. In order to
obtain higher yield, rice in the field should have more panicles, more grains and more filled grains.
Source 7 - Types of rice farming

Definition of subsistence farming
Subsistence farming is a small-scale farming that produces low output rice production that is usually
enough for domestic need. The farm size is usually small, below two hectares. Resources such as
land, capital, skills and labour are limited resulting in low outputs of rice.

Definition of commercial farming
Commercial farming is a large-scale rice farming that produces high outputs of rice that are carried out
for sale. The farm size is large. Commercial rice farmers usually use irrigation and drainage systems,
high yielding seeds, fertilisers and machinery as well as new technology to achieve high yields. Large
scale farming is sometimes referred to as factory farming or industrialisation of agriculture.
Source 8 - Website
Video on YouTube: Rice is life in Asia
https://www.youtube.com/watch?v=8VlLEHRJmsM
12 | Understanding Shared Histories in Southeast Asia

Handout 1
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Source 1: Introduction to rice farming
•

https://www.nationalgeographic.org/encyclopedia/food-staple

•

Sejarah dan latar belakang penanaman padi di negara Brunei Darussalam; Jabatan Pertanian
Brunei Darussalam

•

The Report Brunei Darussalam 2009.

•

https://thescoop.co/2019/10/29/brunei’s-largest -rice farms-kicks off-operations/

•

https://www.bizbrunei.com/2020/02/promising-first-yield-for-ibte-students-planting-rice-throughagrobiz-programme-livewire/

•

https://www.bizbrunei.com/2019/10/kandol-to-produce-up -to-8000-tonnes-of-paddy-by-2025/

•

http://www.naro.affrc.go.jp/archive/niaes/sinfo/sympo/h18/20061212/pdf/s4_fukai.pdf

•

https://agritrop.cirad.fr/559930/1/document_559930.pdf

Source 3: Structure of the paddy plant
•

https://guide2agriculture.com/parts-of-rice-plant

Source 6: The growth phases and stages of paddy plant
•

http://www.knowledgebank.irri.org/

Source 7: Type of rice farming subsistence & large-scale commercial rice farming
•

Textbook: Geography Year 10 – Theme B
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LESSON 2
Food cultures and
the cuisines of
Southeast Asia:
What is the significance
of spices and fermented
fish products in
Southeast Asian
cuisines?

The significance of spices and fermented fish products in Southeast
Asian cuisines
The different types of fermented food and spices used in Southeast
Key idea
Asian cuisines
Spices
Cuisine
Fermented
Key concepts
Ingredient
Fermentation
Preservation
Consumption
No. of periods/lessons
2 periods per lesson (1 period: 30 minutes)
Facilities needed
Classroom or teaching rooms, computer, projector and dictionary
Students should be able to give of examples of spices and fermented
Pre-requisite knowledge
fish products.

Learning objectives

KNOWLEDGE
1. State the major spices
in Southeast Asian
cuisines.
2. Name some of the
fermented fish products
produced in Southeast
Asia.
3. Describe how the
fermented fish are
produced and how they
are used.

By the end of the lesson, the students will be able to:

SKILLS
1. Study sources about
the fermented fish
products produced
and used in various
countries in Southeast
Asia to infer how
significant they are to
the region’s cuisines.

ATTITUDES
1. Realise the variations of
ingredients in Southeast
Asian cuisines that
are common in almost
every country in
the region and the
popularity of these
products stemmed from
a rice-eating culture.
2. Recognise the ingenuity
of our shared cultures
in using fermentation
as a preservation
technique to add protein
to their diets and utilise
small fish that would
otherwise have little
value for consumption.
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Learning activities
Lesson Development
1. Pre-lesson preparation:

Resources

Sources 4 to 18

1.1 The facilitator prints out copies of the
sources in the resource book for the
Gallery walk activity.
1.2 (Sources 4 to 18) are required for
the Gallery walk.
1.3 They can be enlarged or more
copies can be made to prevent
overcrowding.
1.4 Facilitator can consider bringing in
some fermented fish products such
as fish sauce, fish paste or shrimp
paste (belacan) to the class so
that students’ understanding of this
key ingredients in Southeast Asian
cuisines can be enhanced through
sight, smell and taste.
2. As follow-up field trip activity:
2.1 Students can be taken to a
traditional market to learn more
about the key ingredients (herbs,
spices, fermented fish products) in
Southeast Asian cuisines.
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Rationale
Understand the
significance of
seasonings such as
spices, herbs and
fermented fish products
in Southeast Asian
cuisines.
Realise that fermented
fish products are a
shared culinary history
and culture for all
countries in Southeast
Asia – almost every
country in the region
has a local variation
and the countries that
do not produce their
own variations of the
products used them in
cooking as well.

Introduction
Lesson Development
1. Students seated in groups of two or
three.
2. Pictures of different types of spices are
projected on the whiteboard. Students
are to name the type of spices on the
whiteboard. They will also be asked
about what are the uses of spices in
their everyday life.

10 minutes
Resources
Source 1
Handout: Page 1

Rationale
If students are not
sure what the common
seasonings used
in Southeast Asian
cuisines are, ask them
to refer to the list of
seasonings in (Handout
5) on page 34.

3. Project Source 1 and give Handout 1 to
students to discuss.
4. Inform students that Source 1 features
are two dishes, stir fried water spinach
and gai yang.
5. Ask the students to imagine that
seasonings such as ginger, chilli
peppers, lemongrass, coriander roots
and fish sauce are removed from the
lists. How would these dishes taste?
6. Ask the students to share their response
with the person next to them.
7. Elicit responses from the students.
The intention is to elicit how these
seasonings (herbs, spices and
fermented fish products) are used to
flavour our meals. How the dishes that
are familiar to us would be very different
(and very bland) without them.
8. Ask the students to think about what
they had for dinner last night. What were
some of the spices that were used?
9. Were the dishes prepared with some
sort of fermented fish or shell fish
products such as fish sauce, fish paste,
shrimp paste (belacan), etc?
10. Ask the students to write the seasonings
down and share the list with the student
next to them.
11. Elicit response from the students. The
intention is to illustrate how popular
and widely-used these fermented fish
products are in Southeast Asia.
Food cultures and the cuisines of Southeast Asia | 17
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Fermented fish products in Southeast Asian cuisines
Lesson Development
1. Explain to the students that fermented
fish products such as fish sauces,
fish paste, or salted fish have been
consumed since ancient times.

Resources
Sources: 2 and 3

1.1. One of the earliest records of
fermented fish sauce was garum,
a condiment that was used in the
cuisines of ancient Greece, Roman
and Byzantium.
2. Explain to the students that due
to limitations in transportation, the
provision of fresh fish to inland dwellers
was impossible and this encouraged
fermentation as a preservation
technique.
3. Explain to the students that in Southeast
Asian countries, a sauce or paste
made from fermented fish or shell fish
accompany most rice meals.
3.1. The fish are salted, dried, pounded,
and packed with toasted rice and
rice husk in jars for a month or
more.
3.2. Fish products that are fermented
become “cooked” and are no longer
considered raw.
4. Explain that while it is not known if
the concept of fermenting fish as a
preservation techniques spread from the
ancient Rome and Greece to Southeast
Asia through trade links. The centrality
of fermented fish products in the region
demonstrates an ingenuity of the
local people in preserving much of the
seasonally available fish so that they
could add as much protein as possible
on their diets.
5. The popularity of fermented products
also reinforces how rice is a staple food
in the region. As eating large quantities
of rice is a cheap source of amino acids
and energy, a vital individual foodstuff
that accompanies rice is either a salty
side dish or a condiment that facilitates
rice consumption.
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10 minutes
Rationale
If students are not
sure what the common
seasonings used
in Southeast Asian
cuisines are, ask them
to refer to the list on
(Handout 4).
The students will be
able to learn about
what fermented fish
products are called,
how they are produced
and how they are used
in various Southeast
Asian countries.

Lesson Development

Resources

Rationale

6. It may be interesting to observe that
the main regions where fermented fish
products are consumed overlap with the
main regions of irrigated cultivation.
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7. Explain that fermented fish products are
widely used in Southeast Asian cooking
and almost every country in the region
has its own version. The students will
be able to learn about what fermented
fish products are called, how they are
produced and how they are used in
various Southeast Asian countries.

2

25 minutes

Gallery walk
Lesson Development
1. Divide the students into groups of 4.
Instruct the students to go through the
Gallery walk and take notes on their
graphic organisers (Handout 3).
2. Facilitate the activity to prevent
overcrowding.
3. Give the students some time to
consolidate what they have learnt with
their group members.

Resources

Rationale

Source 4-18:
Illustrate how the use of
fermented fish products are
a shared culinary history and
culture for all countries in
Southeast Asia.
Handout 2:
How important are fermented
fish products in Southeast
Asian cuisines?

4. Elicit responses and help students to
consolidate the information acquired.
5. Almost every country in the region has
its local variation and the countries that
do not produce their own variations of
the products, use them in cooking as
well.
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5 minutes

Closure
Lesson Development
1. Encourage the students to use the
reflection as a closure activity to
communicate with their elders in the
family and learn about the culinary
traditions and heritage of their
communities.

Resources

Rationale

Handout 4:
Instructions for the reflection
activity.

Assessment

Lesson Development
1. Use the report to check if the students
recognised the significance of spices
and fermented fish products in their
culinary culture.

Resources
Handout 4:
Instructions for the reflection
activity.

2. The interviews with senior members of
the family and community would also
encourage intergeneration dialogue.
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Rationale

Sources
Source 1 - Stir-Fried Morning Glory/ Water Spinach and Gai Yang, Lao-Style BBQ Chicken
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Source 2 - The ingredients used in making Garum (fermented fish sauce)

Source 3 - An ancient recipe for Garum
Use fatty fish, for example, sardines, and a well-sealed (pitched) container with a 25-33 litre capacity.
Add dried, aromatic herbs possessing a strong flavor, such as dill, coriander, fennel, celery, mint,
oregano, and others, making a layer on the bottom of the container; then put down a layer of fish (if
small, leave them whole, if large, use pieces) and over this, add a layer of salt two fingers high. Repeat
these layers until the container is filled. Let it rest for seven days in the sun. Then mix the sauce daily
for 20 days. After that, it becomes a liquid.
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Source 4 - A meal accompanied by Nam pla prik (fish sauce and Thai chillies)

Source 5 - A description of how Nam pla is produced
In Thailand, fish sauce is called Nam pla and it literally means “fish water” as genuine fish sauce is
the liquid in the flesh of fish that is extracted in the process of prolonged salting and fermentation. It
is made from small fish that would otherwise have little value for consumption. Anchovies and related
species of small schooling fish from two to five inches in length are commonly used, as they can be
found in bountiful supply in the coastal waters of the gulf of Thailand and the South China Sea.
For fish sauce to develop a pleasant, fragrant aroma and taste, the fish must be very fresh. As soon
as fishing boats return with their catch, the fish are rinsed and drained, then mixed with sea salt – two
to three parts fish to one part salt by weight. They are then filled into large earthenware jars, lined on
the bottom with a layer of salt, and topped with a layer of salt. A woven bamboo mat is placed over the
fish and weighted down with heavy rocks to keep the fish from floating when water inside them are
extracted out by the salt and fermentation process.
The jars are covered and left in a sunny location for nine months to a year. From time to time, they are
uncovered to air out and to let the fish be exposed to direct, hot sunshine, which helps break down the
fish and turn them into fluid. The periodic “sunning” produces a fish sauce of superior quality, giving it
a fragrant aroma and a clear, reddish brown colour.
Source 6 - The Vietnamese version of the fish sauce is called Nuoc mam
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Source 7 - Recipe for a basic dipping sauce (for spring rolls) or dressing (for salads) for
Vietnamese cuisine
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Ingredients:
1 cup sugar
2 cups water (warmed)
¾ cup fish sauce
Juice from 2 lemons
3 – 4 cloves of garlic (minced)
2 tablespoon chilli garlic sauce
1-2 fresh Thai chilli (sliced)

Directions:
1. Add sugar to the warm water and mix well
2. Add fish sauce, minced garlic and lemon juice
3. Add chilli garlic sauce and Thai chilli pepper (adjust the amount according to your preference)
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Source 8 - Padek (fish paste) in many stages of fermentation at a stall in Phousy Market, Luang
Prabang, Laos

Source 9 - A recipe for Padek

3 kg of fish/3 portions of fish
1 kg of salt/1 portion of salt
1/2 kg of rice bran (e.g., half the amount of salt)
Scale, gut, wash and drain the fish. Put the drained fish in a large bowl and add the salt. Mix together,
and then leave to sit, covered, for 12 hours.
After 12 hours, add the rice bran and mix again. Shift the mixture into a pottery or glass jar. Use your
hand to press down the contents. A boiled rock may be used to maintain pressure on the fish. Do not
fill the jar completely; leave 7 to 8 cm (3 in) at the top as there will be expansion with fermentation.
Cover the jar, and then leave it for at least six months. A year is preferable. During the fermentation,
check the mixture.
Use a large spoon to turn it and press it down again. It will keep two years in the jar. Store carefully to
keep the flies out.
Source 10 - Prahok (fermented fish paste) wrapped in banana leaves and grilled and served
with fresh green vegetables and steamed rice. A Cambodian saying goes, “No prahok, no salt”,
referring to a dish that is of poor flavor or bland thus highlighting its essentiality in Cambodian
cuisine.
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Source 11 - An excerpt from an article about the Prahok season in Cambodia
With a deft flick of his knife, Yos Kim, a Prahok maker slowly works through the 300 kilograms of tiny
fish piled high around him and his family on the banks of Cambodia’s Tonle Sap river, slicing off their
heads while his children crush their bodies underfoot in woven baskets.
The grey pulp will be set out to dry for 24 hours before being salted down and packed into bags or
plastic jars to sit for weeks, if not months, to ferment. The result is a spicy pungent mash that, while
challenging the senses of even the most adventurous foreigner, is considered by Cambodians to be
the soul of their rich culinary culture.
Source 12 - Ngapi for sale at a market stall in Mandalay, Myanmar. Ngapi is a Myanmarese paste
made of fish and/or shrimps

Source 13 - An incident that occurred in Nyaungdon (a town in the Ayeyarwady Region of
southwest Myanmar) in 1880
Nyaungdon was the largest production centre of Ngapi and Nganpyaye (fish sauce) in the delta region
of Myanmar and in 1880, an episode in conjunction with an outbreak of cholera occurred. The Deputy
Commission of Nyaungdon, an English officer, announced that the outbreak of cholera was due to
the unwholesomeness of Ngapi and Nganpyage and ordered its production and sale closed down.
Because these delicacies were the ones most relished in Myanmar, the whole town boiled up and a
riot was inevitable.
The townspeople marched to the Deputy Commissioner’s officer and claimed that Ngapi and
Nganpyaye had nothing to do with the cholera outbreak and demanded that he withdraw his order.
The Deputy Commissioner had to consent; the product and sale of ngapi and nganpyage were then
resumed. Within a few days, luckily, the cholera also died down, proving the wholesomeness of Ngapi
and Nganpyaye.
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Source 14 - An anthropologist’s description of fermented fish (and shell fish) products common
in Southeast Asian cuisines
For the Myanmarese, the prized accompanying dish of fermented anchovies is called Ngapi. This
product can be made from different types of dried fish. After drying the fish or shrimp in the sun, it
is mashed up with salt and packed into jars. The resultant material is pungent and a highly prized
condiment for rice. The Thais call a similar product of fermented salted shrimp kapi and the product is
usually mixed with chilli peppers.
It is also used in Malay and Indonesia dishes. The English colonists of the Malay Straits Settlements
adopted the Malay word, belacan, for this dish made from small fish or shrimp, along with salt and
spices.
Source 15 - Blocks of terasi (sun-dried fermented shrimp paste) ready for wrapping at a cottage
industry level producer’s house in Rembang, Central Java, Indonesia

Source 16 - Bagoong (fermented shrimp or fish paste) is popularly paired with green mangoes
in the Philippines
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Source 17 - An array of Guinamos (fermented fish/oysters/shrimp) at a market stall in Cebu
City, Philippines
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Source 18 - Types and nomenclature of fermented foods in Southeast Asia
COUNTRY
Brunei Darussalam
Cambodia
Indonesia
Laos
Malaysia
Myanmar

FERMENTED FOOD PRODUCT CATEGORY
SHRIMP PASTE
FISH PASTE
FISH SAUCE
SHRIMP SAUCE
Belacan
Budu
Kabur-kabur
Kapi
Prahok
Tuk trey
Nam tom
Terasi udang
Terasi ikan
Kecap ikan
Padek
Nam paa
Belacan
Budu
Ngapi seinsa
Ngapitaungtha
Ngagampyaye Pazunggampyaye
Bagoong
Alamarang
Dinailan
guinamos

Patis

Thailand

Kapi

Nam pla
Budu
Thai pla

Nam kapi

Vietnam

Mam ruoc
Mam tom

Nuoc mam

Nam tom

Philippines

Mam mem

Food cultures and the cuisines of Southeast Asia | 27

Glossary
Bagoong

:

Fermented shrimp or fish paste in the Philippines

Belacan

:

Malaysian fermented salted shrimp paste.

Gai Yang

:

Lao-style BBQ chicken.

Garum		

:

Fermented fish sauce in ancient Rome.

MGuinamos :

Fermented fish/oysters/shrimp in the Philippines.

Kapi		

:

Thai fermented salted shrimp paste.

Nam pla pri

:

Nam pla refers to fish sauce and prik refers to Thai chillies.

Nganpyaye

:

Myanmarese fish sauce.

Ngapi		

:

Myanmarese fermented fish/shrimp paste.

Nuoc mam

:

Vietnamese fish sauce.

Padek		

:

Laos fermented fish paste.

Prahok

:

Cambodian fermented fish paste.

Terasi		

:

Indonesian fermented shrimp paste.
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Handout 1
I. How would our meals taste without spices and fermented fish products?
Here are the lists of ingredients for two dishes that are popular in Southeast Asia.
Stir-Fried Morning Glory/ Water Spinach

Gai Yang, Lao-Style BBQ Chicken

This easy-to-prepare stir-fry dish to
accompany rice is widely available in
Southeast Asia and has many regional
variations

This Lao favorite traveled through northeast
Thailand into the specialty shops of
Bangkok. Once a marker of Thai-Lao
identity, it is now one of the most popular
dishes in Thai restaurants.

1 chicken, split open (or use legs and thighs)
1 tbsp oil
1 slice finely chopped ginger
1 clove finely chopped garlic
1 – 2 chili peppers finely chopped
1 bunch washed and chopped spinach/morning glory
splash of soy sauce or fish sauce
dried shrimp paste (optional)

Marinade:
1 stalk sliced lemongrass
3 tbsp coriander roots (minced)
pinch of salt
Cooking:
1 tbsp fish sauce
2 tsp white pepper
5 cloves garlic
moisten paste with coconut milk if necessary

Now imagine that seasonings such as ginger, chilli peppers, lemongrass, coriander roots and fish sauce
were removed from the lists. How would these dishes taste? Share your response with the student next
to you.

Think about what you had for dinner last night. What were the
some spices that were used? Were the dishes prepared with
some sort of fermented fish or shell fish products such as fish
sauce, fish paste, shrimp paste, etc?
Write the seasonings down and share the list with the students next to you.
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Handout 2
II. How important are fermented fish products in Southeast Asian cuisines?

Introduction:
Fermented fish products such as fish sauces, fish paste, or salted fish have been consumed since
ancient times. Due to limitations in transportation, the provision of fresh fish to inland customers was
impossible and this encouraged fermentation as a preservation technique.
In Southeast Asian countries, a sauce or paste made from fermented fish or shell fish accompany
most rice meals. The fish are salted, dried, pounded, and packed with toasted rice and rice husk
in jars for a month or more. Fish products that are fermented become “cooked” and are no longer
considered raw.
While it is not known if the concept of fermenting fish as a preservation techniques spread from
the ancient Rome and Greece to Southeast Asia through trade links, the centrality of fermented
fish products in the region demonstrates an ingenuity of the local people in preserving much of
the seasonally available fish so that they could add as much protein as possible to their diets. The
popularity of fermented products also reinforces how rice is a staple food in the region. As eating
large quantities of rice is a cheap source of amino acids and energy, hence a vital individual foodstuff
is either a salty side dish or a condiment that facilitates rice consumption. It may be interesting to
observe that the main regions where fermented fish products are consumed overlap with the main
regions of irrigated cultivation.
Fermented fish products are widely used in Southeast Asian cooking and almost every country in
the region has its own version. Let’s find out more about the various fermented fish product from the
countries in Southeast Asia.

Instructions for Gallery walk:
1. You will follow the instructions from your facilitator and go through the gallery of sources.
2. As you look at the sources, think about the following:
a. What is the fermented fish product called locally?
b. How are they produced?
c. How are they used in cooking?
d. How do we know these products are significant?
3. Remember to proceed in an orderly manner.
4. Note your findings on the graphic organiser.
5. After completing gallery walk, share your findings with your group members. Make sure to add
any points you might have missed out when you did your Gallery walk.
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Fermented fish products in Southeast Asia:

Handout 3
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Handout 4
lll. Reflection: Rice, spice, the taste of life
•

Interview a member of your family for a favourite recipe of the family. What is the name of the
dish and what do you eat this dish with?

•

Write down all the ingredients required to make the dish.

•

Go through this ingredient list with your family member and identify the herbs, spices and
fermented fish products used. (There is a list of popular herbs and spices in Southeast Asian
cuisines on the next page for reference.)

•

Ask your family member if the herbs, spices and fermented fish products can be substituted or
simply omitted.

•

Note his/her response and reaction.

•

Ask why these herbs, spices and fermented fish products are important to this dish and other
dishes in your cuisine.

•

Write a report to reflect on how important spices and fermented fish products are to Southeast
Asian cuisines.

My family’s favourite dish is called the: _____________________________________
The ingredients required are:
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
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Handout 5

Popular seasonings in Southeast Asia
Basil (including Asian basil, lemon basil, and holy basil) is a variety of sweet basil, and widely
used in salads and stir-fry dishes throughout the region.
Cardamom, a relative of ginger, is widely used in Cambodia and Vietnam.
Cinnamon or cassia bark is usually sold in sticks or ground to a powder and used in Malay and
Indonesian dishes.
Cloves are small black flower buds of a plant found in the Spice Islands, the Moluccas, and have
medicinal properties. They are common in Malay and Indonesian food.
Coriander leaves, stems, seeds, and roots are all used. The seeds are usually ground, while
the leaves and stems are popular in a wide range of dishes. The roots are important in Thai-Lao
cooking. A long-leafed version with a serrated edge is used in Vietnamese and Cambodian soups
and eaten raw in northeastern Thai-Lao dishes.
Galangal is a relative of ginger used in Thai, Lao, Khmer, Vietnamese, and Indonesian cooking
(where it is known as laos). It is used in soups and curries.
Garlic is used in most regional cuisines as part of the flavour paste.
Ginger is a tuber grown throughout Southeast Asia. Ginger has medicinal properties and is often
used to make a healing hot drink, ginger tea.
Lemongrass is an herb native to Malaysia. The tough stalks provide a popular flavour in soups
and are ground to make Thai, Lao, Khmer, Vietnamese, Malay, and Indonesian flavour pastes.
Mace is the membrane on the nutmeg, usually sold in the form of a powder.
Mint leaves are used fresh in Lao and Vietnamese salads and in meat dishes.
Nutmeg comes from the Spice Islands, the Moluccas. It is grated into many Malay and Indonesian
dishes.
Pandanus leaves add flavour to steamed dishes and are used as wrappers and plates.
Sakhan is an aromatic wood used in Luang Prabang, Lao PDR to provide a distinctive bitter taste
to stews.
Star anise is important in Vietnamese cooking, particularly for making pho soup.
Tamarind is often used in the form of paste made from the tamarind pod dissolved in water. It
gives a sour taste to soups and stews.
Turmeric root is related to ginger, and gives a yellow colour to dishes.
Wild lime and wild lime leaves are used to flavour stews and soups.
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LESSON 3

Food, health
and healing

Food, health and healing
•
Key idea

Key concepts

No. of periods/lessons
Facilities needed

•

To understand how food factors centrally in health and well-being
in Southeast Asia.
To understand how the notion of well being in Southeast Asia
is centered on the notions of equilibrium and where this notion
originated from.
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Humoral system
Traditional medicine
Hot, cold or neutral
Turmeric
Traditional healer
Jamu (Djamu)
Herbal medicine
Urbanisation
Deforestation
Western healthcare
2 periods per lesson (1 period: 60 minutes)
Sources and handouts for distribution

3

Pre-requisite knowledge No pre-requisite knowledge required

Learning objectives
KNOWLEDGE
1. Describe the humoral
systems that influenced
Southeast Asian
traditional knowledge of
medicine.
2. Describe the influence
of these humoral
systems in their diets.
3. State some ingredients
used in Southeast Asian
cooking that posses
curative properties.

By the end of the lesson, the students will be able to:

SKILLS

ATTITUDES

1. Study humoral systems
from ancient Greek
medicine, the Indian
Ayurveda system
and Islamic medicine
to realise how these
systems influence their
diet.

1. Recognise how
Southeast Asia is
connected with other
parts of the world such
as India, China and
Middle East through
knowledge about
traditional medicine.

2. Identify the basic
ingredients in jamu (a
traditional Indonesian
health tonic) and a
recipe for a drink for
new mothers (Jamu
Kunyit) to observe how
people in Southeast
Asia rely on traditional
knowledge of medicinal
plants for healing and
restorative purposes.

2. Recognise that senior
members of the
community (elders
and traditional birth
attendants) posses a
wealth of knowledge
that is the result of
personal experiences,
observation and sharing
of information through
oral instructions.
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Pre-Lesson preparation
Lesson Development

Resources

1. Facilitator prepares parts of the
Curcuma longa (Turmeric) to show
students if necessary.

A turmeric paste (made
with turmeric powder
mixed with ingredients
such as warm water,
warm milk or sesame
oil) is often used to
cleanse wounds,
reduce inflammation
and promote healing.

2. Alternatively, facilitator brings in some
ground turmeric in class to show the
students its vibrant color.
3. While the facilitator might want to make
a turmeric paste in class to show the
students, please note that turmeric will
leave a vibrant yellow stain on the skin
when applied.

5 minutes

Introduction
Lesson Development
1. Facilitator asks the class what they
usually do when they suffer from
small ailments such as a sore throat,
toothache, flatulence, etc.
2. Do they go straight to a western
doctor or a pharmacy or would senior
members of their families recommend
natural remedies with herbs, spices and
other foodstuff that can be found easier
in their kitchens or backyards?
3. In addition to the home remedies,
would the students be asked to avoid or
take more of certain foods to alleviate
the symptoms?
4. Elicit response from the students. If
the class is particularly unresponsive,
the facilitator can use a personal
anecdote to illustrate how even with
access to western healthcare people in
Southeast Asians still turn to indigenous
approaches to health and healing.
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Rationale

Resources

Rationale

The humoral systems that influenced
Southeast Asian traditional medicine
Lesson Development

10 minutes
Resources

Rationale

1. Facilitator explains to the students that Sources 1 - 4:
many indigenous health systems based Explanations of the humoral
on food and diet can be linked back to
system
humoral systems that travelled from
India, Arabia and China.
2. Explain to the students that in general,
humoral systems view humans as
having a unique constitution composed
of earth, fire, water, and wind.
2.1 Diseases and foodstuffs are
labelled as either hot or cool and
humans’ constitutions can be
altered by diet when necessary.
Thus a central view of all humoral
systems is the quest for a balanced
system – one that is neither hot nor
cold.
2.2 To achieve that equilibrium, it is
believed that cool diseases should
be cured by warm foodstuffs or
heating, and hot diseases should
cured by cool foodstuff or reduction
in temperature.

3

3. In Southeast Asia, the wind element
tends to be stressed, as in diseases
related to lom in Thailand and angin in
Malaysia.
3.1 Blood, a hot humor, and phlegm,
a cold humor, need to be kept in
balance; illnesses and reproductive
states upset the humoral balance
and require special dietary
attention.
4. Elicit response from the students by
asking them if the humoral systems
of stressing the hot/cold contrast are
observed in their families.
4.1 For instance, would senior
members of their family prepare or
recommend warming foods during
the cooler months would they do
the opposite for the hotter months?

L
E
S
S
O
N

Handout:
I. Hot, Cold or Neutral?
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Hot, Cold or Neutral?

15 minutes

Lesson Development

Resources

Rationale

1. Ask the students to work in pairs for this
activity.

Handout: Page 1 categorise
them under ‘Hot’ ‘Cold’ or
“Neutral’ in the Venn diagram
on the next page.

Encourage the students
to add more food to the
respective parts of the
diagram if they are able
to.

2. Elicit response from the students
and point out that while there is no
standardised list of warming and
cooling foods since the region is diverse
and experience influence from different
countries, nevertheless, there is some
consistency in the region concerning
the classification of foods.
2.1. For example, papaya is a heating
fruit while most fruits and
vegetables, particularly juicy ones,
are cold. Sour fruits are particularly
cold.
2.2. Okra and squashes are cooling, but
bitter vegetables (and medicines)
are hot.
2.3. Fats are hot, as are animal meats
and salted fish.
2.4. Rice, like most starchy staples, is
neutral, as is fresh fish—the dietary
staples in most of Southeast Asia.
Home extension activity I:
1. Ask the students to interview their
parents and elders to find out if cooking
methods alter the properties of food.
2. For instance, while fresh fish is
generally viewed as being neutral, would
deep frying or grilling the fish alter its
property?

Food as medicine: Turmeric
Lesson Development

15 minutes
Resources

1. Explain to the students how food is also Sources: 5 to 7
used in Southeast Asia for medicinal and
ritual purposes and one such example is
the turmeric.
1.1. Turmeric has long been used for
religious and ceremonial purposes
in India and is also widely used in
Southeast Asia for medicinal and
ritual purposes especially during
childbirth and infancy.
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Rationale

2. Ask the students to read the source of
the handout to find out more about how
turmeric, which has long been used for
religious and ceremonial purposes in
India, is also widely used for medicinal
and ritual purposes during childbirth and
infancy.
2.1. Point out to the students that
traditional knowledge and
highlighted in the source above are
transmitted by elders or midwives,
and from mothers to daughters,
usually through oral instructions.
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Handout: Page 4

2.2. Before the widespread and
acceptance of western biomedicine,
they are the principal health
resources for village women and
reflect the wisdom and experience
of our ancestors.

3

Home extension activity II (at home):
Source 5: Show how
3. Jamu (old spelling Djamu) is a traditional people are still tapping into
the traditional medicinal
medicine in Indonesia.
knowledge of our forefathers
3.1. It is predominantly herbal medicine
to achieve physical wellmade from natural materials such
being.
as plant parts (roots, bark, flowers,
seeds, leaves and fruits).
3.2. Animal products (honey, royal jelly,
milk and eggs) are sometimes
added.
4. Explain that much knowledge of
medicinal plants was transmitted intergenerationally in situ through walks in
nature.
4.1. With urbanisation, deforestation,
access to Western healthcare,
and other factors, these
natural resources and rich
traditional knowledge are rapidly
disappearing.

Sources 8 and 9: Highlight
how food is used as medicine
in Indonesia.
Handout: Page 5

Sources 7: Consuming jamu
in pill forms instead of buying
them from the Mbok Jamu.

4.2. Jamu might still be popular as a
health supplement for the younger
generation, they are consuming
jamu in pill forms instead of buying
them from the Mbok Jamu.
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5 minutes

Closure
Lesson Development
1. Ask the students if they know of
any other jamus that is targeted at
specifically for a particular ailment, or if
there is a particular form of traditional
medicine in their culture that is made
from natural ingredients that is
prescribed for common ailments such
as colds, sore throats, fever, flatulence,
etc.

Resources

Rationale

Handout: Page 5

2. Ask the students homework and
reflection, ask them to interview senior
members of their family and write a
report about the traditional medicine and
cures commonly used in their respective
community.
3. In the report, ask the students to also
reflect on the significance of such
information and knowledge.

Assessment
1. Use the report to check if the students have acquired basic knowledge about humoral systems that
influenced traditional Southeast Asian medicinal knowledge and some plants that are utilised in the
region for their medicinal values.
2. The interviews with senior members of the family and community would also encourage intergenerational dialogue and inspire the students to recognise that these senior members of our
community have relevant knowledge to share.

Note
If a traditional healer is invited to talk to the students in the next lesson, instruct the students to use
the table on page 4 of the handout to come up with questions for the traditional healer. Encourage the
students to ask questions such as:
1. How the interviewee became a traditional healer.
2. How long he/she has been practicing as a traditional healer.
3. How he/she acquired his/her knowledge.
4. Name the plants that use as traditional medicines that can cure any illness.
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Sources

What is the connection between food and well-being in Southeast Asia?
Introduction
Many Southeast Asian health systems based on food and diet can be linked back to the humoral belief
system adopted by the Indian Ayurveda system of medicine and the ancient Greek and Roman physicians
and philosophers.
In general, humoral systems view humans as having a unique constitution composed of earth, fire, water
and wind, and attributes qualities of heat and coolness to a number of disparate phenomena. Diseases
and foodstuffs are labelled as either hot or cool and humans’ constitutions can be altered by diet when
necessary. Thus a central view of all humoral systems is the quest for a balanced system – one that is
neither hot nor cold. To achieve that equilibrium, it is believed that cool diseases should be cured by warm
foodstuffs or heating, and hot diseases should be cured by cool foodstuffs or reduction in temperature.
Humoral systems stressing the hot/cold contrast probably travelled from India to Arabia, Greece, and
Europe into Southeast Asia. In the region, the wind element tends to be stressed, as in diseases related
to lom in Thailand and angin in Malaysia. Blood, a hot humor, and phlegm, a cold humor, need to be
kept in balance; illnesses and reproductive states upset the humoral balance and require special dietary
attention.
I. Hot, Cold or Neutral?
Southeast Asia imported from the India (the Ayurveda system) and China (the “yin” and “yang” system:
the former being cooling and latter being warming) some ideas about the cooling and heating properties
of food and how food affects individuals at certain stages of their life cycle in certain seasons.
Study the list of food below. Think about what the senior members of your family mentioned about the
properties of food. Would you classify these foods(?) as hot (increasing heat), cold (making the body
cold), or neutral? Organise them in Venn diagram on next page. Is there any food that would belong in
more than one category? Add more food to the respective parts of the diagram if you are able to and
share your knowledge with your peers.

Chilli

Papaya

Rice

Fats

Fresh Fish

Salted Fish

Peanuts
(and all other nuts)

Okra
(ladies’ finger)

Cucumber

Coconut

Pineapple

Bananas

Turmeric

Eggplant (Brinjal)

Bitter Gourd

Pepper

Red Meat

Cabbage

Melon

Guava

Ginger

Garlic

Spinach

Onion

Mango
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II. Food as Medicine: Turmeric
Most people in good health tend to ignore humoral considerations until they are sick or pregnant. Following
childbirth, the woman remains in a dangerous cold state and must be ritually and practically heated up
with heating foods and medicines to expel the “bad blood” and restore internal equilibrium.
In Southeast Asia, turmeric, which has long been used for religious and ceremonial purposes in India,
is also widely used for medicinal and ritual purposes during childbirth and infancy. Read the following
source find out more.

Treatment of mother and child with a paste or powder of turmeric during childbirth and infancy
occurs in some form throughout Southeast Asia. Turmeric is so employed in Burma among the
Burmese and Talaings, in Cambodia, in Cochin-China and among the Malay peoples. The Moi of
the highlands of southern Indochina are said to use ginger in this way. The Dayak of Borneo use
white turmeric for the same purpose. Among the Tobelo of North Halmahera, the use of turmeric
extend extends to the massaging of mother and child after delivery. Sometimes a piece of yellow
rhizome (underground plant stem) is placed under the umbilical cord when it is severed with a
bamboo sliver, both the cord and the piece of root being cut through. The same practice is recording
in Achin, in northern Sumatra, where in addition the midwife completes her work by chewing and
spitting turmeric over the newborn infant. In the Koealakapoeas districts of southern Borneo, a
piece of rhizome is buried with the navel-cord.
Adapted from David E. Sopher. 1964. ‘Indigenous Uses of Turmeric (Curcuma domestica) in Asia
and Oceania’. Anthropos, Bd. 59, H. 1./2., pp. 93-127.
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Interviewing a Traditional Healer
Question

Response

1
2
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3
4
5

3

6
7
8
9
10

III. Reflection: Preserving the wisdom of our elders
Before having access to Western healthcare, many Southeast Asians rely on medicinal plants for ailments.
Many herbs and ingredients used in Southeast Asian cooking also possess curative properties. For
instance garlic, lemongrass, and coriander that are widely used in Southeast Asian dishes, are known for
their effects in preventing and fighting infections. Chili peppers are used for boosting the immune system
and other ingredients such as turmeric and basil also have important medicinal properties, especially
against common gastrointestinal ailments.
Much knowledge of medicinal plants was transmitted inter-generationally in situ through walks in nature.
However, with urbanisation, deforestation, access to Western healthcare, and other factors, these natural
resources and rich traditional knowledge are rapidly disappearing.
You have learnt about the jamu, a traditional medicine in Indonesia used to heal aliments, enhance
beauty, strength or stamina. You have also seen a recipe for a jamu that is concocted especially for new
mothers.
Do you know of any other jamus that is targeted at specifically for a particular ailment? Is there a particular
form of traditional medicine made from natural ingredients that is prescribed for common ailments such
as colds, sore throats, fever, flatulence, etc?
Interview senior members of your family and write a report about the traditional medicine and cures
commonly used in your community.
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Source 1 – The humoral system in Greek medicine
Humor

Temperament

Element

Season

Qualities

Black bile

Melancholic

Earth

Autumn

Cold and dry

Yellow bile

Choleric

Fire

Summer

Warm and dry

Blood

Sanguine

Air

Spring

Warm and moist

Phlegm

Phlegmatic

Water

Winter

Cold and moist

Source 2 – Humors (Doshas) in the Indian ayurveda system
Vata

Pitta

Kapha

Gas, Air Humor

Fire, Bile Humor

Water, Phlegm Humor

Causes pain, dryness, anxiety,
depression, constipation,
arthritis, rheumatism, etc

Causes skin rashes, blood diseases, hepatitis, infections, anger, etc.

Causes obesity, diabetes,
slowness, swelling, etc.

Source 3 – The humoral system in Islamic medicine
Humor

Temperament

Black bile

Melancholic
(Ghalba-el-Sauda)

Blood

Sanguine
(Ghalba-e-Dam)

Yellow
bile

Choleric
(Ghalba-e-Safra)

Phlegm

Phlegmatic
(Ghalba-Balgham)

Symptoms caused by excess or over activity of the humor
The skin appears rough, pulse becomes weak, urine becomes
thin, patients complain of loss of appetite and soreness in throat.
Patients remain busy with foolish imaginations and appear fearful
without any cause.
The color of the skin appears red, veins appear more prominent,
pulse seems to be full, and urine becomes dark colored. Patients
complain of breathlessness, headache, and scenes of blood in their
dreams.
Yellowness of the skin, swifter pulse than ordinary and dark colored
urine. Patients appear irritated without any apparent cause and
complain of headache, disturbed sleep, bitterness in throat, and
scenes of fire, lightning, anger, fighting in their dreams.
The skin becomes whitish and cold, pulse becomes slow and deep,
and urine becomes think and light-colored. Patients complain of
forgetfulness, loss of appetite, increase sleep, laziness and scenes
of water in their dreams.

Source 4 – An excerpt from Ibn Hindu from his treatise The Key to Medicine and a Guide to
Students. Ibn Hindu was a Muslim philosopher, government official and physician, educated in
medicine in Baghdad and employed by the Buyid court in Rayy, near modern Tehran.
A discussion of humors (akhlat): Humors are the foundations of the microcosm, which is the human
being. Their equivalent in the macrocosm in the elements. This is because the body is composed of
these humors just as all else in the world of creation and decay is made up of the elements.
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Source 5 – Turmeric, which has long been used for religious and ceremonial purposes in India,
is also widely used in Southeast Asia for medicinal and ritual purpose during pregnancy,
childbirth, weddings and funerals.
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Did you know?
1. Turmeric has a peppery, warm and bitter flavour and a mild fragrance.
2. Turmeric comes from the root of the Curcuma longa plant and has tough brown skin and
deep orange flesh.
3. Turmeric is native to Indonesia and southern India, where it has been harvested for more
than 5,000 years.
4. Turmeric has long been used in Chinese and Indian systems of medicine as an antiinflammatory agent to treat a wide variety of conditions, including flatulence, jaundice,
toothache, bruises, chest pain, colic, etc.
5. Turmeric was traditionally called “Indian saffron” because of its deep yellow-orange and has
been used throughout history as a condiment, healing remedy and textile dye.
6. Turmeric is believed to have both cooling and warming properties – it acts as an antiinflammatory in the short term (which is a cooling action). It is also used in agricultural
rites to “cool” the ground before planting rice. However, in the long term, it is warming and
drying.
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Source 6 – The curcuma longa (Turmeric)
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Source 7 – A recipe for Jamu Kunyit (an Indonesian confinement turmeric drink) to
reduce wind and cold syndrome dreaded by new mothers.

Ingredients
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2 large handfuls of kunyit (Turmeric)
1 1/2 chunk (about 85 grams) of gula melaka
(sugar from the coconut palm)
1/2 a pack of asam jawa (tamarind)
500 ml water

3
Method

1

Boil 500 ml water
and stir in the
tamarind.

kunyit (turmeric).
2 the
Blend it with some
Peel and chop up
water.

mixture into the
3 kunyit
pot. Turn on the heat.
Throw the blended

5 Add
in the chopped
up gula melaka (sugar

from the coconut palm)

6 Bring the mixture to a
4

Strain the asam
(tamarind) water from
Step 1 into a pot the
pot so that the asam
seeds do not end up
inside the pot.

boil, turn off the heat
and strain the juice
into a glass bottle.

Consume when required.
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Source 8 – Jamu (old spelling Djamu) is a traditional medicine in Indonesia. It is predominantly
herbal medicine made from natural materials such as plant parts (roots, bark, flowers,
seeds, leaves and fruits). Animal products (honey, royal jelly, milk and eggs) are sometimes
added. Here’s a list of the most common herbs in jamu and their uses.

Turmeric

Galangal

For detoxifying, to curb snoring,
to ease menstrual cramping and
reduce body odor.

For seasickness and sore throat.
Singers often drink concoctions with
this root to keep their vocal cords
performing at top notch.

Ginger

Lemongrass

For detoxifying, morning
sickness and to warm the
body, improve circulation.

For alertness, to stop gum
bleeding and repel mosquitoes.

Tamarind

Sulfur

For constipation and to
improve skin softness

For rashes and itchy skin.
Also used frequently in beauty
products
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Source 9 – Jamu can be found throughout Indonesia, however it is most prevalent in Java,
where Mbok Jamu, the traditional batik kebaya-wearing young to middle-aged Javanese
woman carrying bamboo basket filled with bottles of jamu on her back, travelling villages
and town alleys, offering her fare of traditional herbal medicine. In many large cities jamu
herbal medicine is sold on the street by hawkers carrying a refreshing drink, usually bitter
but sweetened with honey or palm sugar. The traditional method on carrying the jamu in
basket is called Jamu Gendong (translated literally as carried jamu). There are also modest
street-side tent stalls specialising in selling jamu.
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Glossary
Ayurveda

:

One of the world’s oldest holistic (whole-body) healing systems developed
thousands of years ago in India. It is based on the belief that health
and wellness depend on a delicate balance between the mind, body and
spirit.

Arthritis

:

Joint pain or joint disease

Asam jawa

:

Tamarind

Batik kebaya :

Kebaya refers to a traditional blouse-dress combination that originates
from Indonesia and is worn by women in Indonesia, Malaysia, Brunei
Darussalam, Myanmar, Singapore, southern Thailand, Cambodia and
southern Philippines. Batik is a technique of wax-resist dyeing applied
to cloth.

Bile		
:
A dark green to yellowish brown fluid produced by the liver. Bile helps
			with digestion.
Choleric

:

Bad-tempered or irritable

Confinement :
The term used to describe the time during which a woman is in childbirth.
			
The postnatal confinement of a woman after childbirth is practised by
			some Asian cultures.
Curcuma
longa

:

The scientific name of the turmeric plant

Diabetes

:

A group of metabolic diseases in which the person has high blood glucose
(blood sugar), either because insulin production is inadequate, or 		
because the body’s cells do not respond properly to insulin, or both.

Galangal

:

A rhizome of plants in the ginger family.

Gula melaka :

Sugar from the coconut palm.

Hepatitis

An inflammation of the liver.

:

Humoral
:
system		
			
			
			

A system of medicine detailing the makeup and workings of the human
body, adopted by the Indian Ayurveda system of medicine, and ancient
Greek and Roman physicals and philosophers, posting that an excess
or deficiency of any of the four distinct bodily fluids in a person (humors)
directly influences their temperament and health.

Humors

:

In the humor system, humors refers to the distinct bodily fluids in a
person.

Jamu

:

Traditional herbal medicine in Indonesia.

Jamu		
Gendong

:

Gendong means to carry. Jamu Gendong means jamu that is carried.
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Kunyit
Halia		

:
:

Lemongrass :

Mbok Jamu

:

Turmeric
Ginger
A plant in the grass family. It has a subtle citrus flavour and is widely used
as a culinary herb in Asian cuisine. It is also used as a medicinal herb in
India.
Mbok is a form of address for older Javanese women. Mbok Jamu refers
to older Javanese women selling jamu.

Melancholic :

Depressed in spirits.

Phlegmatic

:

Having an unemotional and stolidly calm disposition

Post-natal

:

The period after childbirth
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Rheumatism :

Any disease marked by inflammation and pain in the joints, muscles, or
fibrous tissue.

Rhizome

:

Underground root

Sanguine

:

Optimistic or positive

Sulphur

:

A chemical element that is a bright yellow crystalline solid at room
temperature.

Tamarind

:

Pod-like fruit which is used extensively in cuisines for its sweet and sour
taste.
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LESSON 4

Spice, rice and the
economic histories
of Southeast Asia

The spice trade in Southeast Asia: A connected world and societies
transformed, 15th to 16th centuries

Key idea

Key concepts

No. of periods/lessons
Facilities needed

The spice trade in Southeast Asia illustrated different types of
connections; between countries, between trade and politics, society
and religion, between island and mainland Southeast Asia, and
between Southeast Asia and the world. Southeast Asia societies and
economies were transformed by these encounters and connections.
Cash crops
Commerce
Cosmopolitan centres
Hinterland and coastland
Influence/Diffusion: cultural and religious
Islam
Maritime trade
Urbanisation
Types of spices
Ethnic groups and agricultural links
2 periods per lesson (1 period: 60 minutes)
Sources and handouts for distribution

Pre-requisite knowledge No pre-requisite knowledge required

Learning objectives
KNOWLEDGE
1. Identify the major spices
from Southeast Asia
traded on the world
markets and explain
why these spices were
much sought after.

1. Engage in the
reading of sources to
understand how the
spice trade connected
Southeast Asia to other
parts of the world.

2. Identify the major
maritime and mainland
ports in Southeast Asia.

2. Think about how
Southeast Asian
societies were
transformed due to
connections with other
parts of the world.

3. Describe the
interdependence
between Southeast
Asian cities and
the connectedness
Southeast Asia had with
other parts of the world,

4

By the end of the lesson, the students will be able to:

SKILLS
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ATTITUDES
1. Realise how Southeast
Asian countries were
connected to other
parts of the world
through the spice trade.
2. Appreciate Southeast
Asia as a dynamic
region that vibrant,
multicultural and
constantly evolving by
examining the linkages
between Southeast Asia
and other parts of the
world.

4. Explain how Southeast
Asian societies were
transformed by such
connections and
interactions with traders
and Europeans.
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15 minutes

Introduction
Lesson Development
1. Pre-lesson preparation:
• Teacher gathers cloves, black pepper,
nutmeg and mace and places them in
glass jars or transparent plastic bags.
Label the spices.

Resources

Handout 1: Name the spice.
Local spices.

• Prepare 2 to 3 sets of the 4 spices.
2. Show a video on spice trade to attract
students’ attention and have an idea
what is the spice trade.
3. Discuss with students why spices were
the most sought product at that period.
4. Hook activity:
• Divide the class into groups of 4.
• Distribute (Handout 1) - Name the
Spice to read as a group.
• Set up 2 or 3 stations each with the 4
spices prepared.
• Allow each group 3 minutes at the
stations to visually examine, touch, and
smell the spices.
• Have the students complete (Handout
1) after examining the spices.
• Ask the students for their answers and
also encourage them to share what they
smell. The intention is use this point to
help students establish significance of
spices as aromatics.
• Ask the students if they use spices at
home. Ask them what spices they use
at home and what do they use it for?
Ask them how important are spices
in their lives? The intention is to elicit
responses such as ‘food preparation’,
‘food preservation’, ‘medicinal value’,
‘religious rituals’, etc to help students
establish links between the topic and
their daily lives.
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Rationale
The hook activity
helps engage students
through sight, smell
and touch. Asking
the students if they
use spices at home
also helps establish
relevance between the
topic and their daily
lives.

Lesson Development

Resources

Rationale

In 17th and 18th centuries, the English
and the Dutch were attracted by trade
and organised themselves as the British
East India Company and the Dutch V.O.C.
(Verenigde Oost-Indische Company/ Dutch
East India Company) to control the spice
trade in Southeast Asia.
Spices are important in world history:
Explain why they were highly sought-after
commodities. This led to the connections
between Southeast Asia and the wider world
(Europe, China, the Middle East, and India).
The spice trade illustrates different types of
connections: between countries; between
trade and politics, society and religion;
between island and mainland Southeast
Asia; and between Southeast Asia and the
world.
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Development I
Lesson Development

Resources

1. Teacher talk:
• Spices are important in world history
and its purposes.
• Southeast Asia was one of the principal
sources of spices and aromatics (show
Sources 1 and Source 2). Crossreference the location of the Spice
Islands on a map of the Southeast
Asian archipelago (Source 3) and a
world map (Source 4) if necessary.
• Spices were highly sought-after
commodities,
leading
to
trade,
exploration and linkages between
Southeast Asia and the wider world
(Europe, China, India, the Middle East
and the Middle East).
• The spice trade illustrates different
types
of
connections;
between
countries;
between
island
and
mainland Southeast Asia; and between
Southeast Asia and the world.
• These connections will be explored in
this lesson and the next (Lesson 6).

Sources 1: An excerpt from
a book by a historian about
the spice trade.

Rationale
The teacher talk
unpacks information
quickly for the students.

Source 2: A map of the
Group work encourages
Moluccas and the Kingdom of
collaborative learning
Makassar in Celebes.
and enables students to
Source 3: Map of Southeast piece together a larger
Asian Archipelago in the 15th picture of the topic.
and 16th centuries [identify
the location using color
coding for major kingdom
during that period].
Source 4: The ancient spice
trade route connecting Asia
to Europe [highlight the
usage of trade route before
and after the opening of Suez
Canal].
Handout 2: Why were
spices desired on the world
markets?
Source A - Source J

Spice, rice and the economic histories of Southeast Asia | 55

Lesson Development

Resources

Rationale

2. Group Work:
• Distribute (Handout 2).
• Assign each group to read two of the
ten sources (Source A to Source J) on
Handout 2. Based on the sources, the
students are to explain how the spices
were used by different groups of people
in the sources. (Sources A, B and C) are
in Europe while (Sources D and E) are
in China. On the other hand, (Sources
F, G and H) are in India while (Sources
I and J) are in the Middle East.
• Each group shares their findings with
the class.
• Consolidate students’ sharing by
explaining how spices were desired for
their aromatic properties and used in
cooking and medical treatments. This
desire for spices prompted exploration
and trade between other parts of the
world and Southeast Asia.
3. Teacher talk:
• Use (Source 4) to briefly highlight the
spice trade route.
• Ask the students to think about why
maritime routes were used instead of
overland routes. The intention is to elicit
responses such as the dependable
winds and monsoons, the inhabitability
of forested hinterlands, technological
advancement at that period etc.
• Explain that European merchants
-- initially the Portuguese, followed
by the Dutch and English – acted as
middlemen to bring the spices to their
home markets.
• There were also numerous Arab
merchants from the Middle East and
Indian and traders from India and
China. Support explanation with
maps (Sources 5 and Source 6) to
demonstrate that trade routes were
established between the Middle East,
China and Southeast Asia.

Source 4: The ancient spice
trade route connecting Asia
to Europe.

Use of questioning
technique in teacher
talk enables teacher
to check for students’
Source 5: The Ming Voyages engagement and
of Cheng Ho (Zheng He),
understanding.
1371-1433 [provides other
evidence in relevance to
the relationship of Brunei
with China using research
done by historians and the
artefacts about shipwreck
and other findings that
connect the two countries].
Source 6: Map showing
early Arab contact with the
peninsula and archipelago of
Southeast Asia.

• The Southeast Asians also participated
actively in the spice trade, both as
cultivators, growing spice trees as cash
crops, and as merchants, shipping the
harvests to regional ports.
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Lesson Development

Resources

Rationale

4. Discussion:
• After establishing the spice trade
routes with the students, give the
students 2 minutes to think about how
they think the spice trade transformed
Southeast Asia. What were some of
the possible political, economic, social,
cultural changes they think occurred in
Southeast Asia due to the movement of
people and goods? They may discuss
with the students next to them.
• Some students share their discussion
points. Elicit points such as ‘increased
wealth’, ‘urbanisation’, ‘spread of
languages’, ‘spread of religions’,
‘Administrations’, etc
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• Explain to the students that these
points were be discussed further in the
next lesson.

4
50 minutes

Development II
Lesson Development

Resources

Rationale

1. Teacher talk:
Explain that the students will learn more
about how interconnected Southeast Asia
became due to the spice trade:
• There were parts of Southeast Asia
interacting with each other as a result
of trade expansion.
• The region became increasingly
connected to other parts of the world
as well.
• This inter-connectedness would also
transform Southeast Asian societies.
2. Group work: Gallery walk:
• Copies of (Source 7 to Source 20) in
different parts of the classroom for the
gallery walk activity. Sources can be
enlarged or more copies can be made
to prevent overcrowding.

Source 7 - Source 20
Handout 3: Impact of spice
trade

Gallery walk enables
students to explore
multiple texts or images
that are placed around
the classroom.

• Divide the class into groups of 4.
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Lesson Development

Resources

• Distribute (Handout 3) - Impact of Spice
Trade and go through the instructions
with the students.
• Instruct the students to go through the
gallery walk and take notes on their
graphic organisers.
• Facilitate the
overcrowding.

activity

to

prevent

• Give the students some time to
consolidate what they have learnt with
their group members. Elicit responses
from the students.
• Alternatively for the low ability class
teacher can put the sources into
each category and label each source
i.e. Political, Economic, Social and
Cultural. Assign each group to discuss
different category.
• Students may share their findings with
the other groups.
3. Teacher Talk
(to supplement knowledge if necessary)
• The spice trade give rise to a
‘Malay World’ of commerce in
islands in Southeast Asia. The trade
encompassed the Malay-Indonesian
archipelago, with large maritime trading
zones in the Straits of Malacca, Java
Sea and Sulu Sea.
• The spice trade stimulated urbanisation
as well. Chinese, Indian, Arab and
European traders, as well as those
from different parts of Southeast Asia,
gathered at ports in island Southeast
Asia to conduct their businesses.
Support explanation with maps from the
(Source 9 and Source 16) if necessary.
• Islam in the Middle East and India,
Arab and Indian traders brought the
religion to Southeast Asia. Being large
urban centres, the port cities facilitated
the conversion of their populations to
the new religions. In turn, their rulers
used Islam and Buddhism as the basis
of their power and maintaining Law and
order.
• Cities such as Melaka (Malacca),
Makassar, Johore, Aceh and Majapahit.
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Rationale
This strategy is further
utilized to have students
share their work with
peers. As this strategy
requires students to
move around the room,
it can be especially
engaging to kinesthetic
learners

Lesson Development

Resources

Rationale

• (Sulawesi) and Banten (Java) were
large cosmopolitan centres with
multicultural populations. Although the
different traders often used Malay as a
lingua franca, but numerous languages
were spoken in the port cities. The
Portuguese traveler Tomé Pires
claimed that Melaka had 84 languages.
• The spice trade led to the spread of
religions in Southeast Asia. For instance
Islam (in the archipelago/island) and
Buddhism (on the mainland).

L
E
S
S
O
N
10 minutes

Closure
Lesson Development

Resources
Handout 4: Exit Pass

• Summarise the lesson
• The spice trade illustrated different
types
of
connections:
between
countries; between trade and politics,
society and religion; between island
and mainland Southeast Asia; and
between Southeast Asia and the world.
• The spice trade in Southeast Asia is
not merely a story regional history,
but a showcase of global history due
to the extent of connections cities of
Southeast Asia had with each other
and with other parts of the world.
• Students fill out the exit passes in
(Handout 4) on spices and (Handout 5)
on ports to reflect on what they have
learned.

Handout 5: Exit Pass

Rationale
Use the exit pass in
(Handout 4) to check if
students can recognise
that spices connected
Southeast Asia to the
other parts of the world
and the possible impact
the spice trade had
on Southeast Asian
societies.
Use the exit pass in
(Handout 5) check
if students can state
the major maritime
and mainland ports in
Southeast Asia and
describe how spice
trade transformed
Southeast Asian
societies.
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Sources
Source 1 - An excerpt from a book by a historian about the spice trade
Clove, nutmeg, mace, and sandalwood all came, and effectively only came, from easternmost
Indonesia. Malay merchants claimed that “God made Timor for sandalwood and Banda for mace
and the Moluccas for cloves, and that this merchandise is not known anywhere else in the world
except in these places. Tomé Pires* asked and enquired very diligently whether they had this
merchandise anywhere else and everyone said not.
* Tomé Pires was a Portuguese apothecary from Lisbon who avidly collected and documented
information on the Malay-Indonesia area, and personally visited Java, Sumatra and Maluku.

Source 2 - A map of the Moluccas and the Kingdom of Makassar in Celebes
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Source 3 - Map of Southeast Asian Archipelago in the 15th and 16th century
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4
Source 4 - The ancient spice trade route connecting Asia to Europe
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Source 5 - The Ming Voyages of Cheng Ho (Zheng He), 1371 – 1433
In the early 15th century, the Ming court dispatched seven major sea voyages under Admiral Cheng
Ho. The voyages not only brought back spices from Southeast Asia, but also gave rise to large-scale
pepper cultivation in Sumatra for the China market.

The Ming Voyages of Cheng Ho (Zheng He), 1371 – 1433

Source 6 - Map showing early Arab contact the peninsula and archipelago of Southeast Asia
Arab and Persian merchants bought Moluccan products in western Indonesia on their way to China.
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Source 7 - External reasons for trade expansion and its impact on Southeast Asia
The growth in seaborne trade from the West coincided with a still more remarkable development from
China – the state trading expeditions of the early Ming dynasty which reached their peak during the
series of missions to Southeast Asia sent out under Emperor Yung Lo (1402 – 24). Accompanying
and following these missions came a host of private Chinese traders who played a large part in the
rise of cities such as Melaka, Ayudhya and Gresik. The ports of Southeast Asia became the centres
of exchange between the primarily Muslim merchants coming from the West and the Chinese coming
from the North.
Source 8 - Trade patterns of Indian and Chinese traders
Traders from India and the Red Sea frequently made one of the ports on the eastern side of the Indian
Ocean their eastern terminus – Aceh in Sumatra, Pegu in Burma, or Melaka on the Malay Peninsula.
Fewer of them continued on to ports of Java or overland to Ayudhya, mingling with the Malay, Mon, or
Javanese traders on these routes.
The Chinese similarly tended to sell their goods on the Southern rim of the South China Sea at
Ayudhya, Melaka, or the ports of Java – Gresik and later Banten.
The trade to the eastern parts of the archipelago was overwhelmingly in Javanese and Malay hands,
so that the Chinese and Indian traders always bought the valuable cloves and nutmeg at second or
third hand in Java or elsewhere.
Source 9 - Linkages between Southeast Asian cities and China and India brought about by the
spice trade

Source 10 - Changes in pepper cultivation
Prior to the late 14th century, the major Southeast Asia exports were forest or marine products which
were gathered rather than cultivated – camphor, birds’ nests, perfume, pearls, aromatic woods, and
gold. Some inferior pepper had been grown in Java for the China market, but major commercial
pepper-growing from Indian to Southeast Asia via Sumatra had not yet begun. By 1416, there was
pepper being carefully cultivated in northern Sumatra for export and by the time the Portuguese arrival,
these north Sumatran fields were producing about 55 tons a year. Pepper cultivation also spread to
the Malay Peninsula.
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Source 11 - Urbanisation of Southeast Asian cities
Estimated figures suggest that populations in the area of 50,000 to 100,000 were reached by the
largest Southeast Asian cities. Melaka and Ayutthaya in the early 16th century, and Aceh, Makassar
and Banten in the 17th century – all appear likely to have reached these dimensions. If we compare
these with 16th-century Europe, they appear very large indeed. Naples and Paris were substantially
bigger than 100,000, but only a few other European cities exceeded a population of 40,000.

Source 12 - Estimates of urban population in Southeast Asian cities in the 16th and 17th
centuries. Travelers frequently made their estimates in terms of the number of houses or the
number of fighting men who could be raised quickly.

Aceh, 1620
Melaka, c. 1510

Houses

Fighting Men

700 - 800

40,000

10,000

20,000

Banten, 1680
Gresik, 1523

Population

100,000
700,000

Over 1,000

Makassar, c. 1600

6,000

30,000 (1523)

36,000

160,000

Source 13 - Spread of religion
Although Islamic enclaves were formed much earlier, the adoption of Islam by the major states involved
in the trading route from Ternate and Tidore in the east to Melaka and Sumatra in the west took place
essentially in the period 1400 – 1620. Islam also spread along other major trade routes – from Melaka
north-eastward to Brunei and Manila, and to Pattani and Champa along one of the routes to China.

Source 14 - Language of commerce
Southeast Asia urban-focused states were highly cosmopolitan, with resident communities of Chinese,
Gujaratis, Klings (south Indians), Javanese, and Malays. Indigenous language and indeed, even
Chinese and European language were secondary to the use of Malay and Arabic as the languages of
trade.

Source 15 - Transformation of trade
Southeast Asia’s trade became more than a “peddling trade” in luxury items. Beyond self-sufficiency,
the commercially-oriented states of Aceh, Malacca, and Banda depended on rice and other food
imports to feed their populations. A bulk trade in rice, salt, dried fish, and pepper was thus established
to provision these urban centres.
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Source 16 - Rise of city ports and mainland ports (1400 – 1830)
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Source 17 - Transformation of maritime cities into states
Around these maritime cities there formed states which owed their power largely to the wealthy and
military expertise which came with trade. Some of them, such as Aceh, Banten, Banjarmasin, Makassar,
Ternate and in a sense the Spanish Philippines, formed themselves into states for the first time only
in the ‘age of commerce’. Others – Siam, Burma, Mataram (Java), Cambodia – assumed something
like their modern shape under strong absolutist rulers. A shift toward centralised rule, the mobilisation
of huge armies, royal monopoly of trade, codification of law and the replacement of hereditary chiefs
by ministeriales, was particular evident in the first half of the 17th century under kings Bayinnaung
(1551 – 81) and Anaukhpetlun (1606-29) in Burma, Songtham to Narai in Siam (1610-88), Agung and
Amangkurat I in Java (1613-77), al-Mukammil and Iskandar Muda in Aceh (1589-1636).

Source 18 - Centralisation of power in Southeast Asia
The era of the Europeans’ initial thrust into Southeast Asia during the early 16th century corresponds
to a 1350 – 1600 high point in Southeast Asian civilisation. This was an era when kings encouraged
commerce and were developing bureaucratic centres capable of integrating areas beyond their core
into a unified royal domain.

Source 19 - Changes in structure of power
Before entry of Europeans into Asia in the early 16th century the increasing importance of local
products, spices, pepper, and various forest products in the international trade and the intensity of
competition among Southeast Asia’s ports had encouraged a policy of territorial expansion that was
actively pursued by important states in the Malay world. The extension of control over territory that
produced marketable products was essential to these states in order to prevent the flow of products
to rival ports. Loose federations of port towns characteristic of earlier times disappeared as only one
dominant port, usually also the seat of government, was tolerated by the new states.

Source 20 - Emergence of a commercial elite
Banda’s population was dominated by an orang kaya (“rich man”) commercial elite who derived their
power from their monopoly over the spice exports. While foreign trade with other spice islands was
often negotiated directly with the producers or individual traders or rulers, Banda’s elite acted as a
group in commercial negotiations, controlling the distribution of goods, setting prices, and establishing
trade policies.
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Glossary
Bureaucratic :

Relating to the business of running an organisation or government.

Camphor

A waxy, flammable, white or transparent solid with a strong aroma. It
is found in the wood of the camphor laurel tree. This substance is
used for its scent and for medicinal purposes.

:

Federations :
			

Political entities characterised by a union of partially self-governing
states or regions under a central (federal) government.

Ministeriales :

Agents who carried out administrative duties and functions of
government.

Monopoly

:

The exclusive possession or control of the supply or trade in a
commodity of service.

Peddling

:

The act of trying to sell something by going from house to house or
place to place.

Terminus

:

Last stop
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Handout 1

Introduction

A spice is a seed, fruit, root, bark, berry, bud or other vegetable substance primarily used for flavouring,
colouring or preserving food. Spices are sometimes used in medicine, religious ritual, cosmetic or perfume
production, or as a vegetable.
In Southeast Asia, cloves, nutmeg, mace and pepper were some of the most important spices: they were
cultivated cash crops in great quantities to be exported to other parts of the world. Learn more about
these spices first by reading about and examining them.

Instructions
1. Read the following descriptions of the four spices that were important in Southeast Asia’s spice
trade.
2. When instructed, proceed to the stations and examine each of the four spices. What do they look
like? How do they feel? What do they smell like? DO NOT ingest any of the spices.
3. Read the descriptions again and name the spices.

We are one of the two spices derived from several species of the tree in
the genus Myristica. We are native to the Banda Islands in the Moluccas,
Indonesia and also cultivated on Penang Island in Malaysia, in the Caribbean
and in Kerala in Southern India.
We are a sweet spice and a familiar flavouring in custards, spice pies and
curry mixes. We are used in Chinese and East Indian cultures as a curative as
well as flavour enhancer.
What are we? Answer:

We are the fruits of a flowering vine in the family Piperaceae and were once
indigenous only to Kerala, a province in south India. We are now cultivated in
Malaysia, Indonesia and Vietnam as well. We have been used as a spice in India
since prehistoric times. We were a much prized trade good often referred to
as “black gold” and used as a form of currency but now we are added rather
liberally to stir-fried dishes to add some heat and kick!
What are we? Answer:
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We are the unopened pink flower buds of the Syzygium aromaticum, an
evergreen tree in the myrtle family. We are renowned for providing a warm,
sweet aromatic taste to food and medicine alike. We are picked by hand
when pink and dried until we turn brown in colour. We are about ½ inch long
and 1/4 –inch in diameter. With our tapered stems, we look like tiny nails.
In Thailand, we are traditionally chewed with betel leaves. We can also be
chewed after meals to aid digestion.
What are we? Answer:

We originate from large evergreen trees native to the Moluccas Islands and
the East Indian Archipelago. We are produced from the waxy red covering
that surrounds nutmeg seeds. We are yellowish-tan to reddish-tan in colour.
We have a hint of pepper and are widely used from desserts to savoury
roast meats. You may use us as a substitute if you do not have any nutmeg
in the kitchen.
What are we? Answer:

Glossary
Curative

:

Something that heals / having the power to cure.

Enhancer

:

Add more or increase.

Indigenous

:

Someone who is native to an area or naturally belongs there.

Myrtle		

:

Plants with evergreen leaves, white or pinkish flower.

Tapered

:

Narrowed
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Handout 2

Key Question: Why were spices desired on the world markets?
Cloves, nutmeg, mace and pepper were four of the most important spices produced and traded in
Southeast Asia. Why were these spices so sought-after on the world markets? Read the following sources
to find out what the people of Europe, the Middle East, and China and India used spices for and why
spices were important to them.

Instructions
1. Read the sources assigned by your teacher with your group members.
2. According to the sources, how were the spices used by the people of Europe, China, India and the
Middle East?
3. Note your findings in the graphic organiser provided.
4. Add on to the graphic organiser when your friends share their findings with you.

Source A: An exce

rpt from a journal

article by a histor
ian, 1981
By the 12th ce
ntury Southeast
Asia’s spices we
popular in Europe
re becoming
, the cure for all
so
rts of ailments wa
mixtures of pepper
s sought in
, ginger, cinnamon
, sugar, cloves, an
nutmeg. Further, So
d
especially
utheast Asian spice
s were useful as
for meats which we
flavouring
re increasingly a
part of the Europe
the 13th century
an diet. By
this western dem
and had greatly
commercial importa
enhanced the
nce of Southeast As
ia as a source of tra
in western eyes, an
de goods
d as the source of
valuable spices in pa
rticular.

orian about early modern European

Source B: An extract from a book by a hist
pharmacology, 2006

for example, were medicinal staples
Cinnamon, cloves, cardamom, and nutmeg,
of early modern cures. 17th and 18th
and of central importance in the preparation
e sections on what were termed the
century Spanish pharmacy books include entir
ginger, cinnamon, aloe, sandalwood,
“aromatics,” medical preparations made from
wide variety of common ailments.
nutmeg, clove, and cardamom that cured a
heart, stomach, and head and cured
For example, cinnamon water fortified the
stomach, relieved colds, and helped
epilepsy and palsy. Nutmeg oil calmed the
hoea and vomiting. And cardamom
eliminate “acrid humours,” which caused diarr
lence.
oil soothed intestinal pain and reduced flatu
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orian and geographer, 2003

Source C: An excerpt from a book by a hist

of South and East Asia was often more
Trade by Europeans between different parts
. In the 1530s, the Portuguese shipped
profitable than supplying the home countries
e to India and Hormuz than to Portugal.
substantially more cloves, nutmegs, and mac
hants who pass[ed] it on, over Persia,
The buyers in Hormuz were “Moorish merc
at least the early 17th century, the same
Arabia and all Asia as far as Turkey. From
se and the Dutch. English merchants
products were taken to Bengal by the Portugue
and other Indian and Persian stations.
found that they sold “exceeding well in Surratt”
one –third or more of their spices,
The Dutch between 1620 and 1740 marketed
.
notably cloves, in Asia: Persia, Arabia and India

Source D: An excerpt from a book by a historian and geographer, 2003
Cloves were widely recommended and have an exceptionally long history of use in
oral hygiene. Clove bark was prescribed for toothache from at least the period of Li
Hsun (early 10th century). The oil has been used for the same purpose into modern
times.
In Chinese and Tibetan medicine, cloves have a reputation in relieving nausea and
vomiting, intestinal disorders generally, and even cholera. They were believed to have
restorative properties and were combined with other substances to make refreshing
essences. It was chiefly as an aromatic and superior disinfectant that cloves were
prized.

Source E: An excerpt from an article by a historian, 1981
Pepper was as highly valued for medicinal purposes as ginseng and cassia
bark are today. During the T’ang dynasty, in the 12th year of Ta Li (777),
Prime Minister Yuan Tsai was executed for the crime of collusion with foreign
countries and bribery committed by his sons.
His property, when confiscated, turned out to include 500 liang (ounces) of
stalactites, and as much as 800 tan (piculs) of pepper. That we find pepper
mentioned side by side with stalactites, one of the most valuable drugs of the
time, is an indication of how highly the spice was valued.

Source F: An excerpt from a Sanskrit text, Agni Purana about the use of
nutmeg and cloves
Nutmeg and cloves were used to fumigate rooms, to remove the odour of
perspiration and bad breath, and also to prepare an oil used by kings before
bathing.
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Source G: An excerpt from Mahabarata, a major Sanskrit epic, about
offerings
Temples and monasteries welcomed gifts of sandalwood, cloves, and nutmegs
and often held large stocks. Gifts were also made to individual priests,
exchanged between kings and princes and taken as tribute.

Source H: An excerpt from a book by a historian and geographer about the
medicinal value of spices in India
Infusions of clove and nutmeg had the virtues of being thirst-quenching and
cooling and were chiefly valued for purposes of oral hygiene and, as carminatives,
for all dyspeptic complaints. Additionally, nutmeg and mace were taken in tonics,
oil of cloves for toothache. They were probably of little importance solely as
condiments.

Source I: An excerpt from a book by a historian and geographer about the use
of spices in Arab medical practice
Cloves, nutmeg-mace, and white sandalwood were prescribed, either alone or more
commonly in combination with other substances, for a greater variety of maladies:
cloves and nutmeg for respiratory and digestive conditions; nutmeg to strength the
liver and spleen; pulverised cloves, to strengthen the brain; cloves, nutmeg, cloves
and nutmeg in eye salves; oil of clove and nutmeg in ointments for rheumatism and
muscular disorders, and for toothache; cloves and nutmeg as a tonic or stimulant, in
medical substances and confections.

Source J: An observation made by Ibn Sina (circa CE 980 – 1037), a Persian
polymath, about the uses of nutmeg
Nutmeg was introduced into liquid aromatics for women and also brought in it
its original shape and used in ornamental neckband doubtless on account of
the pleasing scent. The nut was sometimes combined with mace in preparing
perfumes.
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Why were spices important to the people living in these regions?
Europe

China

India

The Middle East

What were some of the possible impact the spice trade had on Southeast Asia?
• Based on the sources you have read and the maps you have seen, spices were valued on world
markets. The people from Europe, China, India and the Middle East were eager to travel to Southeast
Asia to obtain them the region became increasingly was connected to the rest of the world by the
spices it produced.
• As these groups of people travel to port cities in Southeast Asia, what do you think are some of the
possible impact these interactions and connections would have on the societies of Southeast Asia?
• You may discuss this with the student next to you.

Political

Economic

Social

Cultural

Glossary
Ailments		

:

a sickness or illness

Aromatics		

:

pleasant smell

Flatulence		

:

the presence of too much gas or air in the stomach or intestines

Merchants		

:

someone who buys and sells goods especially in large amounts

Fumigate		

:

deodorise or freshen

Tribute
:
				

money or goods that a ruler or country gives to another ruler 			
or country especially for protection

Thirst-quenching

:

to relieve thirst

Condiments		

:

flavoring

Respiratory		

:

breath

Spleen
:
				

an organ located near your stomach that destroys worn-out 			
red blood cells and produces white blood cells

Rheumatism		

pain in the muscles and swelling and pain in the joints

:
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Handout 3

Key Questions: How did the spice trade transform Southeast Asia?
During the last lesson, we found out why spices were valued on the world markets, learnt about the spice
route linking Southeast Asia and other parts of the world and thought about some of the possible impact
these connections had on Southeast Asia societies.
Let’s confirm or dispel your assumptions by looking at some sources that demonstrated transformations
brought about by these connections.

Instructions for Gallery walk:
1. You will follow the instructions from your facilitator and go through the gallery of sources.
2. Remember to proceed in an orderly manner.
3. Note your findings on the graphic organiser.
4. After completing gallery walk, share your findings with your group members. Make sure to add any
points you might have missed out when you did your Gallery walk.

Political

Economic

Social

Cultural

Point:

Point:

Point:

Point:

Evidence:

Evidence:

Evidence:

Evidence:

Point:

Point:

Point:

Point:

Evidence:

Evidence:

Evidence:

Evidence:
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Handout 4

Exit Pass
3

New facts I learned today.

2

Things I found interesting.

1

Big question I still have in my head.

Handout 5

Exit Pass
4

Southeast Asian city ports that rose to prominence due to the spice trade.

3

Ways the spice trade transformed Southeast Asia.

2

Southeast Asia port cities that rose to prominence during the spice trade.

1

Big question I still have.
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and C. M. Rickmers) 1929-1930: 1: p. 230 (sandalwood among offerings); Geiger, 1960: p. 14;
Sharma, 1972: p. 169 (jatiphala).
Source H: Donkin, R.A. 2003. Between East and West: The Moluccas and the Traffic in Spices up to
the Arrival of Europeans. Philadelphia: American Philosophical Society.
Source I: Ibid.
Source J: Theodorus Priscianus, ed. V. Rose, 1894: p. 408 [Pseudo-Theodorus]
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LESSON 5

The spice trade
european domination
and regional response

How did the Europeans control the spice trade?
From the 16th to the 18th centuries, European powers pushed and
fought wars to ascertain a dominant position in the spice and trade
Key idea
and secure economic, political and military power. the sparked local
response and resistance, and led to the decline of port cities.
‘Age of Commerce’
Middlemen
Monopoly
Key concepts
State-backed monopoly
Entrepot
Profit, supply and demand
Imperialism, mercantilism and colonialism
No. of periods/lessons
1 period per lesson (1 period: 60 minutes)
Facilities needed
Sources and handouts for distribution
Students shout be able to cover Lesson 5: Spice, rice and the
Pre-requisite knowledge
economic histories of Southeast Asia

Learning objectives

KNOWLEDGE
1. Identify the major
European powers that
were involved in the
spice trade from the
16th to 18th centuries.
2. Explain the extent of
European involvement.
3. State the imperatives
that motivated the
European powers.
4. Develop a basis
for understanding
encounters and
conflicts.

By the end of the lesson, the students will be able to:

SKILLS
1. Engage in the analysis
of sources to extract
information about the
competing interests
between the Europeans
and the locals.

ATTITUDES
1. Appreciate the impact
of the multidirectional
flows of influence
between Southeast Asia
and the Europe.

2. To read maps to learn
the extent of European
involvement in
Southeast Asia.
3. To know the location of
spices trade
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10 minutes

Introduction
Lesson Development

Resources

• Recap the information required from
the previous lesson.

Rationale
Recapitulation of the
previous lesson and
use of introduction by
the teacher helps to
set the context for the
students.

• Explain to the students that from the
16th to 18th centuries, Southeast Asia
remained connected to the rest of the
world and its global trade continued to
grow, but the dynamics became more
complex. Conceptualised on profit and
opportunity being laid out.
• Previously, the Europeans served
as middlemen and were merely one
among many groups of traders in the
region. In the 16th, 17th and 18th
centuries, however, the Dutch and the
British began to seek more dominant
positions in the trade. This is driven by
industrial revolution that need them to
gather raw material and establishing
markets to sell their goods
• Pause and ask the students to think
about why the Europeans were
motivated to dominate the spice trade.
Elicit answers from the students.

Development

35 minutes

Lesson Development
Group activity: Jigsaw activity

Resources
Source 1 to Source 15

Handout 1: Jigsaw activity
• Explain that the students will examine
how the Portuguese, Dutch and British
efforts to control spice trade in Southeast
Asia in the 16th and 18th centuries.
• Distribute (Handout 1). Assign each
student to two groups – the Assigned
Group (E.g. using numbers) and the
Home Group (using letters of the
alphabet). There will be 3 Assigned
Groups and 3 Home Groups because
there are 3 sets of sources about the
Portuguese, the Dutch and the British.
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Rationale
The Jigsaw activity
helps students to
develop collaboration
skills and enables them
to piece together a fuller
picture of the complex
relationships shaping
that period of Southeast
Asian history.

Lesson Development

Resources

Rationale

• Each student’s task in the Assigned
Group is to study the sources assigned
to the group. As they study the sources,
they should note their findings in their
graphic organisers and discuss with
members of their Assigned Group
to ensure that they have not missed
any vital information as they will be
introducing the content to the peers of
their Home Group.
• After the Assigned Groups have gained
a solid understanding of the materials
they will be presenting, ask the students
to move into their Home Group. Each
member will now take turns to present
the information they had learnt in their
Assigned Group.
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• Each group shares their findings
with the class and the teacher may
supplement and enhance students’
knowledge with information from the
introductory essay if necessary.

10 minutes

Closure
Lesson Development

Resources

Handout 2: Synthesising
• Distribute (Handout 2). Point out that
knowledge.
in his work, the historian Immanuel
Wallerstein argued that Southeast Asia
prior to 1750 was peripheral to European
trade and implied the region before 1600
to 1750 stayed basically unchanged by
the European contact.
• Explain that it is common for historians
to disagree on issues because they may
have access to different source, interpret
events and sources differently.
• Ask the students how they interpret the
information acquired from Lessons 3
and 4. Do they agree with Wallerstein’s
claim?
• Ask the students to discuss this with
their group members. As homework, they
will write a report about why they would
agree or disagree with Wallerstein’s
claim. Encourage the students to do
additional readings to enhance their
understanding.

Rationale
The report helps
students to synthesise
the knowledge they
have acquired from
Lesson 3 and 4 and
enables teachers to
evaluate if students
have gained an
understanding about
interconnectedness
between the Southeast
Asia and the West, and
Western impact on the
region.
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Sources
This set of sources is about Portuguese trade flows and actions in Southeast Asia during the
16th century
Source 1 - Portuguese ports and trading factories in Southeast Asia
In the succeeding years of the early 16th century, the Portuguese discovered the prime source of her
trade in spices – the famed Spice Islands* of the East Indies and then by controlling them, the Portuguese
lost no time in consolidating their position in the East Indies**. They were securely entrenched at
Malacca and effective commanded the strait and they build forts at Amboyna, Halmahera, Celebes,
Ternate and Tidore, where they had spice trading factories.
*The Spice Islands refer to the Maluku Islands or the Moluccas, which are an archipelago within
Indonesia. They have been known as the Spice Islands due to the nutmeg, mace and cloves that were
originally found there.
**The East Indies is a term that has been used to refer to the islands of Southeast Asia, especially the
Malay Archipelago.
Source 2 - Extent of Portuguese dominance
The Portuguese were waxing fat from their prosperous spice trade in the East Indies. They had obtained
a share in the trade of the Javanese city of Bantam, from where three and a half million pounds of
pepper were shipped yearly to China and India, and they had successfully concluded treaties with the
Sultan of Brunei, which not only opened up the pepper trade of Borneo, but enabled them to follow a
better route from Malacca to the Moluccas and trade with the islands of Celebes. Malacca had become
a great spice-trading centre, to where all ships, large and small, that sailed the East Indian waters
were bound to go and pay customs to the Portuguese. From this port, the Portuguese monopolised
the clove trade of the Moluccas and the nutmeg and mace trade of the Banda Islands.
Source 3 Portuguese
trade flows in
Southeast Asia
(16th Century)
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The set of sources is about Dutch domination of the spice trade in Southeast Asia in the 16th
and 17th centuries.
Source 4 - The beginning of Dutch domination
In 1595, the Dutch supplied the ships and money to send an expedition to the East Indies under
Cornelius Van Houtman. Two years later, he brought home three shiploads of pepper and nutmegs.
The success of Van Houtman fired the imagination of the people at home and stimulated the merchants
of Amsterdam into immediate action. The pepper and cinnamon of Sumatra, Java, and Borneo; the
cloves of Ternate, Tidore, Amboyna, and other islands of the Moluccas; the nutmegs and mace of the
Banda Islands – all were now within reach.
In the year 1598, no less than five expeditions left Holland for the East Indies; there were twenty-two
ships, thirteen of which followed the Cape route, and nine attempted the passage through the Straits of
Magellan. These expeditions made a good impression on the native sultans, opened trading stations,
and generally laid the foundation for the future domination of the East Indies by the Dutch.
Cornelius Van Houtman was a Dutch explorer who discovered a new route from Europe to Indonesia
and who thus begun the Dutch spice trade in Southeast Asia.
Source 5: Dutch domination in the 17th century
The British East India Company was established in 1600 to develop their interest in the spice trade. To
counter this threatening competition, the Dutch merchants of Amsterdam banded together and formed
the equally famous Dutch East India Company. After battles with the Portuguese, the English and the
natives, the Dutch merchants eventually gained control of the producing regions whence came the
pepper, cinnamon, cloves, ginger, mace and nutmeg, which they were all trying to monopolise. In 1621
they were in a position to change the name of Jacarta, on Java to Batavia. Some time thereafter, from
the Dutch headquarters in Batavia, a directive was issued affecting the cultivation of clove and nutmeg
trees in the East Indies.
Source 6: Dutch attempt to limit the supply of spices
On all islands, except those of Amboyna and Ternate in the Moluccas and the Banda group, clove and
nutmeg trees were ordered to be destroyed completely. This wilful destruction of trees, which required
years to bring their spices to fruition, reduced the production of cloves, nutmegs, and mace to onefourth of that before the coming of the Dutch to the Indies. This was the Dutch method of creating a
scarcity of these fragrant and highly desirable spices to force their prices up in European markets for
the benefit of the directors and shareholders of the Dutch East India Company.
The set of sources is about British attempts at breaking the Dutch mastery on the spice trade,
17th – 18th centuries
Source 7: British attempts at breaking the Dutch mastery
The story of the decline and fall of Portuguese power in Southeast Asia and of the conflict between
the Dutch and English for the mastery of the spice trade. The success of Van Houtman’s voyages in
1597 fired the imagination of the people at home and stimulated the merchants of Amsterdam into
immediate action although there was no chartered company established to band the Dutch merchants
together. Ships were speedily made ready for the long voyage and in the year 1598, no less than five
expeditions left Holland for the East Indies.
As part of this struggle and angered by the high prices (of spices) demanded by the Dutch, the English
established the famous East India Company for developing their part on the spice trade. In September,
1603, one expedition dispatched by this company brought to England enough pepper to break the
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Dutch hold on the market – a shipload of cloves purchased in the Spice Islands for £2,948 in 1606,
brought the sum of £36,287 when sold in England two years later.
Source 8: How the Dutch monopoly was broken
Halfway through the 18th century, the tide of fortune began to change for the Dutch East India Company.
There were many reasons for this, but the principal were the steps taken by the French and British
to break the Dutch monopoly by introducing spice plants into their own overseas colonies, the loss of
Dutch possessions in India, the export of spices from India by the English East India Company, the
British blockading of Dutch East Indian ports and piracy and smuggling in the waters of the Indies.
Source 9: The rise of the British
In 1788, the British occupied the Malayan island of Penang and about eight years later they successfully
transplanted clove trees from the Moluccas into that island. By 1799 the ascendency of the British had
progressed to such a degree that the Dutch East India Company was dissolved and the affairs of the
Company were taken over by the Dutch government.
Source 10: The British interest in North Borneo in the 19th century
Until the beginning of the 19th century, Britain had little involvement in Borneo. Their interest in North
Borneo and the Malay Peninsular grew with the founding of Singapore in 1819 and the formation of the
Straits settlement in 1826. Trade with China grew rapidly, bringing huge profits for the British traders.
The British used the sea route linking the Straits of Malacca and China by way of North Borneo and the
Sulu Islands very often. Therefore, it became important for British to secure this sea route to prevent
it from falling into the hands of other foreign powers.
This set of sources is about the local response to European domination during the 16th and
18th centuries.
Source 11: Resistance against the Portuguese
The Portuguese were not very successful in protecting their interests in the Banda Islands and because
of the persistent, and at times violent, opposition of the natives, they were not able to fortify adequately
the large islands of Sumatra and Java. On the island of Sumatra, the Muslim natives doggedly fought
the Portuguese for the control of the pepper trade of the island, particularly in the north. On the island
of Java, similar conditions obtained. The hatred which existed between the Christian invaders and the
Muslim defenders cannot be overemphasised, and almost everywhere they went, the Portuguese met
with cunning, subterfuge and frustration if not violence.
Source 12: Resistance from Aceh and other traders
From Malacca, the Portuguese monopolised the clove trade of the Moluccas and the nutmeg and
mace trade of the Banda Islands. But they had never known real peace with the natives. In the great
pepper land of Northern Sumatra, the Achinese king stoutly opposed the Portuguese, and successfully
carried on trade in pepper and other spices with Muslim merchants from Mecca. Muslim traders in
Java steadily sniped at their trade with the Spice Islands, and shipped cloves, nutmeg, and mace to
the Red Sea. Portuguese rapacity brought about an uprising in the Moluccas and in 1574, their fortress
at Ternate fell to the Muslims.
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This set of sources is about the local response to European domination during the 16th
and 18th centuries
Source 13: Local response to European domination of the spice trade
In the 16th and 17th centuries the Muslim ports of Banten in west Java, Makassar in south Sulawesi,
and Brunei in north Borneo also sought to capitalise on the dispersal of trade by establishing or
enlarging their own entrepots. With their centralised operations, larger capital, and military superiority
on land as well as at sea, the Dutch had a yet more dramatic impact. Through a combination of
brutal assaults and sustained naval patrols, the Dutch East India Company succeeded where the
Portuguese had failed in establishing an effective monopoly over the production and distribution of
Moluccan spices. When the recently-ascendant state of Makassar sought to defy the new system,
the Dutch went on to destroy that remarkably innovative mercantile center in 1666-1669. Not long
thereafter the wealthy pepper entrepot of Banten in west Java suffered a similar fate.
Source 14: Makassar as a threat to the position of the Dutch
The kingdom of Makassar achieved an increasingly dominant position in South Sulawesi after the
middle of the 16th century. Initially the Dutch attempted to negotiate with the Makassarese in order to
secure their position. They asked the sultan to refrain from trading with the Spice Islands but his refusal
led to a Dutch blockade. The conflict continued until 1637, when Makassar was finally persuaded to
recognise the Dutch East India Company's interests, but the terms of the treaty were not respected
and the Dutch again attempted to obtain the necessary assurances. The Makassarese once more
refused, and reasserted their right to trade with Seram and Ambon, which was then in revolt. This rebuff
resulted in a declaration of war by the Dutch in October 1653 in which they repeated the blockade of
Makassar's harbour.
Source 15: Local response and resistance to European domination of the spice trade
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Handout 1

Key Questions: How did the Europeans dominate the spice trade in Southeast Asia
and what was the local response?
During the last lesson, we learnt how Southeast Asian societies were transformed by the connections
established by the spice trade from the 14th to 16th centuries.
Between the 16th to 18th centuries, Southeast Asia remained connected to the rest of the world
and its global trade continued to grow, but the dynamics became more complex. Previously, the
Europeans served as middlemen and were merely one among many groups of traders in the region.
In the 16th, 17th and 18th centuries, however, the Portuguese, Dutch and the British began to seek
more dominant positions in the trade.
In this lesson, we will learn about the Portuguese, Dutch and British efforts to control spice trade in
Southeast Asia in the 16th and 18th centuries and the local response to this change in dynamics
in the region.

Instructions for Jigsaw activity:
1. You will be working in two groups for this activity – your Assigned Group and your Home Group.
2. Follow the instructions of your facilitator and move to your Assigned Group. Your task is to study
the sources assigned to you in that group. As you read the study the sources, note your findings
in your graphic organiser.
3. When prompted by your facilitator, move into your Home Group.
4. In a Jigsaw activity, you hold only a piece of the puzzle to the bigger picture. In your Home
Group, all the members will come together to “piece together” a clear picture of European
domination of the spice trade in Southeast Asia and the local responses to these actions.
5. As members of your Home Group share what they have learnt from their assigned groups,
record what they share in your graphic organiser to complete the “picture”. When you are sharing
what you have learnt with your Home Group, make sure they are on task and completing their
“picture” as well.
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Locate the important countries/island/territories

Handout 2
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Handout 3

Describe the activities of ______________ in Southeast Asia.

Graphic Organiser
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Handout 4

Guided Questions

BRUNEI
1.

In which century did the Portuguese start to control the Spice Island of East Indies?

2. Where were the Portuguese forts and spice trading factories in the East Indies?
3. Which parts of Southeast Asia had trade links with the Portuguese? Are you able to
locate them on the map too?
4. What did the Portuguese gain from the spice trade in the East Indies?
5. In which parts of Southeast Asia did the Portuguese meet resistance from the
locals?
6. How did the kingdom of Aceh respond to Portuguese dominance?

DUTCH
Why did the Dutch form the Dutch East India Company?
2. What did the Dutch do to limit the supply of spices?
3. Why was there a need to limit the supply?

1.

4. What did the Muslims ports of Banten, Makassar and Brunei do in response to Dutch
dominance?
5. How did the sultanate of Makassar respond to Dutch dominance?

BRITISH
1.

Name the company that was set up by the British in 17th century.

2. What was the conflict between the Dutch and the British betw
een 17th and 18th
century?
3. Which island did British occupy in 1788?
4. How did the British break the Dutch monopoly in East Indies?
5. Why did the British interest increase in North Borneo and the
Malay Peninsular in
the 19th century?
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Synthesising Knowledge
Historian Immanuel Wallerstein argued in 1974 that Southeast Asia prior to 1750 was unimportant to
European trade and the European impact on Southeast Asia was minimal. (It is actually common for
historians to disagree on issues because they may interpret events and sources differently.)
How do you interpret the information acquired from Lessons 3 and 4? Would you agree with
Wallenstein’s claim?
Discuss this with your group members and as homework, write a report about why you would agree
or disagree with Wallenstein’s claim. You might want to do additional research to support your claim.

YES,

I agree with Wallerstein’s claim
because…

NO,

I don’t agree with Wallerstein’s claim
because…
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LESSON 6

ASEAN

ASEAN
What is ASEAN?
How does Brunei Darussalam benefit from ASEAN membership?
Students will learn about the importance of forging a Southeast Asian
identity through ASEAN and now Brunei Darussalam has benefitted
from being a member of this international community. Through
its content and pedagogy, students appreciate how international
organisations such as ASEAN play an important role in maintaining
peace and stability in Southeast Asia.
Geographical location
Regional organisation
Association of Southeast Asian Nations (ASEAN)
Association
Southeast Asia
Nations
ASEAN‘s profiles:- capital cities, religions, language, currency
Motto
Emblem
Vision
Key concepts
Identity
Community
ASEAN Charter
Principles
Regional peace and stability
Social amd cultural development
Political experience and benefits
Dealing with transnational problems
Economic cooperation and assistance
Disaster relief
No. of periods/lessons
1 – 3 periods for lessons 1a and 1b (1 period: 60 minutes)
Classroom or teaching rooms, computer, projector and internet
Facilities needed
access
Students should be able to gain some knowledge of their own
Pre-requisite knowledge country’s geographical location and history and preferably some
rudimentary knowledge about ASEAN
Key idea
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Learning objectives

By the end of the lesson, the students will be able to:

SKILLS

KNOWLEDGE
1. Define the ASEAN
region.

1. Practice source-reading
skills.

2. Understand the reasons
for ASEAN’s formation.

2. Practice listening skills.

3. Identify the member
states of ASEAN.
4. Understand and
articulate the aims of
ASEAN as a regional
organisation.
5. Brunei Darussalam in
ASEAN:

3. Practice note-taking
skills.
4. Experience online
research and
collaborative group
discussion.
5. Practice writing and oral
communication skills.

a) When did Brunei
Darussalam joined
ASEAN?
b) Describe how Brunei
is benefitting from
being a member of
ASEAN.
6. Explain how ASEAN
fosters political,
economic and cultural
cooperation within
Southeast Asia as a
region.
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ATTITUDES
1. Appreciate the rationale
behind the formation of
ASEAN.
2. Respect the efforts
of ASEAN in regional
integration.

Lesson 6a: Introduction to ASEAN
Teacher’s prior knowledge
• Teachers should have knowledge of the history of Southeast Asia as a region prior to
the formation of ASEAN, e.g. nationalist movements, process of decolonisation and early
efforts at regionalism (such as MAPHILINDO and Association of Southeast Asia or ASA).
• Teachers should have good knowledge of the history of ASEAN and how it developed
since 1967.

20 minutes

Introduction
Lesson Development

Resources

Teacher talk:
N.A.
Teacher to begin lesson with an introduction Handout 1:
of the topic and the scope of the lesson.
Map of Southeast Asia
Source :
The key questions of the lesson could be
Social Studies for Brunei
phrased as:
Darussalam Textbook Year 8.
• Why was ASEAN formed?
• Who were the members of ASEAN?
Page 22-23 (Map of
• What are the aims of ASEAN?
Southeast Asia).
• What is the motto of ASEAN?
• Where is the headquarter of ASEAN?
Page 29 - ASEAN profiles
(Original founding members
The motto of ASEAN is “One Vision, One and Followed members).
Identity, One Community”.
Page 28 - Motto of ASEAN.
Then teacher will show the map of
Souteast Asia and requires students’
response to identify the names of the
countries in Southeast Asia.

Rationale
This is for the teacher
to put the lesson in
context – where does it
stand in relation to the
curriculum the students
are following?
At the same time, the
emphasis should be
placed on the idea
of shared histories
as well – that it is not
just a common past
that students can
think about, but also
how shared histories
is about creating
commonalities and
that would be the lens
through which ASEAN
will be explored in the
lesson.

ASEAN | 93

L
E
S
S
O
N

6

Source : https://www.jagranjosh.com/general-knowledge/list-of-members-of-asean-organisation-1526647004-1

HEADQUARTER OF ASEAN – JAKARTA, INDONESIA

Source : https://www.jagranjosh.com/general-knowledge/list-of-members-of-asean-organisation-1526647004-1
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Development I
Lesson Development

40 minutes
Resources

Hook activity
1. Activity 1a - Word Splash “ASEAN”
1.1 Teacher writes the acronym “ASEAN”
on the board and get the students
to brainstorm and discuss what they
know about ASEAN.
1.2 After discussion, teacher provides the
class with the full name of ASEAN
and introduces and discusses the
concepts of “Association”, “Southeast
Asia” and “nations” to students.
2. Activity 1b - Map activity
2.1 Teacher distributes copies of a blank
map of Southeast Asia to students
(Handout 1).
2.2 Students work in groups to quickly
identify the countries of Southeast
Asia, and to identify the members
of ASEAN. Teacher can check their
answers through a general discussion
in class.
2.3 Students are then formed into 10
groups and assigned a member
country of ASEAN to research on,
using online resources (Refer to
source 1). Teacher can provide each
group with a worksheet with spaces
for each specific piece of information
for students to list down their findings.
2.4 Alternatively where facilities are
not allowed, teachers may provide
students with articles or information
about the member of the country.
2.5 Students to present their answers
by writing their answers on post-its
and pasting it on the correct place on
a map of Southeast Asia. The postits could be colour-coded according
to the dates the countries joined
ASEAN.

Handout 1:
Map of Southeast Asia.

Rationale
Activity 1a helps to
activate students’ prior
knowledge of ASEAN,
introduces concepts
of association and
Southeast Asia as a
geographical concept
as well as review the
idea of nationhood.
Refer to the glossary
provided for suggested
definitions of the
terms “Association”,
“Southeast Asia” and
“nation”. However, note
that definitions of these
terms can be varied. It
is strongly encouraged
to exercise discretion
and ownership in
the wording of the
definitions, subject
to local educational
contexts.
Students will be able to
activate their conceptual
understanding and
gain knowledge of the
geography of Southeast
Asia.
Activity 1b will allow
students to visualise
the region of Southeast
Asia and activate
their mental map of
Southeast Asia and
the locations of the
countries and members
of ASEAN.
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Lesson Development

Resources

http://www.aseanmedia.net/
2.6 Teacher to wrap up the activity by
focusing on the diversity within
the region, especially among the
members of ASEAN. Teacher could
also focus attention on the five
founding members of ASEAN and link
to the video/source document activity
that follows.

Rationale
By working in groups
and participating in the
general discussion,
students will learn how
to work collaboratively
and communicate with
their peers. Teachers
will be able to check
for understanding and
accuracy of information
either through the
gallery walk or the class
discussion.

50 minutes

Development II
Lesson Development

Resources

1. Activity 2a Video - Foundation of
ASEAN.

“ASEAN: History and
Purpose” video;

Teacher plays the video on the foundation
of ASEAN.
Students to watch the video and either take
notes on their own based on questions
provided by teacher or use the handouts
provided.

Source 2.
Handout 2 or Source 3.

“ASEAN: History and Purpose” –
short video clip produced by the ASEAN
Secretariat.
The video is available at: https://
www.facebook.com/aseansecretariat/
videos/10151116122588854/
Alternatively, in classrooms where facilities
may not allow the viewing of the video,
teachers may wish to consider frontal
teaching, based on information contained in
the video for example by providing a power
point slides based on information contained
in the video.
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Rationale
This video provides
an overview of the
formation of ASEAN
and will help students
to gain a basic
understanding of why
ASEAN was formed.
It will provide the
content students need
to discuss the questions
in activity 2b.

Lesson Development

Resources

2. Activity 2b Discussion - Logo of
Textbook
ASEAN.
Handout 3 (a) and Handout
2.1 Get the students to work in groups
3 (b) for teachers reference
and discuss on the logo of ASEAN
(Handout 3a).
2.2 Students to read the textbook on
page 28 and work towards answering
the questions below:
• What does blue, red, yellow and
white represent?
• What do ten stalks of paddy
represent?
• What does the circle represent?
2.3 At the end of the lesson there will be
sharing of the group’s discussion with
the rest of the class followed by a
piece of writing on the foundation of
ASEAN as homework.

In closing the lesson, teacher can:
1. Recap the founding history of ASEAN
(why ASEAN was founded, founding
members and current members of
ASEAN).
2. Provide information on the current
situation of ASEAN (ASEAN Charter,
ASEAN Community) and issues faced
by ASEAN (competing territorial claims,
environmental issues etc.).

This activity will give
students the opportunity
to work with primary
source documents
on the foundation of
ASEAN.
By working in groups,
students will gain
the experience of
collaborative learning
and discussion.

10 minutes

Closure
Lesson Development

Rationale

Resources

Rationale
This enables teacher
to provide an overview
of the lesson and what
the students have learnt
in the lesson and to set
the tone for the next
follow-up lesson on
ASEAN.

3. Provide links to the next lesson,
especially if homework has been given.
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Lesson 6b: ASEAN as a Regional Organisation
Teacher’s prior knowledge
• Teachers should have knowledge of the history of Southeast Asia as a region prior to
the formation of ASEAN, e.g. nationalist movements, process of decolonisation and early
efforts at regionalism (such as MAPHILINDO and Association of Southeast Asia or ASA).
• Teachers should have good knowledge of the history of ASEAN and how it developed
since 1967.

10 minutes

Introduction
Lesson Development
Teacher talk:
Teacher to begin lesson with an
introduction of the topic and the scope of
the lesson.

Resources
Source 4 - Online quiz tools
such as Kahoot!
(https://getkahoot.com)
Questions: Source 5.

The key questions of the lesson could be
phrased as:
• What are the aims of ASEAN?
• How has ASEAN helped in forming a
shared identity in Southeast Asia?
• What do you think ASEAN of the future
will look like?

50 minutes

Development
Lesson Development

1. Teacher can begin this part of the
lesson with a quick recap of the
foundation of ASEAN, focusing on the
reasons why ASEAN was founded and
the historical context of the time.

This is for the teacher
to put the lesson in
context – where does it
stand in relation to the
curriculum the students
are following?
At the same time, the
emphasis should be
placed on the idea
of shared histories
as well – that it is not
just a common past
that students can
think about, but also
how shared histories
is about creating
commonalities for the
future.

Recap Quiz:
As a follow-up to the previous lesson on
the formation of ASEAN, teacher could
recap what was learnt in the previous
lesson by using a quiz or a simple Q&A in
class or even simple review of the map of
Southeast Asia and the member states of
ASEAN.

Teacher talk:

Rationale

Resources
Social Studies for Brunei
Darussalam Textbook Year 8
Page 30-32
Why ASEAN formed?
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Rationale
To activate students’
prior knowledge of
ASEAN and help them
to recap what was
learnt in the previous
lesson.

Lesson Development
2. Activity 3 - The aims of ASEAN
2.1 Divide the students into small
discussion groups and distribute
copies of the Bangkok Declaration
(1967) and graphic organiser to
each group.
2.2 Instruct the students to read through
the Bangkok Declaration in their
groups and then discuss and
identify:
• The aims of ASEAN; (Refer to
ARTICLE 1)
• How ASEAN try to create platforms
or spaces for regional cooperation
among its members. (Refer to
ARTICLE 2)
2.3 Students are to work in groups
(or pairs) and read through the
document to identify the aims and
purposes of ASEAN in 1967.
2.4 In their groups, students are to fill in
the provided graphic organiser with
their answers.
2.5 Teacher then gather the students
and have a general class discussion,
getting students or groups to share
their answers.

Resources

Rationale

Handout 4 - The Bangkok What are the aims of
Declaration, 1967.
ASEAN?
Handout 5 - The Bangkok This will help the teacher
Declaration, 1967.
to set the topic in context,
especially if this is the first
Textbook pg. 33-36.
lesson on ASEAN.
This activity seeks to
familiarise students with
the aims of ASEAN and
will do so through the
reading of primary source
documents such as the
Bangkok Declaration.
This activity will enable
students to become
familiar with the aims and
principles of ASEAN.
This activity can be seen
as a deepening of activity
2b where students would
have had some experience
of reading primary source
documents. However, it
must be noted that the
Bangkok Declaration is
more officious in tone and
language and it may be
difficult for students to
understand the document.
The teacher could then
consider going through the
Bangkok Declaration and
modelling the process of
reading such a document
for the students.
For higher-ability students,
this could perhaps be set
as a homework task.
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Lesson Development
3. Activity 4 - ASEAN today ~ What has
changed?
3.1 Gather the students and have a
general class discussion, getting
students or groups to share their
answers.
3.2 In group the students and provide
them with a timeline of major
milestones of ASEAN.

Resources
Source 5
Handout 6
Handout 7
Handout 9
Source 14

3.3 Students will then complete the
timeline of the countries joining
ASEAN.

3.5 Students to work in groups to read
and identify the aims and purposes
listed in the ASEAN Charter and
consider what has changed from the
Bangkok Declaration.

3.7 Wrap up the activity by asking
students to share the outcomes of
their group discussions, focusing on
the changes and prompting students
to think about why the changes have
come about.

How has ASEAN changed
/ evolved / developed?
By providing the timeline
of ASEAN key milestones,
the development of
ASEAN is thus presented
to the students. This
activity focuses on the
development of ASEAN as
a regional organisation.
Students should be guided
to see the significance
of the ASEAN Charter
and how it relates to
the establishment of
the ASEAN Security
Community; ASEAN
Economic Community and
the ASEAN Socio-Cultural
Community.

3.4 Distribute copies of excerpts from the
ASEAN charter (Chapter I, Articles 1)
to the students.

3.6 Students are also to read textbook
and identify how Brunei benefitted
from ASEAN membership.

Rationale

The key idea to emphasise
here is that with increased
Social Studies for Brunei membership in ASEAN,
the diversity and
Darussalam Textbook
complexity also increased.
Year 8
Page 33-35
How does Brunei
benefit from ASEAN
membership?

3.8 Close the activity with a quick recap
and overview of the developments in
ASEAN following the ASEAN Charter
Video link: for a link to a
in 2007.
cartton film on ASEAN
2015, go to:
http://www.youtube.com/
watch?v=tnqXEYI1yGg
Game link: To play an
interesting adventure
game about ASEAN,visit:
http://www.aseanmedia.
net/games/chronicles/
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Students should also be
guided to understand
that as a platform for
creating shared identities
and facilitating regional
cooperation, ASEAN is a
work in progress. Teacher
may wish to underscore
this point by bringing in
examples pertinent to their
national contexts where
regional cooperation was
hindered when national
interests take precedence
(e.g. competing territorial
claims, transboundary
haze issues etc.)
and where regional
cooperation was enhanced
(e.g. security, terrorism
etc.).

Facts

BRUNEI DARUSSALAM IN ASEAN
When Brunei Darussalam joined ASEAN?
7th January 1984
The Benefits Brunei Darussalam gained by joining
ASEAN:
• Political experience and benefits
• Peace and Stability
• Dealing with transnational problems
• Economic cooperation and assistance
• Providing help to others: disaster relief

Closure
Lesson Development
Teacher talk:
1. Teacher to recap what has been
covered in the lesson(s) on ASEAN:
• Historical context and reasons for
ASEAN’s formation in 1967;
• Member states and geography of
ASEAN;
• Aims and purposes of ASEAN and
how these have evolved over the
years to become more complex;
• Idea that forging of commonalities
and regional community by ASEAN
is an ongoing work in progress.
2. Suggested mini-rojects: Task 1
2.1 Students to research and create a
poster presentation on at least one
of the three ASEAN Communities
or any other aspect of ASEAN that
would showcase the efforts made
towards regional integration and
creation of a regional identity (e.g. in
the areas of sports, culture, heritage
and education).

Resources

Rationale
This recap will enable
teacher to summarise
what had been covered
in the lessons and
to also drive home
the idea that regional
integration and regional
cooperation is a work
in progress and that
a lot depends on the
member countries of
ASEAN.
These suggested
projects would enable
students to internalise
the idea that they form
the future of ASEAN
and that it will be part of
their lives.
By working in groups,
students would also be
given the opportunity
to learn how to work
with their peers and to
negotiate differences
within the group.
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Sources

Source 1 – Alternative materials to supplement activity 1b
Activity 1b also requires students to carry out research in groups as “country experts” on individual
member countries of ASEAN.
As a scaffold, the teacher could ask the students to find out more information on:
1. The size of the country
2. The size of the country’s population
3. The official languages of the country (and the languages spoken in the country)
4. The official religion(s) of the country (and the religions practiced in the country and the regions if
applicable)
5. The currency used by the country
6. The flag and symbolism of the flag (and any other symbols commonly associated with the country)
7. Head of Government / Type of Government
8. The date at which the country became a member of ASEAN.
Alternatively, the teacher can provide each group with a worksheet with spaces for each specific
piece of information for the students to jot down their findings, as suggested below:
A sample of the note card below:
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16.49 million
(2019)

270.6 million
(2019)

7.17 million
(2019)

31.95 million
(2015)

54.162 million
(2017)

108.1 million
(2019)

5.7 million
(2019)

69.63 million
(2019)

96.46 million
(2015)

181,035
sq. km.

1,904,569
sq. km.

237,955
sq. km.

330,803
sq. km.

676,578
sq. km.

300,000
sq. km.

728.3 sq.
km.

513,120
sq. km.

331,699
sq. km.

Cambodia

Indonesia

Laos

Malaysia

Myanmar

Philippines

Singapore

Thailand

Viet Nam

Republic

Parliamentary
Republic
Constitutional
Monarchy
Socialist
Republic

Prime Minister Hun Sen
President Joko Widodo
Prime Minister
Phankham Vipavanh
Prime Minister The
Honourable Tan Sri
Muhyiddin Haji Mohd
Yassin

President Rodrigo
Duterte
Prime Minister Lee Hsien
Loong
Prime Minister General
Prayut Chan-o-cha
Prime Minister
Pham Minh Chinh

His Majesty King Norodom
Sihamoni
President Joko Widodo
President Thongloun
Sisoulith
His Majesty Seri Paduka
Baginda The Yang DiPertuan Agong Al-Sultan
Abdullah Ri’ayatuddin AlMustafa Billah Shah
President Min Aung Hlaing
President Rodrigo Duterte

President Halimah Yacob
His Majesty King
Maha Vajiralongkorn
Bodindradebayavarangkun
President Xuan Phuc

Riel
Rupiah
Kip

Ringgit

Kyat
Peso
S$
(Singapore
Dollar)
Baht
Dong

Singapore

English,
Malay,
Mandarin,
Tamil

Vietnamese

Ha Noi

Bangkok

Manila

Filipino,
English,
Spanish

Thai

Nay Pyi
Taw

Kuala
Lumpur

Malay,
English,
Chinese,
Tamil

Myanmar

Vientane

Jakarta

Phnom
Penh

His Majesty Sultan
Haji Hassanal Bolkiah
Mu’izzaddin Waddaulah

B$ (Brunei
Dollar)

Bandar
Seri
Begawan

23 July 1997

Constitutional
Republic

28 July 1995

1967

1967

1967

1967

23 July 1997

1967

30 April 1999

7 January 1984

When did it
become a
member of
ASEAN?

Constitutional
Monarchy

Socialist
Republic

Republic

Constitutional
Monarchy

Absolute
Monarchy

His Majesty Sultan
Haji Hassanal Bolkiah
Mu’izzaddin Waddaulah

Head of State

Type of
Government

Currency

Head of
Government

Capital City

Lao

Indonesian

Khmer

Malay,
English

Official
Language(s)

Note:
As the information provided above may differ due to changes in political leadership, updates in statistical data etc., teachers are strongly encouraged to check and update the information
before carrying out this activity.

453,600
(2020)

5765 sq.
km

Population

Brunei
Darussalam

Territorial
Size

Answers for the Country Cards
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Source 2 – Video “ASEAN: History and Purpose” from ASEAN Secretariat (2012)
URL Source: https://www.facebook.com/aseansecretariat/videos/10151116122588854/
*This video is useful to provoking deeper discussions on the organisational structure of ASEAN and
on more current issues concerning the ASEAN Community.

Transcript of video
In recognizing the growing strategic importance of Southeast Asia, ASEAN was formed on 8 August 1967
specifically declaring to accelerate economic growth, social progress and cultural development as well as
to promote regional peace and stability through justice and rule of law.
Today with 10 member states, ASEAN is united in a spirit of equality of partnership fully committed to
further enhancing a sense of belonging and narrowing development gaps by adhering strictly to a process
of consultation and consensus.
In 2008 the celebrated signing of the ASEAN Charter advanced member resolve and created closer
cooperation in three pillars, the ASEAN Political-Security Community; the ASEAN Economic Community
and the ASEAN Socio-Cultural Community.
Harnessing the goodwill and desire of ASEAN governments and people, and recognising the progress
already made, ASEAN has set a Vision 2020 towards realising the ASEAN Community and the ASEAN
Economic Community by 2015.
Moving towards this vision, ASEAN established three avenues for progress – the three ASEAN
Communities. Stimulating collective discussions and planning many blueprints outlining the future direction,
the ASEAN Political-Security Community aims at securing comprehensive security with rule of law, human
rights and good governance through shared responsibility and a dynamic outwardly looking mindset. The
ASEAN Economic Community looks towards a community that mobilises resources to inclusively increase
economic well-being and welfare and reduce social disparities. The ASEAN Socio-Cultural Community
focuses on people-oriented and socially responsible human development to achieve enduring solidarity
and build greater understanding and good neighbourliness.
ASEAN actively engages regional and international organisations as well as governments in many areas
of mutual interests by signing numerous bilateral and multi-lateral agreements with dialogue partners.
ASEAN is on the frontline of bringing the benefits of an increasingly integrated and interdependent world
to the people, businesses and organisations in the region.
To meet the needs of member states and people, numerous ASEAN committees and consultative bodies
strive to listen to the peoples of ASEAN and support member states’ aspirations. Whether within the ASEAN
Community or between ASEAN and the rest of the world, ASEAN will continue the spirit of cooperation to
create greater opportunities, quality of life and peace.

Source 3 – Alternative videos and handout
Video “Foundation History of the ASEAN” by Department of Education, Philippines
URL Source: https://www.youtube.com/watch?v=YNEhIqQRMgw (2:38 minutes)
*This video is good for use in classrooms where teachers only intend to focus on the foundation of
ASEAN or where students’ prior knowledge is rudimentary.
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Transcript of video
ASEAN is the Association of Southeast Asian Nations, a family of ten nations found in the Southeast
sub-region of Asia. It is composed of Brunei Darussalam, Cambodia, Indonesia, Lao People’s Democratic
Republic, Malaysia, Myanmar, Philippines, Singapore, Thailand and Vietnam.
A forerunner of the ASEAN is the Association of Southeast Asia or ASA. ASA is the regional bloc of
Philippines, Malaysia and Thailand that was formed in 1961.
ASEAN however was born on 8 August 1967 in Bangkok with the foreign ministers of Indonesia, Malaysia,
Singapore, Thailand and Philippines met in Bangkok to sign the ASEAN Declaration that formally
established what is now known as the Association of Southeast Asian Nations. The five ministers are
referred to as the founding fathers of the ASEAN.
Their vision was to unite all Southeast Asian nations which was realised when ASEAN was expanded
to include Brunei Darussalam on January 8 1984, Vietnam on July 28 1995, Lao People’s Democratic
Republic and Myanmar on July 23 1997 and Cambodia on April 30 1999.
From five countries, ASEAN now comprises ten members with a diversity of cultures, but united in a
common journey to become one ASEAN community.
ASEAN, we are many but one.

Source 4 - Online tools for Creating Quizzes
1. Quizworks https://www.onlinequizcreator.com/ - free to create unlimited quizzes of 15 questions
each featuring MCQs, free text and fill in the blanks.
2. QuizStar http://quizstar.4teachers.org/ - free quiz making tool for online quizzes.
3. Poll Everwhere https://www.polleverywhere.com/ - free poll tool for up to 25 responses.
4. Kahoot! https://getkahoot.com/ - free tool for creating learning quiz games. Can be used with
mobile phones.
5. Qzzr https://www.qzzr.com/ - free basic plan enables creation of online quizzes.
Source 5 – Quiz Questions
1. What does ‘ASEAN’ stand for? ASSOCIATION OF Southeast AsiaN NATIONS
2. When was ASEAN formed? 8 AUGUST 1967
3. How many members of ASEAN at present? 10 COUNTRIES
4. Who were the five founding members of ASEAN? INDONESIA, THAILAND, PHILIPPINES,
MALAYSIA, SINGAPORE
5. Who are the members of ASEAN? INDONESIA, THAILAND, PHILIPPINES, MALAYSIA,
SINGAPORE, BRUNEI DARUSSALAM, VIETNAM, LAO PEOPLE’S DEMOCRATIC REPUBLIC,
MYANMAR AND CAMBODIA
6. Who was the forerunner of ASEAN? THE ASSOCIATION OF Southeast Asia or ASA
7. When was the ‘ASA’ formed? 1961
8. When was the following countries joined ASEAN?
a) Brunei Darussalam: 7 JANUARY 1984
b) Vietnam: 28 JULY 1995
c) Lao People’s Democratic Republic: 23 JULY 1997
d) Myanmar: 23 JULY 1997
e) Cambodia: 30 APRIL 1999
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Handout 1

Look at the map below and identify the countries of Southeast Asia

Map of Southeast Asia
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Handout 2

Foundation of ASEAN
Watch the video carefully and see if you can fill in the blanks below. The answers are found in the
video!
1. The full name for ASEAN is
2. ASEAN was formed on
3. The purposes of ASEAN were:
a. Accelerating ________________________, social progress and

______________________.

b. Promoting _______________________________________ through justice and rule of law.

4. Motto of ASEAN : ___________________________________________________
5. The headquarter of ASEAN : ___________________________________________
6. There are ______________________________ member states in ASEAN today.
7. Name the member states of ASEAN

No.
1
2
3
4
5

Original Members

No.

Followed Members

6
7
8
9
10

8. ASEAN relies on the process of _____________________________ and

__________________.

9. The ___________________________________________ was signed in 2008.
10. The three pillars of ASEAN created by the ASEAN Charter are
a. The ASEAN ___________________________________ Community;
b. The ASEAN ___________________________________ Community; and
c. The ASEAN ___________________________________ Community.
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Handout 3a
3(a): ASEAN LOGO

This is the flag and emblem of ASEAN. What do the colours represent?
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Handout 3b
3(b): Reference for teachers

Symbols of ASEAN: Flag, emblem and anthem

The ASEAN flag symbolises the unity of ASEAN and support for the principles and mission of ASEAN.
It is meant to promote greater ASEAN awareness and solidarity.
The ASEAN flag represents a stable, peaceful, united and dynamic ASEAN.
The colours of the flag (blue, red, white and yellow) represent the main colours of the flags of all
ASEAN member states.
Blue: peace and stability

White:

Red:

Yellow: prosperity

courage and dynamism

purity

The ASEAN emblem is in the centre of the flag.
• The centre of the emblem is filled with 10 stalks of padi represent the dream of ASEAN’s founding
fathers for an ASEAN comprising all the countries in Southeast Asia (the ten countries), bound
together in friendship and solidarity.
• The circle represents the unity of ASEAN.
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The Bangkok Declaration, 1967

Handout 4

Read the Bangkok Declaration of 1967 in your groups and fill in the graphic organizer.

The ASEAN Declaration (Bangkok Declaration), Bangkok, 8 August 1967

The Presidium Minister for Political Affairs/ Minister for Foreign Affairs of Indonesia, the Deputy Prime
Minister of Malaysia, the Secretary of Foreign Affairs of the Philippines, the Minister for Foreign Affairs of
Singapore and the Minister of Foreign Affairs of Thailand:
MINDFUL of the existence of mutual interests and common problems among countries of Southeast Asia
and convinced of the need to strengthen further the existing bonds of regional solidarity and cooperation;
DESIRING to establish a firm foundation for common action to promote regional cooperation in Southeast
Asia in the spirit of equality and partnership and thereby contribute towards peace, progress and prosperity
in the region;
CONSCIOUS that in an increasingly interdependent world, the cherished ideals of peace, freedom,,social
justice and economic well-being are best attained by fostering good understanding, good neighbourliness
and meaningful cooperation among the countries of the region already bound together by ties of history
and culture;
CONSIDERING that the countries of Southeast Asia share a primary responsibility for strengthening
the economic and social stability of the region and ensuring their peacefull and progressive national
development, and that they are determined to ensure their stability and security from external interference
in any form or manifestation in order to preserve their national identities in accordance with the ideals and
aspirations of their peoples;
AFFIRMING that all foreign bases are temporary and remain only with the expressed concurrence of
the countries concerned and are not intended to be used directly or indirectly to subvert the national
independence and freedom of States in the area or prejudice the orderly processes of their national
development;
DO HEREBY DECLARE:
ARTICLE 1, the establishment of an Association for Regional Cooperation among the countries of
Southeast Asia to be known as the Association of Southeast Asian Nations (ASEAN).
ARTICLE 2, that the aims and purposes of the Association shall be:
1. To accelerate the economic growth, social progress and cultural development in the region through
joint endeavours in the spirit of equality and partnership in order to strengthen the foundation for a
prosperous and peaceful community of Southeast Asian Nations;
2. To promote regional peace and stability through abiding respect for justice and the rule of law in the
relationship among countries of the region and adherence to the principles of the United Nations
Charter;
3. To promote active collaboration and mutual assistance on matters of common interest in the economic,
social, cultural, technical, scientific and administrative fields;
4. To provide assistance to each other in the form of training and research facilities in the educational,
professional, technical and administrative spheres;
5. To collaborate more effectively for the greater utilization of their agriculture and industries, the expansion
of their trade, including the study of the problems of international commodity trade, the improvement
of their transportation and communications facilities and the raising of the living standards of their
peoples;
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6.

To promote Southeast Asian studies;

7. To maintain close and beneficial cooperation with existing international and regional organisations with
similar aims and purposes, and explore all avenues for even closer cooperation among themselves.
ARTICLE 3, that to carry out these aims and purposes, the following machinery shall be established:
a) Annual Meeting of Foreign Ministers, which shall be by rotation and referred to as ASEAN Ministerial
Meeting. Special Meetings of Foreign Ministers may be convened as required.
b) A Standing committee, under the chairmanship of the Foreign Minister of the host country or his
representative and having as its members the accredited Ambassadors of the other member countries,
to carry on the work of the Association in between Meetings of Foreign Ministers.
c) Ad-Hoc Committees and Permanent Committees of specialists and officials on specific subjects.
d) A National Secretariat in each member country to carry out the work of the Association on behalf
of that country and to service the Annual or Special Meetings of Foreign Ministers, the Standing
Committee and such other committees as may hereafter be established.
ARTICLE 4, that the Association is open for participation to all States in the Southeast Asian Region
subscribing to the aforementioned aims, principles and purposes.
ARTICLE 5, that the Association represents the collective will of the nations of Southeast Asia to bind
themselves together in friendship and cooperation and, through joint efforts and sacrifices, secure for
their peoples and for posterity the blessings of peace, freedom and prosperity.
DONE in Bangkok on the Eighth Day of August in the Year One Thousand Nine Hundred and Sixty-Seven.

Source: ASEAN website, http://www.asean.org/the-asean-declaration-bangkok-declaration-bangkok-8-august-1967/
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Handout 5
Bangkok Declaration Graphic Organiser

ASEAN: Reading the Bangkok Declaration

In your groups, read the Bangkok Declaration of 1967 carefully and discuss your answers to the
questions below:

What are the aims of
ASEAN?
(read Article 2)

How does ASEAN hope to
achieve these aims?
(read Article 2)

What kinds of platforms does
ASEAN plan to use to achieve
its aims? (read Article 3)

1.

1.

1.

2.

2.

2.

3.

3.

3.

4.

4.

4.

5.

5.

6.

6.

7.
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ASEAN Charter (Chapter 1, Article 1)

Handout 6

Read the following excerpt from the ASEAN Charter carefully.
Chapter I
Purposes and Principles

Article 1
Purposes

Some of the purposes of ASEAN are:
1. To maintain and enhance peace, security and stability and further strengthen peace-oriented values in the region;
2. To enhance regional resilience by promoting greater political, security, economic and socio-cultural cooperation;
3. To preserve Southeast Asia as a Nuclear Weapon-Free Zone and free of all other weapons of mass destruction;
4. To ensure that the peoples and Member State of ASEAN live in peace with the world at large in a just, democratic
and harmonious environment;
5. To create a single market and production base which is stable, prosperous, highly competitive and economically
integrated with effective facilitation for trade and investment in which there is free flow of goods, services and
investments; facilitated movement of business persons, professionals, talents and labour, and freer flow of capital;
6. To alleviate poverty and narrow the development gap within ASEAN through mutual assistance and cooperation;
7. To strengthen democracy, enhance good governance and the rule of law, and to promote and protect human
rights and fundamental freedoms, with due regard to the rights and responsibilities of the Member States of
ASEAN;
8. To respond effectively, in accordance with the principle of comprehensive security, to all forms of threats,
transnational crimes and transboundary challenges;
9. To promote sustainable development so as to ensure the protection of the region’s environment, the sustainability
of its natural resources, the preservation of its cultural heritage and the high quality of life of its peoples;
10. To develop human resources through closer cooperation in education and life-long learning, and in science and
technology , for the empowerment of the peoples of ASEAN and for the strengthening of the ASEAN Community;
11. To enhance the well-being and livelihood of the peoples of ASEAN by providing them with equitable access to
opportunities for human development , social welfare and justice;
12. To strengthen cooperation in building a safe, secure and drug-free environment for the peoples of ASEAN;
13. To promotes a people-oriented ASEAN in which all sectors of society are encouraged to participate in, and
benefit from, the process of ASEAN integration and community building;
14. To promote an ASEAN identity through the fostering of greater awareness if the diverse culture and heritage of
the regions; and
15. To maintain the centrality and proactive role of ASEAN as the primary driving force in its relations and cooperation
with its external partner in a regional architecture that is open, transparent and inclusive.

Source: ASEAN, “ASEAN Charter”, http://asean.org/asean/asean-charter/.

Refer to the aims and purposes of ASEAN stated in the Bangkok Declaration of 1967 (Article 2) and
discuss:
1. How similar are the aims and purposes of ASEAN as expressed in the Bangkok Declaration and the
ASEAN Charter?
2. How different are they?
3. What do you think accounted for the similarities and differences in the aims and purposes of ASEAN
as expressed in these two documents?
Record your answers in the graphic organiser.
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ASEAN: Reading the ASEAN CHARTER

ASEAN Charter Graphic Organiser
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Handout 7

Timeline of countries became the member of ASEAN

Handout 8

Fill in the blanks by stating the dates and the name of the countries which became the ASEAN member.
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Glossary
Absolute monarchy :
				

a form of government in which the monarch (king or queen) has
unrestricted political power over the government and the people.

Angkor Wat		
:
				

a temple complex in Cambodia that is the largest religious 		
monument in the world. The name means “Temple City”.

Asia Pacific Economic
Cooperation (APEC) :
a regional economic forum established in 1989 to take 		
				
advantage of the growing interdependence of the Asia-		
				
Pacific. It aims to create greater prosperity for the people of the
				
region by promoting balanced, inclusive, sustainable, innovative
				
and secure growth and by accelerating regional economic 		
				integration.
Association		
:
an organised body of people who have an interest, activity or
				purpose in common.
Capital city		
:
the place where the offices and meeting places of a country’s
				government are located.
Charter		 :
				

a document defining the formal organisation of a corporate
body, basically the constitution of that corporate body.

Community		
:
				

a social unit made up of people who share something in 		
common, such as values or identity.

Consensus		

a general or widespread agreement about something.

:

Consensus
decision-making
:
a group decision-making process in which group members 		
				
develop, and agree to support, a decision in the best interest of
				the whole.
Constitutional
monarchy		
:
				
				

a form of government in which the monarch (king or queen) acts
as the head of state. The powers of the constitutional monarch
are usually restricted by the constitution.

Constitutional
republic		 :
a state where officials in government are elected as 		
				
representatives of the people and must govern according to
				
existing constitutional law that limits the government’s power
				over citizens.
Consultation		
:
the process or action of formally discussing about something
				that is being decided.
Head of government :
				
				

the head of government of a country is the person who runs the
country. This is not always the same person as the head 		
of state. Official titles include Premier or Prime Minister.
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Head of state		
:
the chief public representative of a country, for example, a 		
				
president or monarch. May or may not also be the head 		
				of government.
Interdependence

:

Nation			:
				
				
				

the condition of being mutually reliant on each other.
a large group of people with common characteristics such as
language, traditions, customs, habits and ethnicity. It has also
been defined as a cultural-political community that has become
conscious of its unity and interests.

Neutrality		 :
the state of not supporting or helping either side in a conflict or
				disagreement.
Non-Alignment
:
an international movement that emerged in 1961 where member
				
states are unified by a declared commitment to world peace and
				
security and by the lack of formal alignment with or against any
				major power bloc.
Parliamentary
:
a type of republic that operates under a parliamentary system of
republic		
government where the executive branch (the government)
				
derives its legitimacy from and is accountable to the legislature
				(the parliament).
Power vacuum
:
a term referring to the condition when a government has lost
				
control of authority or power and there is no new government
				available to replace it.
Republic		 :
				
				

a country or state which is ruled by a government made up of
elected individuals representing the citizens and where 		
government leaders exercise power according to the law.

Socialism		 :
a political and economic theory of social organisation that 		
				
advocates that the means of production, distribution and 		
				
exchange should be owned or regulated by the community as a
				whole.
Socialist republic
:
a country or state that is constitutionally (by law) dedicated to
				the establishment of socialism.
Southeast Asia
:
				
				

a geographical subdivision of Asia that includes the countries
of Myanmar, Cambodia, Indonesia, Laos, Malaysia, 		
Philippines, Singapore, Thailand, Timor Leste and Vietnam.

Sustainable 		
:
development		
				

a process for meeting current human development needs while
sustaining finite resources necessary to provide for the needs
of future generations of life on the planet.

United Nations (UN) :
an intergovernmental organisation established in 1945 after
				
World War II to promote international co-operation among its
				193 member states.
World Trade 		
:
Organisation (WTO)		
				

an intergovernmental organisation set up in 1995 to regulate
international trade. It provides a framework for negotiating trade
agreements and a process of resolving disputes. 		
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LESSON 7

The Southeast
Asian Games:
History, sports and
community building
in Southeast Asia

History, sports and community building in Southeast Asia

Key idea

Key concepts

Sports and international sports competitions such as SEA Games are
more than source of entertainment or leisure, they also stimulates
the sense of identification and pride among members of a nation thus
they help in identify formation among individuals and also strengthens
the sense of nationalism.
Sports development
SEAP Games
SEA Games
Individual, Nation, Regional - identity information
Solidarity and identity
Sense of nationalism

No. of periods/lessons

2 periods per lesson (1 period: 50 minutes)

Facilities needed

Sources and handouts for distribution

Pre-requisite knowledge

The students must be able to have knowledge about the Olympic,
Asian and SEA Games.

Learning objectives
KNOWLEDGE
1. Describe the key
themes and features
of the evolutionary
development of Games
from SEAP to SEA
Games.
2. Explain the factors that
informed the themes
and features of the SEA
Games.

By the end of the lesson, the students will be able to:

SKILLS
1. Analyse how a public
spectacle such as the
SEA Games help in
building communities
at the national and
regional levels and
even beyond.

ATTITUDES
1. Appreciate the role of
sports competitions in
developing national and
regional identities.
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10 minutes

Introduction
Lesson Development

Resources

Rationale

Mood setting
1. The teacher sets the mood of the class
by showing a video clip of a segment
of the Southeast Asian Games (SEA
Games).

Source 1
Handout 1
Handout 2 and
Map of Southeast Asia

2. The teacher lays the foundation of the
lesson by activating and eliciting the
student’s prior knowledge about the
Southeast Asian Games (SEA Games).
Suggested questions include the
following:
2.1.What does the video show?
2.2.Have you heard of the SEA Games?
What do you know about it? Do you
recall your country having hosted
the SEA Games? When was it?
Have you had a chance to watch
SEA Games on TV or live when it
was hosted in your country?
2.3.Have you had a chance to
watch any international sports
competition? What do you feel
whenever you watch or hear about
an international sports competition
involving your own country?
3. From the students’ responses, the
teacher shall lead the students into a
number of puzzles around which the
lesson will develop. By highlighting
these question, it will be clear to the
students what the objectives of the
lesson are:
3.1.How and why did SEA Games
come about?
3.2.How and why did it evolve through
time?
3.3.How do international sports
competitions like SEA Games affect
and reflect individuals and nations,
particularly their sense of identity?
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Hook activity helps to
engage students, draw
their attention and in the
process prepare them
mentally for the lesson.

Development
Lesson Development
Guided discovery & cooperative
learning

30 minutes
Resources

Rationale

Source 1

Day 1
1. The teacher shall lay the ground work for
a cooperative learning by giving, first, a
brief but comprehensive lecture on the
contexts that gave rise to the Southeast
Asia Peninsular (SEAP) Games in 1959
as well as the subsequent changes to
the Games in the 1970s. The following
factors shall be highlighted:
[Please refer to the Teaching Notes]
1.1 Level of sports development in the
region.
1.2 Relations among countries in the
region.
1.3 The Cold War context.
2. The teacher shall clarify the parameters
of the cooperative learning activity. She/
He divides the class into several groups
with three (3) or four (4) members each.
Each group is given a worksheet (see
appendix A) that the teacher has preprepared. This worksheet specifies
the tasks assigned to each group.
Where there is access to the internet,
students shall be strongly encouraged
to explore sources available in the
internet. Where internet is not available,
teachers shall download and share a
copy of the videos as well as prepare a
set of printed reading materials which
students may consult. The tasks are as
Source 1
follow:
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2.1 Watch a video that is available on
Youtube about the history of the
SEA Game (Note: As this 13-minute
video leaves much to be desired
in terms of content and technical
aspects, a video for this lesson’s
specific purpose may be produced,
but unfortunately it is beyond our
capability).
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Lesson Development

Resources

Handout 1
2.2 Read an excerpt from the article by
Simon Creak, “From Bangkok to
Palembang: The Southeast Asian
Games and a cultural approach
to studying regionalism,” News
Letter, No. 65, Spring 2012, Center
for Southeast Asian Studies Kyoto
University.
Handout 2
2.3 Read an excerpt from the article by
Simon Creak, “Sports as Politics and
History,” Anthropology Today, 27 (1),
2011.
2.4 Read an excerpt from the article by
Handout 3
Simon Creak, 2013. “Representing
True Laos in Postcolonial Southeast
Asia.” In Sport Across Asia: Politics,
Culture, and Identities, edited by
Katrin Bromber, Birgit Krawietz, and
Joseph Maguire, 95–120. New York:
Routledge.
3. Each group divides among its members
the tasks above. Students who were
assigned to task 1, task 2, etc. for
various groups shall gather to work
together to tackle the tasks specified in
the worksheet.
i. After twenty minutes, they will
reconvene with their respective
group and share their findings and
discuss possible answers to the
given questions (10-15 minutes).
ii. As the session for the day is almost
over, they may plan to meet outside
of class before the next meeting to
prepare for a possible presentation
the integrative discussion next
meeting.

Worksheet for task 1,2,3

4. The teacher shall close the session
by summarising what has transpired
and clarifying what shall be done as a
continuation of the lesson next meeting.
She/He emphasises the need to meet
outside of the class so each group will
be able to prepare for the integrative
discussion the following meeting.
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Rationale

Lesson Development

Resources

Rationale

Day 2
1. The teacher shall start setting the
mood of the students by recapping the
previous lessons. The teacher will also
ask what each group did outside of the
class to prepare for today’s activities.
2. The teacher begins the discussion by
reiterating the objectives of the lesson
which began during the last meeting.
a) To characterise the SEA Games.
b) To understand how and why did
SEA Games come about.
c) To analyse how and why did it
change through time.
d) To appreciate how international
sports competitions like SEA
Games affect individuals, nations,
and region, particularly their
identity formation.
3. The teacher calls, by random, a group
to share their findings regarding the
question on what are the key features
of the SEA Games.
3.1.How and why did SEA Games
come about?
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3.2.Why and how it changed through
time.
3.3.After the presentation, the teacher
shall encourage other groups to add
to the points raised by the group
that presented.

7

3.4.The teacher shall summarise the
good points before moving on to
the next major point, the role of the
SEA Games on individuals, nations
and regional identity.
4. The teacher shall call another group to
present their findings on how the SEA
Games possibly play a role in creating
solidarity and strengthening identity
among individuals, nations and the
region broadly.
4.1. After the 5-6 minutes presentation,
the teacher shall encourage other
groups to comment, add on, refine
the points raised by the group.
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Lesson Development
5. As the idea of solidarity and identity
could be very abstract to students, the
teacher may show a suitable video to
make the idea clearer. An example
of this video is the story-music video
“Ordinary”, which was based on the life
a famous Singaporean football player,
Fandi Ahmad.
5.1 There are several parts of the
video shown above (on the opening
ceremonies of the 2015 SEA Games
in Singapore) may also be useful.
Any video that shows the sense of
pride and inspirations generated
by sporting spectacles such as the
SEA Games can serve the purpose.

Resources

Rationale

Source 1

10 minutes

Closure
Lesson Development
1. After rounds of answers above, the
teacher shall integrate the key points,
which must include the following:
a) Sports and international sports
competitions such as the SEA Games
are more than a mere source of
entertainment or leisure.
b) International sports competition such
as the SEA Games stimulate the sense
of identification and pride among
members of a nation, thus it helps in
identity-formation among individuals
as it also strengthens the sense of
nationalism.
c) Long before people in the region
could travel and interact to enable the
germination of regional identity, the
SEA Games and auxiliary competitions
leading to it have provided a venue that
facilitated recurrent people-to-people
interaction among those from various
countries in the region. Such recurrent
interaction helped in the gradual
process of regional identity formation.
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Resources

Rationale

Assessment
Lesson Development

Resources

Rationale

1. The teacher shall explain the
mechanics of the group work which
serves to assess the extent to which the
students have attained the objectives
of the lesson. Each group shall come
up with any visual representation by
any means they prefer – drawing,
comics, poster, use of appropriate
apps or software, collage, paper
mosaic, animation etc.— on any or a
combination thereof of the following
themes:
a) The SEA Games through the years.
b) The SEA Games and regionalidentity formation.
c) The SEA Games and regional
solidarity and national identity.
They will work on this as an out-of-class
assignment. For the following meeting a
gallery of posters shall be set up in the
classroom. Group will have a gallery
walk to see other groups’ output.
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Sources
Source 1 – Mood setting or hook:

Introduction
A. The teacher may use any short video clip showing the SEA Games, or parts thereof, which
could fire up the imagination of the students about the SEA Games. Two examples are suggested
as follow:
1. The first 1 minute and 38 seconds of the two-hour long video of Opening Ceremonies of the 28th
SEA Games (https://www.youtube.com/watch?v=2KM1_2Qloao ) is a good option as it captures
the excitement and spectacular scale of the games whilst providing key information about it.
2. The music video “Greatest” is another possibility. It is one of the theme songs in the 28th SEA
Games held in Singapore in 2015. The first two minutes (of 3 minutes and 47 seconds) of the video
may be enough to stimulate or condition the minds of the students about the lesson. The video
shows athletes from the 11 participating countries who train hard for the games. The lyrics highlight
hard work, perseverance, and sacrifice as prerequisites for attaining greatness. If interested,
lyrics may be accessed through this link: http://www.songsofthegames.com/ .
Watching “The
Making of ‘Greatest’: Songs of the 28th SEA Games” via this link: http://video. wapgrab.com/
watch?v=f1CVJ8fJXAo also helps teachers to have a clearer background about the song.
B. For the purpose of customisation, sub-titles in the vernacular may be inserted/embedded in
the video clip.
C. It is crucial for teachers to be able to draw out from students’ responses to the video that
would allow smooth transition to clarifying the objectives of the lessons, which are:
1.
2.
3.
4.

To define and characterise Southeast Asian (SEA) Games;
To explain how and why did SEA Games come about;
To clarify how and why it evolve from its early form, Southeast Asia Peninsular (SEAP) Game,
To appreciate the role of international sports competitions like SEA Games in identity formation —
as an individual, as a nation and as a region.

Development
A. Lecture in preparation for the Guided discovery and cooperative learning:
Key points to highlight.
1. The Southeast Asian Games refer to the multi-sports competitions held every two years among
countries in Southeast Asia. It is popularly known as the SEA Games. Before 1977, it used to be
called the Southeast Asian Peninsular Games (SEAP).
2. The idea for this competition originated in the proposal floated sometime in 1958 by Luang Sukhum
Nayapradit, a high-ranking official in Thailand’s National Olympic Committee. He recognised the
need for a regional competition that would help uplift the capabilities of athletes in the region, while
promoting interaction and goodwill among participating countries.
3. The SEAP was inspired by, and patterned after, the Olympic Games and Asian Games. It was called
the “Little Asian Games”
4. The original members of the sports federation were: Thailand, Burma, Laos, Cambodia, Malaya
and South Vietnam. Singapore was invited to participate in the inaugural games in 1959 when
Cambodia, one of the original members, opted not to participate.
5. The establishment of SEAP Games was a very significant step in building institutions that paved for
national and regional identity formation. Not only did it precede bodies such as ASA, Maphilindo and
ASEAN, but it provided a regular venue for people-to-people interactions and friendly competition
among countries in the region.
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6. The name “Peninsular” in SEAP indicated the focus of membership to countries in the mainland
and peninsular part of the region. If viewed from the contemporary standpoint when the regional
identity of the whole of Southeast Asia is acknowledged, the formation of SEAP reflected the
nascent, and fragmented effort at regionalism.
7. The name “Peninsular” was dropped in 1977 to assume the current name of the Southeast Asian
Games or SEA Games with the expansion of membership to include Philippines, Indonesia and
Brunei Darussalam.
8. The factors which may account for the establishment of the SEAP Federation were both related to
sports as well as to broader political context of the time.
a. As the levels of athletic development among countries in the region were comparatively
low, the prime movers of SEAP thought that an Asian Game-like competition would provide
impetus to uplift the standard of performances. Luang Sukhum, for examples bluntly declared:
“Our teams are not strong. Our standards are low”. The then Olympic Committee of Thailand
President Lieutenant-General Praphat Charusathien envisioned that “the SEAP Games would
help countries improve their standards at future Olympic and Asian Games” (As cited in Creak,
“Representing True Laos in Postcolonial Southeast Asia” (2013))
b. Forging stronger ties with neighbours: Acknowledging shared historical and cultural traditions,
countries in the region moved to proactively promote interaction, friendship and solidarity
through competitive sports. The establishment of a sports federation served as a communitybuilding measure, not just for sport development but also for political or diplomatic purposes.
c. The political factor had to do with the Cold War. Cold War refers to the state of political conflict
between the groups led by the former Soviet Union (USSR) and by the United State of America
(USA). The Cold War did not lead to direct military confrontations between the two superpowers,
but it effectively divided the world into hostile camps. Proxy wars (for example, between North
and South Vietnam and North and South Korea) were among the manifestations of such a
division. While it is common to regard SEAP as an initiative of Thai sports officials, there is
historical evidence that indicates active involvement of the operatives at the American embassy
in Thailand in establishing the SEAP.
B. Guided discovery & cooperative learning
• After the brief lecture, the teacher explains the mechanics of the group activity and underscores the
main questions that must be addressed in the course of this activity, as follows:
• How can one define and characterise Southeast Asian (SEA) Games?
• How and why did SEA Games come about?
• How and why did it evolve from its early form, Southeast Asia Peninsular Game (SEAP), to become
the SEA Games?
• To appreciate the role of international sports competitions like SEA Games in identity formation
— as an individual, as a nation and as a region.
- Task 1: Read an excerpt from, or a simplified version of, the article by Simon Creak, “From Bangkok
to Palembang: The Southeast Asian Games and a cultural approach to studying regionalism”
[See Appendix A.1] Discuss with counterpart from other groups and answer the questions on the
worksheet. (See Appendix A.2)
- Task 2: Read an excerpt from, or a simplified version of, the article by Simon Creak, “Sports
as Politics and History,” [See Appendix B.2] Anthropology Today, 27 (1), 2011, pp.14-19 [See
Appendix B.2] Discuss with counterpart from other groups and answer the questions on the
worksheet. (See Appendix B.2)
- Task 3: Read an excerpt from, or a simplified version of, the article by Simon Creak. “Representing
True Laos in Postcolonial Southeast Asia.”[See Appendix C.1]. Discuss with counterpart from
other groups and answer the questions on the worksheet. (See Appendix C.2)
- Task 4: Watch a 13-minute video on the history of SEA Games. There is a dearth of available
video on this specific topic. As this 13-minute video leaves much to be desired in terms of content
and technical aspects, a video for this lesson’s specific purpose may be produced. In the absence,
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however, of a better alternative, this video could still serve the purpose. Available printed materials
to be used by students in this activity can complement or supplement it, or serve as a crosschecking mechanism to address its weaknesses. As this video is in English, sub-titles in vernacular
may be embedded in the video.
C. Processing: The success of this lesson depends significantly on the effective post-cooperative
learning processing by the teacher. The teacher must work hard to generate cooperation and
substantive input from students. A major challenge lies in concretising the idea of solidarity
and identity which may be generated by sports competition.
D. Assessment: This will be done as a group assignment whereby each group shall produce a
visual representation of any form/medium of their choosing on any or a combination of the
following themes:
a. The SEA Games through the years.
b. The SEA Games and regional solidarity.
c. The SEA Games and individual and national identity.

Suggested Supplementary Material
•

Aung Ko Min, Sport as a tool of politics: A study on Myanmar’s Southeast Asian Games 2013, a
MA thesis, Victoria University of Wellington, 2013. http://researcharchive.vuw.ac.nz/xmlui/bitstream/
handle/10063/4712/thesis.pdf?sequence=
1

•

Bromber, K., Krawietz, B. and Maguire, J. eds. Sport Across Asia: Politics, Culture, and Identities.
New York: Routledge,

•

Creak, Simon. “From Bangkok to Palembang: The Southeast Asian Games and a cultural approach
to studying regionalism”, News Letter, No. 65, Spring 2012, Center for Southeast Asian Studies Kyoto
University, p.15 http://www.cseas.kyoto-u.ac.jp/edit/wp- content/uploads/2012/04/NL6515-17.pdf

•

Creak, Simon, Sport as Politics and History: The 25th SEA Games in Laos. Anthropology Today, 27
(1), 2011, pp. 14-19 http://asiapacific.anu.edu.au/newmandala/wp- content/uploads/2012/04/Creak2011-SEA-Games.pdf

•

Creak, Simon . 2013. “Representing True Laos in Postcolonial Southeast Asia.” In Sport Across Asia:
Politics, Culture, and Identities, edited by Katrin Bromber, Birgit Krawietz, and Joseph Maguire, 2013,
95–120. New York: Routledge, https://www.academia.edu/2395349/Representing_True_Laos_in_
Post- Colonial_Southeast_Asia_Regional_Dynamics_in_the_Globalization_of_Sport

•

Seneviratne, Percy (1993) Golden moments: The S.E.A. Games, 1959–1991 (Singapore: Dominie
Press)

•

Southeast Asian Games, in World Heritage Encyclopaedia, http://www.worldheritage.org/Find/
Southeast%20Asian%20Games

•

Southeast Asian Games, https://en.wikipedia.org/wiki/Southeast_Asian_Games

•

South East Asian Games Federation Charter and Rules http://voc.org.vn/Portals/0/2013- SEAG%20
Charter.pdf

•

Southeast Asian Games Explained, http://everything.explained.today/Southeast_Asian_Games/

•

Video 27th SEA Games in Myanmar http://www.seagfoffice.org/27th.php

•

Singapore hosts the 7th SEAP Games, 1st Sep 1973, History SG: An Online Resource Guide
http://eresources.nlb.gov.sg/history/events/610b5da1-55fb-4a58-8dfd-d5d1bce49786

•

The 1959 Southeast Asian Peninsular Games, http://www.self.gutenberg.org/articles/eng/1959_
Southeast_Asian_Peninsular_Games

•

History of SEAP and SEA Games, Southeast Asian Games Federation Office http://www.seagfoffice.
org/seagf.php

•

“Ordinary” https://www.youtube.com/watch?v=W2uNwiZsFHs
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Task 1: Excerpted from

Handout 1

Simon Creak, “From Bangkok to Palembang: The Southeast Asian Games and a cultural approach to
studying regionalism,” News Letter, No. 65, Spring 2012, Center for Southeast Asian Studies Kyoto
University, pp. 15-17 http://www.cseas.kyoto-u.ac.jp/edit/wp-content/uploads/2012/04/NL6515- 17.pdf,
pp. 15-16.

Founding the SEAP Games
The SEAP Games were the brainchild of Vice President of the Olympic Committee of Thailand, Luang
Sukhum Naiyapradit, a modern-minded noble who in the 1930s had excelled at college sport in the United
States. Luang Sukhum wanted to consolidate the increasingly regular sporting exchanges between
Thailand and her neighbors in a regional multi-sport event similar to the Asian Games and Olympics,
which many countries in the region were now participating in. These countries, he believed, possessed a
similar climate and their people a similar “physical appearance” as well as comparable sporting prowess.
Based on these similarities, he believed regional sporting games would help the countries to improve
their sporting standards and further regional cooperation. In May 1958, during the 3rd Asian Games in
Tokyo, Luang Sukhum proposed the event to sporting officials from Burma, Cambodia, Laos, Malaya,
and South Vietnam. The meeting ratified his proposal for a “Little Asian Games” called the Southeast Asia
Peninsular Games, formed the SEAP Games Federation to oversee the event, and planned games for
every second year between the Asian and Olympic Games. The inaugural event in 1959 was scheduled
for Bangkok in recognition of Thailand’s leadership role.
Thailand proposed 12 sports for the first games, including athletics, which was made compulsory, and
other international sports such as football, basketball, and boxing. In addition, the meeting proposed
including the indigenous regional game of takraw (rattan ball) as a demonstration sport, and it later
became a full medal sport. The meeting also reputedly coined the term ‘sepak takraw,’ a compound of the
Malay and Thai names, which has since become the accepted international nomenclature.
Although international sports were most common, the coinage and inclusion of sepak takraw injected
regional content into the schedule.
In Tokyo and afterwards, Luang Sukhum and fellow officials reiterated the two major objectives of the
SEAP Games. In an instrumental sense, they would enhance sporting standards in the participating
countries, thus increasing their competitiveness in the Olympics and Asian Games. “Our teams are not
strong....Our standards are low,” Luang Sukhum stated bluntly, and the SEAP Games aimed to reverse
this situation (Bangkok Post, May 26 958, p. 6). Secondly, the SEAP Games were established for the
purpose of promoting regional solidarity. OTC president General Praphat Charusathian, protégé of the
Thai dictator Field Marshal Sarit Thanarat, heralded the event as a means of “better[ing] the already
existing bonds of friendship among the various member nations of the Games” (Bangkok Post, May 12,
1958, p. 6).

A Regional Family
If organisers were enthusiastic about how the SEAP Games would further regional friendship, they were
less explicit about the criteria for membership of this “family” (kinship terms were used frequently). Yet there
were clearly two considerations. First and most obviously, the SEAP Games were limited to the countries
of peninsular Southeast Asia. This principle was relaxed with the last-minute inclusion of Singapore in
the 1959 games, which may have been a direct response to Cambodia’s withdrawal, apparently due to
its dispute with Thailand over the Preah Vihear/Phra Viharn temple (back in the news in recent years).
Nevertheless, the peninsular principle remained fundamental until 1977, when the renamed SEA Games
were expanded to Indonesia, Philippines, and Brunei after communist Vietnam, Laos, and Cambodia had
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withdrawn two years earlier. Behind the geography, however, were history, politics, and historiography. In
the Thai and Lao languages, the SEAP Games were also known as kila laem thong, the laem thong or
Golden Peninsula Games.
The term laem thong has much in common with Suwannaphum, a mythical “golden land” mentioned in
Buddhist texts (and the name of Bangkok’s airport, showing how poignant the motif remains). The “golden
land” myth has different versions throughout Southeast Asia. In the Indonesian one, which featured in the
2011 opening ceremony, “Suwannadwipa” (golden island) was Sumatra.
In the Thai case, intellectuals such as Luang Wichit Wathakan had spent the 1930s and 1940s asserting
that the Golden Peninsula/Suvannaphum encompassed all of mainland Southeast Asia and, most
importantly, that the martially superior Siamese had historically been the dominant power in the region.

Culture and Regionalism
The founding of the SEAP Games was a significant step in regional institution building. Although it was not
the first regional event or body, predecessors such as the Southeast Asia League and Southeast Asian
Treaty Organisation were respectively short lived and had narrow strategic goals under the stewardship
of the United States.
The SEAP Games preceded the Association of Southeast Asia (1961) and Maphilindo (1963) as well
as their more resilient successor, ASEAN (1967), and from the mid 1980s, the Indochinese countries
rejoined the SEA Games well in advance of joining ASEAN. In 2007 Timor Leste also joined, reinforcing
how the event fosters soft diplomacy.
More important than this diplomatic function, however, was the popular and cultural character of the
event. Together with politicians like Praphat, the games involved thousands of ordinary people, from
athletes and officials to spectators and fans following in the press.
These human interactions, repeated biennially for over half a century now, have combined with cultural
features of the format to give substance to the regional themes of the games.
A series of familiar symbols and rituals were adapted in 1959 to reinforce the theme of regional amity.
The SEA Games flag featured a light blue background, representing “the water that surrounds, or the sky
that covers the Southeast Asian Countries,” with six interlocking “bright yellow gold rings ... intertwined to
denote friendship, brotherly love and unity of purpose” (Bell 2003).
The flame of the first SEAP Games in Bangkok was lit from torches brought from each of the competing
nations, so that the games flame symbolically embodied the unity between them. Likewise, the athlete’s
oath was read as the national team captains draped the six national flags, symbolically unified, over a
rostrum emblazoned with the six-ringed SEAP Games emblem. Also adopted were the Olympic procession
and assembly of athletes, in which national teams enter the stadium and form ranks on the stadium field.
By juxtaposing national and universal symbols, this display “expresses cooperative unity, though a unity
of ordered segmentation” (MacAloon 1984: 252). The scale and spectacle of such rituals adds to their
cultural force, and contrasts with the staid character of political and economic meetings.
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Worksheet for Task 1
A. Who was Luang Sukhum Naiyapradit? What role did he play in the establishment of the SEAP
Games?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
B. Put a tick (
) to all the factors that were considered by the prime movers in hatching the idea
of a region-wide multi-sporting competitions.
(
(
(
(

TRUE

)
)
)
)

shared characteristics among people in the region.
same level of sports development.
the need to uplift the standard of athletic performance.
the need to promote harmony among neighbouring countries.

FALSE

C.
or
				

: Write TRUE is the given statement is true based on the reading.
Write FALSE if not.

1. Thailand played a leadership role in the formation of the Southeast Asian Peninsular
Games (SEAP).
2. All the founding members of the SEAP took part in the first SEAP Games in 1959.
3. All countries in Southeast Asia were invited to join the SEAP Games.
4. Communist countries in the region were welcome to join the SEAP Games.
5. The transformation from SEAP to SEA Games meant loss of former founding members.
6. The establishment of the SEAP was a very important step towards building an institution
for a regional community.
7. SEAP was established earlier than other important regional bodies such as ASA,
Maphilindo and ASEAN.
8. SEAP/SEA Games were held every four years.
9. SEAP/Games were held on years same as either Olympic Games or Asian Games.
D. What were the symbols and rituals used in the SEAP/SEA Games? In your view, how do they
help in developing sense of community and camaraderie within the region?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
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Task 2: Excerpted from

Handout 2

Simon Creak, “Sports as Politics and History,” Anthropology Today, 27 (1), 2011, pp. 14-19 http://asiapacific.
anu.edu.au/newmandala/wp-content/uploads/2012/04/Creak-2011-SEA-Games.pdf,pp.16-17.

History of the SEA Games
The SEA Games grew out of the Southeast Asian Peninsula (SEAP) Games, founded by Thailand as
a ‘Little Asian Games’ in the late 1950s. The event has been held every other year since 1959 (except
1963), in the ‘odd’ years between the Olympics and the Asian Games. Thailand’s Olympic Committee
established the Games with two objectives in mind: to increase the standard of sport and to promote
regional solidarity.
Membership of the SEAP Games ‘family’ was restricted, however. Firstly, the Games were, as the name
suggested, limited to peninsular Southeast Asia – Burma, Cambodia, Laos, Malaya, South Vietnam and
Thailand. The one exception to this rule was Singapore, which was included.
The second factor was Cold War anti-communism. Participants were either non-aligned (Burma,
Cambodia) or anti-communist (the others), while North Vietnam, the only communist country on the
‘Golden Peninsula’, was absent. In short, the SEAP Games were founded on the basis of Thai-centric
anti-communist regionalism in mainland Southeast Asia. Since then the Games have adapted to broader
changes in the region.
After Laos, Cambodia and South Vietnam withdrew due to the revolutionary upheaval of 1975, the event
was expanded to include Indonesia, Philippines and Brunei. With the exception of Brunei, the countries
participating in the renamed ‘Southeast Asian Games’ were members of the Association of Southeast
Asian Nations (ASEAN), the region’s anti-communist bloc formed in 1967. Anti-communism also faded
over time.
Foreshadowing ASEAN’s expansion in the following decade, Cambodia, Laos and Vietnam rejoined the
Games in the 1980s. These days the SEA Games include the ten ASEAN countries plus Timor Leste.
Echoing John MacAloon’s (1984) foundational work on Olympic spectacle, the SEA Games have
embodied changing ideas of regionalism while also providing opportunities to assert nationalism and act
out the region’s many rivalries (Figure 2 and 3). Together with the global and civilising image of sport, this
blend of national and regional themes seems to account for the event’s endurance and adaptability over
the past 50 years.

Participating in national success
How, given these concerns, did the SEA Games in Laos turn out to be such a national triumph? The answer
lies in the power of sporting events to create nationalist fervour that is both popular and participatory. I
cannot say if individual pre-Games critics, such as residents near That Luang changed their minds during
the event itself. But the Games triggered widespread popular enthusiasm when, even days before, a lack
of interest and derision had threatened to derail the entire undertaking.
From senior National Sports Committee officials to fans and market traders, Laotians repeated simply that
they were ‘proud’ (phum chai) – not only to be hosting the SEA Games, but particularly proud of the Lao
team, which won 33 gold, 25 silver and 52 bronze medals. The headline figure of 33 golds comfortably
exceeded what had seemed an ambitious target of 25 – again for the 25th SEA Games! – and smashed
its previous best of five in 2007. Like hosting the event itself, the phenomenal haul of medals was made
possible by extensive foreign support, especially in the form of coaches and training camps, but this
mattered little to fans.
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Though it failed to win a medal, the men’s football team epitomised Laos’s success, capturing the country’s
imagination as it made the semi-finals for the first time in decades. Star striker Lamnao Singto became an
instant national hero, scoring twice against Indonesia to take the team through.
Throughout the Games national colours and nationalist imagery were ubiquitous in shirts, flags and
slogans. Enterprising locals set up roadside stalls selling counterfeit goods (Figures 8 to 12). At less than
one US dollar for a headband or a small flag, a few dollars for a shirt, and five for a large flag or twenty
for a massive one, these goods were far more affordable than official merchandise.
Participation was oral and aural. En masse at events and after football matches, fans chanted ‘Lao su su!
Lao su su! Lao su su!’ (‘Laos, go go!’ or, literally, ‘Laos, fight fight!’). This slogan became the rhythm of the
Games as people clapped, blew horns and beat drums in time with it.
Like all good slogans, it was also printed on t-shirts, headbands, and even cars. Blanket television
coverage took participation into restaurants, markets and homes, not only in Vientiane but throughout
the country. Even the phenomenon of Lao people watching Lao television was notable: the much slicker
Thai TV is usually far more popular. Support for the Games blurred the usual distinction between official
and popular nationalism.
The crowd erupted on several occasions when Somsavat’s face was flashed onto the screen at the
National Stadium or his name announced by officials. After winning gold in taekwondo, Phouthavong
Outhasak instantly scaled the grandstand to embrace Somsavat first – and only then his parents. While
the SEA Games united athletes, fans, organisers and politicians as participants in national success,
Somsavat was literally and symbolically their ‘chief’ (pathan).
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Worksheet for task 2
A. Tick ( ) the countries that were the original members of the SEAP Games. Name a feature or
two common to these countries that readily qualified them for membership.

North Vietnam

Singapore

South Vietnam

Burma

Cambodia

Malaysia

Thailand

Laos

Philippines

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

B. What were the main factors, according to the article, that influenced the decision to form the
SEAP?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
C. Which countries withdrew from SEAP Games in 1975 and which new ones were added?
WITHDREW
NEW MEMBERS
D. Based on the author’s discussion of Laos’s hosting of the 2009 SEA Games, how do you think
international competitions such as the SEA Games help in strengthening coherence and identity of
a nation?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Task 3: Excerpted from

Handout 3

Excerpted from Creak, Simon. 2013. “Representing True Laos in Postcolonial Southeast Asia.” In Sport
Across Asia: Politics, Culture, and Identities, edited by Katrin Bromber, Birgit Krawietz, and Joseph
Maguire, 95–120. New York: Routledge. pp.101- 104.

The politics of the SEAP Games
First held in 1959, the South East Asia Peninsular (SEAP) Games (Lao: Kila Laem Thong or simply Siap
Gaems) appear to have been the first regional sporting festival in post-colonial Southeast Asia. Although
American archival records suggest a US embassy official in Bangkok played a decisive role, the vicepresident of the Olympic Council of Thailand (OCT), Luang Sukhum Naiyapradit, a modern-minded noble
and keen sportsman educated in the United States, is usually credited with initiating the SEAP Games.
Cambodia and South Vietnam expressed in-principle support for the idea and in February 1958 the OCT
agreed to host the inaugural games that December. In May, Thai officials met with national representatives
from Burma, Cambodia, Laos, Malaya, and South Vietnam during the third Asian Games in Tokyo, and
the meeting ratified the event, calling it a “Little Asian Games”. The SEAP Games were to be held every
second year, “between the Olympic and the Asian Games” meaning the first edition, to be held in Bangkok
to honor Thailand’s role in initiating the event, was delayed for a year until December 1959. Cambodia did
not compete in Bangkok, seemingly due to deteriorating relations with Thailand over the disputed Khao
Pra Viharn/Preah Vihear temple on their shared border.
But the self-governed British territory of Singapore was invited at the last moment, and six teams took
part as planned.” The right to host subsequent SEAP Games was to be rotated according to alphabetical
order, but this schedule was not adhered to. After Burma organised the second games in Rangoon in
1961, the scheduled host for 1963, Cambodia, cancelled that year’s event, at least in part because of the
poor state of relations with Thailand over the temple issue.
The 1965 games were then passed to Kuala Lumpur (Malaysia) after Laos baulked for financial reasons.
Revealing the gulf in sporting standards and funding, the Indochinese countries would never host the
SEAP Games in that format. The event returned to Bangkok in 1967, Rangoon in 1969, and Kuala
Lumpur in 1971, while Singapore, independent since 1965, organised the games for the first time in
1973. In 1975, the fall of South Vietnam to the communist North and communist revolutions in Laos and
Cambodia led these countries to withdraw. With only four countries remaining, the games were expanded
in 1977 to include Indonesia, the Philippines, and Brunei, and renamed the South East Asian (SEA)
Games.
While a detailed study of the SEAP Games has yet to be undertaken, the event appeared to have two
main objectives. The first of these was a sporting one. In a letter to his regional counterparts, OCT
President Lieutenant-General Praphat Charusathien, a key figure in the US-backed Thai military regime,
identified the need to “raise the level of the competition among nations of Southeast Asia”, and suggested
“the SEAP Games would help countries improve their standards at future Olympic and Asian Games”.
Luang Sukhum was blunter on this point: “Our teams are not strong. Our standards are low”. Similarly, the
Olympic Council of Malaysia later recalled that the SEA Games countries were of a similar sporting level
so could provide even competition and help each other improve.’ Results would indicate that sporting
standards varied considerably in the region, an impression reinforced by the failure of Laos, Cambodia,
and South Vietnam to host the event. Still, it was notable that the first reason given for founding the SEAP
Games was national sporting progress to foster improvement at the Asian and Olympic Games.
The second stated goal of the SEAP Games was to foster regional solidarity. Praphat told the Bangkok
Post the games would “also better the already existing bonds of friendship among the various member
nations of the Games”, and Luang Sukhum reinforced this objective of the games in Tokyo. The idea of
forging regional solidarity through the games was symbolised by the official emblem of six interlocking
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rings, displayed on the flag and the logo of each edition of the games (Figure 5.1). According to the
statutes of the SEAP Games Federation: “the bright yellow gold rings symbolise the six original Southeast
Asian Countries.
They are intertwined to denote friendship, brotherly love and unity of purpose.” The motif of interlocking
rings was clearly adapted from the Olympic rings, invented in 1914 as an embléme international of the
Olympic movement.” The use of kinship terms also recalled the theme of Olympic fraternity. Just as the
statutes invoke brotherly love”, Thailand liked to refer to the games as a “small family affair”, suggesting
a familial intimacy between close neighbours.
Furthermore, the official SEAP Games flag featured the six gold rings on a blue background, to denote
“the water that surrounds, or the sky that covers the Southeast Asian Countries”. While this symbolism
could of course apply to any group of countries, it was further evidence of the theme of regional solidarity…
In the dawning age of post-colonial nationalism, the imperial implications of laem thong had faded into
less aggressive expressions of regionalism. Still, the Thai name of the SEAP Games invoked a postcolonial regionalism in which Thailand was the paramount power.
This possibly accounted for Thai efforts to block the entry of Indonesia and the Philippines in the early
1970s; these regional powers would not only have expanded the games beyond the peninsula, they would
have threatened Thailand’s dominant position within the grouping. As Cambodia showed by withdrawing
from the SEAP Games in 1959 and 1963, connotations of Thai hegemony—and the historical resonances
these contained—could undermine rather than boost regional amity.
It was revealing, therefore, that there was no such resistance in Laos. Laos competed in every edition of
the games up to 1975 and reports in the Lao language, which is closely related to Thai, used Kila Laem
Thong (Golden Peninsula Games) interchangeably with the more neutral Siap Gaems (SEAP Games).
Lao officials seemed happy to look up to Thailand as a sporting ai or phi (big brother), to use the Lao kin
term commonly used for larger friendly countries. The games provided a sportive reflection of the RLG’s
close relationship with the Thai government, rooted in a common policy of pro-American anti-communism.
Though never stated, this anti-communism—or at least not being communist—was the second criterion
for participating in the SEAP Games. Thailand, Malaya, Singapore, South Vietnam, and royalist Laos
were all stridently anti-communist allies of the US, while Burma and Cambodia were non-aligned. On the
other hand, North Vietnam, the only communist country on the so-called golden peninsula, did not take
part.
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Worksheet for task 3
A. Fill in the blank with the correct answer:

1. The SEAP Games were first held in
2.

______
SEAP Games.

________ (year).

was the country in Southeast Asia that initiated the establishment of the

3. The SEAP Games became the _________
in 1977 when Laos, Cambodia and South Vietnam
fell under communist control and withdrew from the Games.
4. The six bright yellow gold rings in the SEAP Games flag symbolise
5. These interlocking rings represent friendship, brotherly love and

_________.
_________.

6. The ________
background to the “bright yellow gold rings” denotes “the water that surrounds,
or the sky that covers the Southeast Asian Countries “
7. ________ _
was the original member of the SEAP Games which did not take part in the
inaugural edition of the games.
B. Why did the name “Peninsular” in SEAP was dropped to become SEA Games in 1977? What
could be the symbolic importance of that?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
C. What were the main objectives that drove the establishment of the SEAP Games?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
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Appendix A

Worksheet for cooperative
Learning Group No. ___________
Members of the Group; please put an asterisk (*) to indicate the leader.

A. How did the SEAP Games come about?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
B. Why did the SEAP Games become the SEA Games? What were the factors that led to the
expansion of the membership of the Games?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
C. In what specific ways have the SEA Games contribute to the building and strengthening of
community spirit among countries and within the region?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________

137 | Understanding Shared Histories in Southeast Asia

LESSON 8

From fragmented to
shared histories:
Sepak takraw

From fragmented to shared histories: Sepak takraw
Key idea
Key concepts
No. of periods/lessons
Facilities needed

Sepak Takraw as a competitive sport in global community
Globalisation
Culture
Indigenous
2 periods per lesson (1 period: 60 minutes)
Laptop, board, worksheets and map
•

Pre-requisite knowledge

Learning objectives

KNOWLEDGE
1. Discuss the historical
origins of the Sepak
Takraw.
2. Name the Southeast
Asian countries that
played Sepak Takraw.

•

Students should be able to be familliar with sepak takraw and the
SEA Games or the Southeast Asian Games.
Students should able to gain knowledge of the history of Sepak
Takraw.

By the end of the lesson, the students will be able to:

SKILLS
1. Compare the patterns
of popularity of soccer,
basketball and sepak
takraw in the region.

ATTITUDES
1. Value sports, popular
culture and other
supposedly ‘nonserious’ aspects of
human endeavor
as worthy areas of
historical exploration.
2. Appreciate the
importance of the
development of the
sepak takraw in the
region as a reflection
of the development
of shared histories as
well as the region’s
interaction with the
world beyond its
borders.
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8

Lesson 8a: Historical origins of Sepak Takraw
10 minutes

Introduction
Lesson Development
1. Introduction: Define globalisation.

Resources
Handout 1

2. Hook the students’ attention by showing
pictures or video clip of sports and
ask them to identify the names of the
sports. The teacher may divide the
class in two or three groups. The group
that can identity most quickly each
picture gets a point. The group that gets
the most points.

Rationale
Hook activity helps to
engage students, draw
their attention and in the
process prepare them
mentally for the lesson.

3. Ask the students which is their favourite
sport. The teacher conducts a simple
survey and write on the board how
many among students raised their
hands for soccer, volleyball, sepak
takraw, etc.

Development

40 minutes

Lesson Development
1. Show the video on soccer and sepak
takraw.
2. Introduce the idea of the historical roots
of sports by asking the students if they
know where their favourite sports might
have originated.

Resources
Source 1
Handout 1
Handout 2 and
Map of Southeast Asia.

3. The teacher projects a map of Southeast
Asia on the screen (if there is a facility
for PowerPoint), or hang a huge, real or
improvised map of Southeast Asia on
the board. The teacher shall announce
a pair work activity between seatmates
and hand out to each pair a handout
(Handout 2) which requires each pair to
guess what sports is probably the most
popular in each of the Southeast Asian
countries.
4. The teacher projects on the screen a
World Federation Sepak Takraw (Source
1) . Ask students to observe the map
closely and list the names of the ASEAN
countries that played sepak takraw.
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Rationale

Lesson Development

Resources

Rationale

5. In the course of the exchanges the
teacher shall lead the students to address
the following key questions, around which
the objectives of the lesson revolve:
Wrapping up by
summarising key points
is a good way to end a
session.

• How does sports help build national
and regional identity?
• How does the development of
indigenous sports such as sepak
takraw reflect the ongoing process
in the region as well as the regions’s
interaction with the rest of the world?

Closure
Lesson Development
Summarise and highlight the major points
in the past two sessions.
•

To write down on a sheet of paper 3
things they have learned; 2 things they
have questions about; and 1 message
they wish to convey to the teacher.

Resources

Rationale
Wrapping up by
summarising key points
is a good way to end a
session.
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Lesson 8b: Sepak Takraw in Southeast Asia
Introduction

10 minutes

Lesson Development
1. Pre-requisite before lesson:
https://borneobulletin.com.bn/aiminghigher-in-sepak-takraw/
2. Use the above link for students’ reading
material at home a few days before
lesson. Discussion about the article is
delivered after video watching.

Resources
Video : “Amazing gameSepak Takraw”
Available from:
https://www.youtube.com/
watch?v=H2LIlu7_-xc

Rationale
A recall of the previous
lesson facilitates
smooth transition to the
next lesson.

3. Hook the student’s attention by showing
a video clip or pictures of sepak takraw
being played. To highlight how to play
sepak takraw.
4. Clarify the objectives of today’s lesson,
which are as follow:
• To understand the characteristics and
the historical development of sepak
takraw as a sport.
• Interactive lecture and discussion of
sepak takraw.

40 minutes

Development
Lesson Development
In group of three, each group will read either
(Source 6, Handout 4 or Handout 5) or use
manila card to expand their answer. Use the
questions below as a guide.
The following key points shall be highlighted:
Q1: Where did sepak takraw first
originate?
•

Sepak takraw is believed to have
originated from Southeast Asia.
However, the possibility cannot be
ruled out that that it may have been
derived from an ancient military
exercise in China of keeping rooster
feathers afloat by continually kicking
it.

Resources
Source 6
Handout 4
Handout 5
Handout 3/manila card
Video “Indigenous games
of ASEAN”
Available from:
https://www.youtube.com/
watch?v=WAeJNj8EvzM
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Rationale

Lesson Development

Resources

Rationale

Q2: What are the importance of claiming
it as the indigenous game to
ASEAN?
•

A brief video clip, Indigenous Games
of ASEAN, may be shown (only first
1:38 minutes of the documentary) to
highlight the claim by ASEAN that it is
indigenous to the region. The teacher
shall explain what ‘indigenous’ means
and what is the significance of such a
claim.

Q3: How it is played in different parts of
Southeast Asia regions?
•

A recall of the previous
lesson facilitates
smooth transition to the
next lesson.

Various forms of sepak or sipa (foothitting) games (using ball or any other
bouncing object) is played in different
countries in the region, both in the
mainland and islands region

Q4: What do you understand about
sharing of culture? Briefly explain
in reference to ‘’sepak takraw.’’
•

The name sepak takraw was formed
as a combination of Malay sepak
for ‘kick’ and Thai takraw for rattan
ball. Symbolically, it represents the
convergence of the mainland and
island Southeast Asian elements
in the sports, emphasising in the
process the shared historicocultural experience within the
region.
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Q5: How does sepak takraw spread to
ASEAN regions and worldwide?
•

8

The development of sepak takraw
as a competitive sport with rules
and
regulations,
international
tournaments, and, more importantly,
its spread in other parts of the world
beyond Southeast Asia, represent
the confluence of the regional/local
and the global, the interactions
and mutual enrichment between
Southeast Asia and the world.
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10 minutes

Closure

Lesson Development
Summarise and highlight the major points
in the past two sessions.
As a reinforcement or transitional activity,
the teacher may asked students to:
•

To write down on a sheet of paper 3
things they have learned; 2 things they
have questions about; and 1 message
they wish to convey to the teacher.
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Resources

Rationale

Sources
Source 1 – AramcoWorld, March 2020 “Sepak Takraw Takes Flight” by John O’Callaghan
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Source: https://www.aramcoworld.com/Articles/March-2020/Sepak-Takraw-Takes-Flight
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Source 2 - “Sepak Takraw: History and Heritage” by International Sepak Takraw Federation
(ISTAF)
Sepak takraw has long remained one of Asia’s best-kept secrets. Often described as a spectacular
blend of volleyball, football, martial arts and gymnastics, sepak takraw is, in reality, a sport unlike any
other. Astonishingly visceral and explosive, it is, at the elite level, one of the toughest games in the world.
Demanding lightning reflexes, precise control and fearless, gravity-defying leaps, sepak takraw delivers
some of the most intense sporting action.

Source: http://www.Sepak Takraw.org/about-istaf/Sepak Takraw-heritage/

Roots
Historical records point to early versions of the sport being played in 16th century Thailand, at the
Malaysian royal court a century before that, and even across a wide swathe of the Philippines, Brunei,
Myanmar, Indonesia and Laos as far back as the 11thcentury.
The “origin” debate may sometimes evoke strong passions, but it often obscures reality, namely that the
values of the sport resonate right across national divides, and embrace a huge diaspora of Asian cultural
traditions. These cultural threads were finally united in the early 60s, with the establishment of the first
codified set of sepak takraw playing rules.
A first appearance as a medal sport at the South-East Asian Peninsular Games (the forerunner of the
Southeast Asian Games or SEA Games) materialised in 1965, while the formation of the International
sepak takraw Federation (ISTAF) in 1988 was quickly followed by an invitation to join the Olympic
Movement at the 10th Asian Games in Beijing in 1990.

Playing styles
Over time, unique playing styles have evolved, with different countries developing distinct and fascinating
approaches to the game. The sport encourages creativity and innovation, and the revolutionary HorseKick serve along with the deadly Sunback Spike, first developed in Thailand, have flourished in both the
men’s and the women’s games. In Vietnam, the equally balletic and graceful Cartwheel serve has been
employed with lethal precision. As the tentacles of the sport extend across Asia and Oceania, and make
their inroads in the traditional football heartlands of Europe and the Americas, new styles, approaches
and techniques, often drawn from different national sporting heritages, have emerged.
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Beach sepak takraw
Its versatility and its early roots as an outdoor sport have also allowed sepak takraw to make a seamless
transition to the beach, allowing a completely new form of the game to emerge, and leading to the
inclusion of sepak takraw as a medal-sport in the inaugural Asian Beach Games 2008 in Bali.

International development
The King’s Cup in Thailand and the
Khir Johari Cup in Malaysia have,
for over 25 years, served as the
beacons of light for the international
development of the game.
Organised by the takraw Association
of Thailand, the King’s Cup is today
an annual celebration of the sport –
the largest international sepak takraw
festival and de facto point-of-entry for
inductees into the sport.
Wherever it has taken root, sepak
takraw enjoys cult status. Southeast
Asia may be the birthplace of the
sport and the stage for its greatest
champions, but an enormous variety
of regional tournaments and domestic
events have sprung up around the
globe.

Source: https://arafuragames.nt.gov.au/wp-content/uploads/2019/05/20190502_4158-1.jpg

From the sepak takraw Swiss Open and the Chicken’s Cup in Germany, to the Junior National Sepak
Takraw Championship in India and the Thai Takraw League, the proliferation of competition has grown
the talent pool substantially, which today boasts active international teams from more than 25 countries
across five continents.
With the launch of the first-ever ISTAF World Cup and the ISTAF SuperSeries, sepak takraw is finally
developing footholds in East and South Asia, the Americas, Europe, and Oceania.
Now, for the first time in its history, sepak takraw is poised to go global.
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Introduction

Handout 1

Name: _____________________________________________
Instruction: Identify each of the following sports. Write the name on the blank provided.

147 | Understanding Shared Histories in Southeast Asia

Handout 2

Most popular sport
Names: ______________________________________

Instruction: Indicate which sports you think is the most popular sports in the following
Southeast Asian countries.
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Mind-map Template
Note: This is just a template, you can expand as much as needed.

Name/s - ________________________________________________

Handout 3
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“Takraw: A Traditional Southeast Asian Sport” by Shawn Kelley

Handout 4

Cross soccer with volleyball and mix in a bit of gymnastics and kung fu, and you’ve got the ingredients for
one of Southeast Asia’s favourite and most spectacular pastimes: sepak takraw.
Countless variations of takraw are played throughout the region, but the basic objective of each is to
keep the hollow, grapefruit-sized ball from touching the ground by keeping it airborne with the feet, knees,
head, shoulders, elbows — or nearly every part of the body except the hands.
In Thailand, takraw is played by people of all ages in school yards, parks, fairgrounds, city streets,
beaches, or anywhere with just a few feet of open space. All that is required is a rattan or plastic ball. The
dazzling spectacle of the sepak takraw variety also features a net and requires a remarkable combination
of flexibility, speed, power, mental alertness and acrobatic skill.
Whether its sipa in the Philippines, sepak raga in Malaysia, da cau in Vietnam, kator in Laos or takraw in
Thailand — the sport is distinctly a Southeast Asian tradition.

Origins and Shared Heritage
Where takraw originated is still a matter of intense dispute in Southeast Asia. Several countries proudly
claim it as their own invention rather than as an activity borrowed from elsewhere. While it may never be
satisfactorily determined where takraw began, there is some agreement that the sport was introduced to
Southeast Asia through commercial contact with China.
In the Middle Kingdom some two thousand years ago, several variations of the game evolved from an
ancient military exercise, where Chinese soldiers would try to keep a feathered shuttlecock airborne by
kicking it back and forth between two people. As the sport developed throughout the region, the animal
hide and chicken feathers used to make the original objects eventually gave way to balls made of woven
strips of rattan, which grew abundantly in the jungles of Southeast Asia.
The first versions of takraw were not so much competitive contests but cooperative displays of skill
designed to exercise the body, to improve dexterity and loosen the limbs after long periods of sitting,
standing or working.
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Evolution of takraw
In Thailand, murals at Wat Phra Kaeow, the Temple of the Emerald Buddha, in Bangkok depict the Hindu
god Hanuman playing takraw in a ring with a troop of monkeys. Other historical accounts mentioned the
game earlier during the reign of King Naresuan (1590-1605 AD) of Ayutthaya.
The modern version of sepak takraw (sepak means ‘kick’ in Malay and takraw means ‘ball’ or ‘basket’ in
Thai), however, is fiercely competitive and began taking shape in Thailand almost 200 years ago.
In 1829 (B.E. 2372), the Siam Sports Association drafted the first rules for takraw competition. Four years
later, the association introduced the volleyball-style net and held the first public contest. Within just a few
years, takraw was introduced to the curriculum in Siamese schools.
The game became such a cherished local custom that another exhibition of volleyball-style takraw was
staged to celebrate the kingdom’s first constitution in 1933, the year after Thailand abolished absolute
monarchy.
Sepak takraw is today played on a modified badminton doubles court, with the net standing five feet
above the ground. Each team, or regu, consists of three players: left inside, right inside and back server.
To put the ball into play, the inside player lobs the ball to the server, or takong, who launches the ball over
the net with a roundhouse windmill kick.
Basic rules and scoring are similar to volleyball, with each team allowed a maximum of three touches of
the ball to get it back over the net to the other side without letting it touch the ground. The first team to
score either 15 or 21 points, depending on the rules in play, wins the set. The team that prevails in two
sets wins the match.
Spectators marvel as players, and opposing blockers, hurl themselves parallel to the ground as they
spike the ball over the net with high-flying scissor kicks — only to land on the same foot.
The most breathtaking of these feats are known as the roll spike, where the player leaps in the air to kick
the ball over the opposite shoulder, and the sunback or stingray spike, a similar scissors kick but over the
same shoulder.
Perhaps the most devastating kick of all, however, is the horse-kick serve, made famous by Thailand’s
Suebsak Phunsueb, who is widely regarded as the best sepak takraw player in the world.
Suebsak has been confounding opponents for a decade by serving the ball to opponents at a blistering
pace using the sole of his shoe.
Less acrobatic but more impressively skilful variants of the game include circle takraw, where about five
to seven players stand in a ring and try to keep the ball airborne as long as possible. Points are awarded
according to the difficulty of the kicks.
Hoop takraw, known locally as lawd buang or lawd huang, is similar to circle takraw, especially in its
ballet-like moves and the emphasis on creativity, but the goal is to put the ball into a basket-shaped net
with three hoop openings in a triangular formation suspended some five to six metres above ground.
Each team is given an allotted time, usually 20 or 30 minutes, to put the ball in the basket as many times
and as gracefully as they can. Like circle takraw, points are awarded for difficulty, so players break out
their full repertoires of such expert manoeuvres as cross-legged jump kicks and other artistic kicks behind
the back or with the sole of the foot as well as strikes with the elbows, shoulders and forehead.
In Thailand, lawd huang is a popular activity at festivals and temple fairs — the fancy footwork often
distracting the attention of onlookers from other proceedings. Unlike sepak takraw, where youngsters
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dominate the sport, the true masters of hoop takraw and circle
takraw are usually the elders.

Competing with Modernity
In Thailand, interest in takraw has been eclipsed somewhat by
the growing popularity of European football and other modern
influences, but it retains its special place in Thai culture. Thai
schools and universities continue to teach takraw in physical
education classes, and it is still almost ubiquitous throughout the
kingdom.
As Thailand is the unrivalled innovator of the modern sport and its
undisputed world champion over the past decade or two, there is
good reason to believe that takraw will continue to be synonymous
with Thailand in the years to come.

Takraw in Southeast Asia Today
In Malaysia, Thailand’s chief takraw rival, sepak raga is its national game. The country also has a takraw
history rich with characters and milestone events. Hamid Maidin, Malaysia’s “Father of Modern Takraw”,
is credited with introducing the volleyball-style net and rules during World War Two, about the same time
as similar developments in Thailand.
The spiritual aspect to the game can perhaps best be seen in Myanmar (Burma). The annual Waso
Chinlon Festival, or Cane-ball Festival is held near the revered Maha Myat Muni Pagoda in Mandalay
every year.
Hundreds of chinlon teams take part with the players making offerings of flowers, lights and robes to
the temple’s sacred Buddha image in a show of respect. The games are accompanied by a traditional
orchestra, and the tempo and melody of the music change according to the pace of the action.

Takraw Goes International
In 1960, representatives from Malaysia, Singapore, Indonesia, Lao PDR and Thailand met in Kuala
Lumpur, Malaysia, to standardise the rules and regulations for the game. They reached a compromise
and officially named the sport sepak takraw.
They also formed the Asian Sepak Takraw Federation, or ASTAF, and translated the rules into English,
setting the stage for the first international competition, held in Malaysia in 1965, at the Southeast Asian
Peninsular Games, or SEAP Games, the predecessor to today’s Southeast Asian Games, or SEA Games.
This chain of events set the stage for the international growth of takraw. But it was the replacement of the
natural rattan ball, which tended to splinter and warp, with the more standardised synthetic plastic ball
that really kicked the game’s popularity into high gear.
In 1990, sepak takraw was included a sport at the Asian Games in Beijing. Women got in on the action
with the first women’s championships in Thailand in 1997. At the SEA Games in Manila last December,
medal sports also included hoop takraw, men’s doubles and circle takraw.
Today, more than 20 countries have national takraw associations with representatives on the board of the
global governing body, the International Sepak Takraw Federation, or ISTAF.
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Asian Takraw Looks to the Future
For most of the past decade, Thailand has dominated international competitions, winning nearly every
major event. Malaysia turned the tide at the 2005 Manila SEA Games. Thailand and Malaysia will remain
the teams to beat for the foreseeable future, but other takraw powerhouses such as Myanmar, South
Korea, Singapore and Vietnam are closing in quickly.
Takraw is one of the fastest growing sports in Asia and all over the globe among both men and women.
The gravity-defying kicks, contorted aerial twists, turns of the body and the blinding speed of play will
continue to astound spectators worldwide. Perhaps it is only a matter of time before Southeast Asia’s
beloved pastime takes its rightful place among other sports at the Olympic Games.

Where to see amateur Sepak Takraw?
Benchasiri Park
Sukhumvit Road, between Soi 22 and 24
(next to Emporium shopping mall, Phrom Phong BTS station)
Khlong Tan sub-district, Khlong Toei district, Bangkok 10110
Played every evening, beginning at about 5.00 pm until 9.00 pm, when the park closes.
Wachirabenchatat Park (Rotfai Park)
Kampaengphet 3 Road, Ladyao, Chatuchak, Bangkok 10900
(Just past Chatuchak weekend market, Mo Chit BTS station, or Kampaengphet MRTA station).
Sanam Luang
Ratchadamnoern Road, Banglamphu (near Wat Phra Kaeow)
Every Saturday and Sunday morning, until about 10.00 am.
*Hoop takraw (lawd huang) competitions are held at Sanam Luang, in the evenings, from around 5.30 pm
onwards. The best time is from February to April.
National Stadium
Rama I Road, Patumwan, Bangkok 10330
Played every evening from around 5.00 pm. - 8.00 pm.
Hua Mak Stadium
2088 Ramkamheang Rd, Huamark, Bangkapi, Bangkok 10240
Played every evening from around 5.00 pm. - 9.00 pm.
Ratchaburi takraw tournament
Ratchaburi from March 9-15, 2006

Where to see Professional Takraw?
Beginning in April, Professional Sepak Takraw competitions will be held in provinces throughout the
country.
ABOUT THE AUTHOR - Shawn Kelley
Shawn Kelley has lived and worked in Thailand for ten years. He has written articles and research papers
on development issues in the Mekong region at Chiang Mai University and for several publications in
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Asian Studies.
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“The Legacy of Sepak Takraw” by T. Avineshwaran

Handout 5

Source: https://en.tempo.co/photo/76729/indonesia-sepak-takraw-team-clinches-gold-in-sea-games-2019#foto-2

Sepak takraw was dominated by Malaysians and Thais, but we seem to have fallen behind.
STEPHAN Chow’s Shaolin Soccer, which was released in 2001, was a blockbuster hit. Reason? Audiences
were captivated with the mixture of shaolin and football in the movie.
However, there is one sport that is able to replicate such moves and it has been played in Southeast Asia
for many years.
In Malaysia, you can see youngsters playing this sport in residential areas and impressing people with
their array of skills.
Sepak Takraw (also known as kick volleyball) is a sport that is unique to this region. Sepak takraw differs
from volleyball as players use a rattan ball and are only allowed to use their feet, knee, chest and head
to touch the ball.
People in Southeast Asia call sepak takraw in various ways. In Malaysia, the game is called sepak raga
or “takraw”. In Laos it’s called thuck thay while in Thailand it is called takraw. In Myanmar it is known as
chin lone. In the Philippines, besides “takraw” it is also known as sipa, which means kick.

How was the name Sepak Takraw created?
“Sepak” is the Malay word for kick and “takraw” is the Thai word for a woven ball, therefore sepak takraw
to kick ball. The name was given for the sport after an agreement between Malaysia and Thailand, the
two major forces of the sport.
Earliest historical evidence shows that the game was played in the 15th century’s Malacca Sultanate.
The Malay Annals described in the incident of Raja Muhammad, son of Sultan Mansur Shah who was
accidentally hit with a rattan ball by Tun Besar, son of Tun Perak, in a sepak raga game.
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In Bangkok, murals at Wat Phra Kaeo, which was built in 1785, depict the Hindu god Hanuman playing
sepak takraw in a ring with a troop of monkeys.
At first, the game remained in its circle form and the players played keepie-uppies unlike the format now
that is almost similar with volleyball.

Modern Takraw
The modern version of sepak takraw is competitive and took shape in Thailand almost 200 years ago.
In 1829, the Siam Sports Association created the first rules for the game. Four years later, the association
introduced the volleyball-style net and held the first public contest.
By the 1940s, the net version of the game had spread throughout Southeast Asia, and formal rules were
introduced. This sport became officially known as ‘sepak takraw’.
International tournaments are now governed by ISTAF, the International Sepak Takraw Federation. The
King’s Cup World Championships is held every year in Thailand and it is one of the most prestigious
tournaments in the Sepak Takraw circuit.
Sepak takraw has also become a regular event in the Asian Games and the Southeast Asian Games.
In Malaysia, Thailand’s chief takraw rival, sepak takraw is a national game. The country also has a takraw
history rich with characters and milestone events.
Hamid Maidin, Malaysia’s “Father of Modern Takraw”, is credited with introducing the volleyball-style net
and rules in Malaysia during World War Two, about the same time as similar developments in Thailand.

The Malaysian team
In the 70s, we used to be a force to be reckoned with only Malaysia and Thailand dominating the sepak
takraw circuit whereas the other Southeast Asia nations were crushed by these two nations.
Sepak takraw made its debut in the SEA Games in 1967 and no one else could get near.
In the 80s, Malaysia exerted their dominance and Thailand was dethroned in the King’s Cup by Malaysia
twice (1986 and 1988). They bagged the SEA Games golds quite often during that era and it proved to
be successful decade for the Malaysians.
In the 1990 Asian Games, Malaysia was the first team to win the Gold medal and won the gold medal in
1994 Hiroshima games.
After its success in 1990, ISTAF was pushing hard to add it to the Summer Olympic roster for. They were
even willing to change the sport’s ancient name to “Acro-volley.” But to no avail.
After losing out on the Gold medals in the first two Asian games, Thailand improved their squad and the
likes of Suebsak and Tawit Wongkluen, who were the stars for Thailand at that time proved to be a thorn
for the Malaysian team.
During that time players like Azlan Mubin, Rommi Suhendra and Zabidi Shariff were the key players and
were known for their intense matches with the Thais.
By the start of the new millennium, more teams were in the fray and teams like Indonesia, Myanmmar and
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Vietnam were beginning to challenge the two powerhorses. However, Malaysia’s performances dipped
and Thailand were beginning to stamp themselves as the indomitable force of sepak takraw.
Nowadays, we are losing tamely against Thailand and even against other nations like Myanmmar, South
Korea and Indonesia. What has happened to the sport we once dominated?

Fan’s Thoughts
Mohsen Amdan, founder of Bolarotan.com said that the national players now are young and lack
experience.
When asked whether Malaysia has what it takes to win the SEA Games medal this year, this is what he
had to say,
“I think it’s still too far for them to achieve that. Our players in the national set-up are young and they lack
experience, technique and skill.”
“We will have a tough time facing teams like Thailand and based on form, Thailand is the favourites for
the gold medal,” said Mohsen
Some allege that Persatuan Sepak Takraw Malaysia (PSM), the main sepak takraw body in Malaysia has
not managed to groom a new generation of talent for a while.
We produced top-notch players in the 80s and 90s, but the current situation has been lamented by many
enthusiasts.
“The associations have not done enough to promote the sport. They keep saying that other parties are
hindering their management and not being able to do their duty well,” said Mohsen.
Realising the problem, Mohsen and few enthusiasts opened up Bola Rotan to promote the sport via social
media means.
This year, they are planning to make it big by organising various programs and they have just got the
kick-start they needed.
“Our program is endorsed by the Ministry of Sports and kicks off this March. Bolarotan.com is the biggest
effort so far in promoting the sport in Malaysia,”
Abdul Halim Mualif stated that promoting the sport is critical. Youth development for the sport has also
reduced and he said that PSM needs to take steps to make sure that Malaysia has a larger talent pool.
“PSM should promote and widen their talent pool. Youth development is essential. I think they can do
better,” said Halim
Shahrulmiza Zakaria also had interesting viewpoints about the sport.
“Have they (PSM) done enough - there’s no specific parameters on “enough” in terms of promotion.
We have to promote the sport continuously. Even England’s Premier League, the most popular football
league in the world are doing their promotional activities,” said Shahrulmiza. When asked about the
prospect of a SEA games gold medal in Myanmmar he said we have to be realistic when setting targets.
“We have the chance to grab the gold medal – provided we send the strongest team and a great coach
that can apply the best tactical strategies when facing our rivals,”
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The future scenario
According to Mohsen, the future looks brighter for Malaysia’s sepak takraw though the team has been in
the doldrums for the past few years.
“We have young talented players from all over Malaysia. The right programs will surely help the
development of youths,”
For Halim, his only hope for the future is to see Malaysia dethrone Thailand and become the new
powerhouses of sepak takraw.
“They have been dominating the scene for too long and it’s about time we see our lads dominating the
scene in the near future,”
Optimism is the key when it comes to the future of the sport. Being negative will not help according to
Shahrulmiza.
“We have a bright future. We have many youngsters who play the sport. However, we must have a
management that plans well and groom these talents into great players,” he said.
Our sepak takraw team will have 11 months to prepare for the SEA games and the nation will be hoping
for our boys to cause an upset and win the gold medal.
The fans are hoping for the best for the team and in the near future, we are hoping to see more youngsters
emulate the likes of legends Zabidi Shariff, Baharum Johar and Raziman Hassan.
An enhanced version of this story is available on the tablet app The Star’s Editor Choice Jan 25th edition.
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Glossary
Assimilation		

:

refers to the changing of foreign influences to suit local conditions.

Diaspora		
:
refers to the spread of the people from the homeland to various
				places they settled in.
Fédération Internationale
de Football Association
(FIFA) 		
:

the international governing body for football or soccer.

Indigenous		

refers to any element that is native to a particular place

:

International Sepak
Takraw Federation :
(ISTAF)			

the international governing body of sepak takraw. It is 		
functionally similar to FIFA.

Localisation		
:
				

is the process whereby environmental or cultural factors modify
foreign influences until it forms part of its

Sepak takraw		
:
is a volleyball-like game whose object is to kick rattan ball (or
				
its synthetic version) and keep it airborne using feet and other
				
parts of the body except arms and hands. It developed from
				
indigenous games neighbourhood kids play by kicking and keep
				
airborne objects such as a ball, a bunch of rooster feathers or
				any functionally similar object.
South-East Asian
Peninsular Games :
refers to the multi-sports, Olympics-like, international
(SEAP Games)		
competition among countries mainly in the mainland Southeast
				
Asia which began in 1959. It was the predecessor to the 		
				South-East Asian Games (SEA Games).
South-East Asian
Games
(SEA Games)
:
				

refers to the multi-sports, Olympics-like international competition
that replaced the SEAP Games (see above) since 1977.
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LESSON 9

Cultural heritage of
Southeast Asia:
Why does cultural
heritage matter?

Lesson 9a: Cultural heritage of Southeast Asia
Key idea

Key concepts

No. of periods/lessons
Facilities needed

Cultural Heritages of Southeast Asia
Culture
Heritage
Cultural heritage
Natural heritage
Regional artefacts
Movable heritage
Immovable heritage
Intangible heritage
2 periods per lessons (1 period: 30 minutes)
Classroom or teaching rooms, computer, internet access, projector
and dictionary

Pre-requisite knowledge No prerequisite knowledge required.

Learning objectives

KNOWLEDGE

By the end of the lesson, the students will be able to:

SKILLS

ATTITUDES

1. List down and give
examples of cultural
heritages of Southeast
Asia.

1. Study a variety of
sources to gather
inferences about
cultural heritage.

1. Appreciation of culture
and heritage in general.

2. Explain different types
of heritage.

2. Practice source-reading
skills.

3. Demonstrate
awareness how
national, regional and
global issues related to
cultural heritage.

3. Enhance student’s data
interpretation skills.

2. Realise the importance
of cultural heritage
protection and
preservation for the
future generations of
citizens.
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4. Conduct basic
differentiation analysis
of different types of
heritage.
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10 minutes

Introduction
Lesson Development
Teacher talk:
Teacher to begin lesson with an
introduction of the topic and the scope of
the lesson.

Resources

Rationale

Source 1:

The starter activity
helps students to
Introduction to culture,
acknowledge and recall
Heritage, cultural heritage and their knowledge on
natural heritage.
culture.

The key questions of the lesson could be
phrased as:
• List down and give examples of
cultural heritages of Southeast Asia
• What are the different types of
heritages?

This activity also
introduces students to
the concepts of culture,
heritage and cultural/
natural heritage.

Starter activity:
Teacher will randomly ask students “what
does the word culture mean to them?” and
instruct students to share their answers
with their classmates.
Teacher distribute (Source 1): Introduction
to culture, heritage, cultural heritage and
natural heritage.
Allocate 5 minutes for students to read
(Source 1). Instruct students to underline/
highlights important key information of
(Source 1). Get volunteers to share their
findings with their classmates. Teacher
then further explain examples of culture.

20 minutes

Development I
Lesson Development
Class activity 1:
Instruct students to browse the website
on ASEAN digital archive of the valuable
historical cultural heritage of ASEAN https://
heritage.asean.org. Allocate 10 minutes for
students to browse through the website.

Resources
Source 2: Website
https://heritage.asean.org
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Rationale
(Class activity 1) helps
to stimulate interest of
the students to learn
this topic by browsing
the digital archive of
the valuable historical
cultural heritage of
ASEAN.

Lesson Development

Resources

Rationale

Teacher continue to explain that the
artefacts shown on the website is an
example of heritage. Teacher then further
discusses the value of the object and the
reasons why authorities need to protect
and look after the regional artefacts.
Class activity 2:
Distribute (Handout 1) ASEAN cultural
heritage digital archive. Instruct students to
list out examples 5 cultural artefacts from
each country that they find fascinating or
caught their interest on (Handout 1).

Teachers will be able to
check for understanding
and accuracy of
information either
through the gallery walk
or the class discussion.

20 minutes

Development II
Lesson Development
Class activity 3:
Teacher distribute (Source 3): Types of
Heritage. Allocate 5 minutes for students to
read (Source 3).

Resources

Rationale

Source 3: Types of heritage.

(Source 3) provide the
content students need
to discuss the questions
in the (Handout 2):
Types of Heritage.

Distribute (Handout 2): Types of Heritage.
Instruct students to list out examples of
movable heritage, immovable heritage and
intangible heritage.
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Instruct students to compare the similarities
of intangible cultural heritage that were
shared by the people of Southeast Asia?
Let students do the discussion with their
partner and instruct students to write their
answers on the whiteboard.
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Closure

10 minutes

Lesson Development
In closing the lesson, teacher can:
1. Recap the examples of cultural
heritages of Southeast Asia
2. Types of heritage

Resources
Source 1:
Introduction to culture,
heritage, cultural heritage
and natural heritage.

Home extension activity:
Teacher ask the students to bring an object
or photograph to class which they inherited
and value to the next lesson.
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Rationale
This enables teacher
to provide an overview
of the lesson and what
the students have learnt
in the lesson and to set
the tone for the next
follow-up lesson on
ASEAN Heritage Parks.

Lesson 9b: ASEAN Heritage Parks
Key idea
Key concepts
No. of periods/lessons
Facilities needed

ASEAN heritage parks
Preserving
Biodiversity
Threats caused by tourism
2 classroom periods for Lessons (Total 2 periods: 60 minutes)
Classroom or teaching rooms, computer, internet access, projector
and dictionary.

Pre-requisite knowledge No prerequisite knowledge required.

Learning objectives

KNOWLEDGE
1. List down and give
examples of ASEAN
heritage parks.
2. State the importance
of preserving ASEAN
heritage parks.

By the end of the lesson, the students will be able to:

SKILLS

ATTITUDES

1. Practice source-reading
skills.
2. Enhance student’s data
interpretation skills.

1. Cultivate greater
appreciation and
responsibility towards
protection of heritage
parks.

3. Engage in discussion
about ASEAN heritage
parks.
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Introduction

10 minutes

Lesson Development
Teacher talk:
Teacher to begin lesson with an
introduction of the topic and the scope of
the lesson.

Resources
Objects / photos that they
inherited and value.

The key questions of the lesson could be
phrased as:

Rationale
This Starter activity
helps students to
acknowledge the variety
of things that they
inherited and value and
stimulate their interest
to learn about this topic.

• List down and give examples of ASEAN
heritage parks.
• State the importance of preserving
ASEAN heritage parks.
Starter activity:
As starter activity, teacher ask students to
share objects/photos that they inherited
and value with their classmates.

20 minutes

Development I
Lesson Development
Class activity 1:
Instruct students to browse the website
on ASEAN heritage parks https://
aseanbiodiversity.org/the-ahp-programme/
asean-heritage-parks/

Resources
Source 4: Website
https://aseanbiodiversity.org/
the-ahp-programme/aseanheritage-parks/

Allocate 10 minutes for students to browse
through the website.
Class activity 2:
Distribute (Handout 3): ASEAN Heritage
Parks. Instruct students to name one
heritage park for each country and write
down brief description of the park on the
worksheet given by referring to https://
aseanbiodiversity.org/the-ahp-programme/
asean-heritage-parks/
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Rationale
Class activity 1 helps
to stimulate interest of
the students to learn
this topic by browsing
the website on ASEAN
heritage park.
This activity also allow
students to activate
their conceptual
understanding and gain
knowledge of ASEAN
heritage parks.
Teachers will be able to
check for understanding
and accuracy of
information either
through the gallery walk
or the class discussion.

Development II
Lesson Development
Class activity 3:

20 minutes
Resources
Group discussion.

Teacher divides the class into two groups.
Teacher ask Group 1 to make a list of
advantages of tourism for ASEAN heritage
parks. Teacher ask Group 2 to make list
of threats caused by tourism to ASEAN
heritage parks. Group 1 and Group 2 then
present their respective lists and discuss
how the threats of tourism regional heritage
sites could be reduced.

Closure
Lesson Development
In closing the lesson, teacher can:
1. Recap list the examples of ASEAN
heritage parks.
2. Recap on the importance of preserving
ASEAN Heritage Parks.

Rationale
Class activity 3
gives opportunity for
students to discuss
and brainstorm on the
stated discussion topics
with their classmates
which will further
enhance their level
of understanding on
the related issues of
Heritage Parks.

10 minutes
Resources
Source 4: https://
aseanbiodiversity.org/theahp-programme/aseanheritage-parks/

Rationale
This enables teacher to
provide an overview of
the lesson and what the
students have learnt in
the lesson.
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Sources
Source 1 – Introduction to Culture, Heritage, Cultural Heritage and Natural Heritage
What is culture?
Culture can be defined in many different ways:
1. Spaces shared by society example villages, cities, landscapes, seascapes.
2. Arts (music, painting, sculpture) and architecture (mosque, houses, bridges roads) shared by
society.
3. Knowledge shared by a society (language, crafts, schools people attended).
4. Manners shared by a society (how people eat and drink, how people entertain, games children play,
relationship between a mother and a child).
5. Values shared by a society (what is good or bad).
What is heritage?
Heritage is something that we gotten or that is left for us from the past, that we live with in the present
and that we pass on to future generations. We may prefer to think of heritage as those places and
objects we wish to keep. These are cultural and natural places and objects that we value because
they come from our ancestors, are beautiful, scientifically important and irreplaceable examples and
sources of life and inspirations.
What is cultural heritage?
Everything (places, arts, architecture, knowledge, manners, values) that we have gotten or are left to
us from the past, that we live with in the present and that we want to pass on to future generations.
What is natural heritage?
Heritage that comes sometimes from nature like forests, coastal areas etc. Nature and culture also
have a very important connection. Many buildings, monuments and sites owe part of their beauty to
their natural surroundings.
Source 2 – Website
Lesson 9a: Cultural heritage of Southeast Asia - https://heritage.asean.org
Source 3 – Types of Heritage
Lesson 9a: Cultural heritage of Southeast Asia
What is movable heritage?
Heritage objects that can be move such as coins, paintings, artifacts, botanicals samples.
What is immovable heritage?
Heritage objects that cannot be move such as archaeological sites, mosques and historic cities.
What is intangible heritage?
Heritage that we cannot touch, see or define exactly and that come with the form of manners,
knowledge and values.
Source 4 – Website
Lesson 9b: ASEAN heritage parks https://aseanbiodiversity.org/the-ahp-programme/asean-heritage-parks/
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Handout 1

ASEAN cultural heritage digital archive
List out 5 examples of cultural artefacts from each country by referring to:
https://heritage.asean.org

No.
1

MALAYSIA

THAILAND

INDONESIA

2
3
4
5

Handout 2

Types of heritage
List out examples of Movable heritage, Immovable heritage and Intangible heritage by referring to
Source 3 - Types of heritage.

Movable heritage

Immovable heritage

Intangible heritage
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Handout 3

ASEAN heritage parks
Instruct students to name one heritage park for each country and write down brief description of
the park on the worksheet given by referring to https://aseanbiodiversity.org/the-ahp-programme/
asean-heritage-parks/
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LESSON 10

Popular music in
Southeast Asia:
Between global and
local cultures

Popular music in Southeast Asia: Between global and local cultures
Brunei is a Southeast Asian country that has a wide range of traditional
songs. It shares some cultural links with other Southeast Asian
countries such as Malaysia, Singapore and Indonesia. Pop culture
Key idea
such as K-Pop has become popular in Brunei Darussalam and the
rest of Southeast Asia. Development in technology and Social Media
has speed up the influence of K-Pop culture into our society.
Traditional songs
Pop song
Pop culture
Key concepts
Technologies
Influence
Media
No. of periods/lessons
2 periods per lesson (1 period: 30 minutes)
Facilities needed
Laptop, board, projector and worksheets
Students should have some rudimentary familiarity with pop music
Pre-requisite knowledge
and ideas of popular culture

Learning objectives

KNOWLEDGE
1. Describe the early
history of mass pop
culture in Southeast
Asia through material
culture.
2. Identify key examples
of contemporary pop
music in Southeast
Asia.

By the end of the lesson, the students will be able to:

SKILLS
1. Critically discuss the
significance of various
regional forms of pop
culture.

ATTITUDES
1. Appreciate the debates
about local versus
global culture.

2. Practice listening,
watching, and notetaking skills.
3. Put into practice online
research, discussion
and writing skills.

L
E
S
S
O
N

10

Popular music in Southeast Asia | 171

Lesson 10a: Between global and local cultures
15 minutes

Introduction
Lesson Development

Resources

Rationale

Contextualisation / hook activity:
1. Ask students to come up with names of Both versions of the song are
Brunei’s traditional song.
available in YouTube.
2. Set the mood of students by showing
a sound clip from YouTube, of Brunei
Darusslam’s traditional song “Kikik
Serbang Merah”
3. Lay the foundation of the lesson by
asking questions about whether this
musical form is “Bruneian” or “Western.”
The teacher will also explain the role
of technology and media in creating
mixtures of “local” and “global” in music.
Suggested questions include the following:
•
•
•
•

What do you understand by the
term traditonal song?
What is Bruneian in this music?
Rhythm and melody, for example?
What is Western in this music? The
use of instruments such as cello,
bass, and guitar.
What do you think of or feel when
you listen to this music? Does it
seem old-fashioned? Does it feel
relevant or irrelevant to your musical
interests?

4. From the student’s responses, the
teacher will introduce students to
a number of questions this lesson
will develop. By highlighting these
questions, it will be clear to students
what objectives of the lessons are:
•
•
•
•
•

Name some of the pop songs that
you like.
What is pop song?
Can you name famous pop song
that your parents like when they
were at your age?
How does pop culture and music
change over time?
How does pop culture affect
national, regional, and individual
identity?
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Hook activity helps to
engage students and
draw their attention to
the topic.
This allows teacher to
set the theme / focus of
the lesson.
Teacher can also take
the opportunity to
explain the purpose and
learning outcomes of
the lesson.

Lesson Development
•

Resources

Rationale

How does technology and media
affect understanding of global
versus the Southeast Asian local?

5. Explain that this lesson will examine
two types of recent pop culture and
K-Pop.

10 minutes

Development
Lesson Development
Guided Discovery & Cooperative
Learning:
1. Clarify the mechanics of the
cooperative learning group activity. The
teacher divides the class into several
groups with 3 or 3 members each. She/
He will underscore the main questions
to be addressed: [5 minutes]
•

Name K-Pop singers that are
famous at this time.

•

How can one define and
characterise K-Pop?

•

Are they Indonesian? Myanmarese?
American? Asian? British? A
mixture?

•

How do you know about K-Pop?

•

Why did these genres become so
popular in Brunei Darussalam and
the rest of Southeast Asia?

Resources

Source 1
Handout 1

Rationale

Cooperative learning
design encourages
students to develop
learning skills in a social
setting—cooperation,
communication,
leadership, followership,
analysis and synthesis.
These are skills for
lifelong learning.
This activity will help the
teacher to introduce the
concept of local versus
global through idol
competitions.
The general focus of
discussion, worksheets,
and questions should
be on finding global
aspects of Idol (things
that are the same
about Idols from each
nation, logo, set design,
type of songs), versus
more local aspects
(language, cultural
emphasis, etc.)
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5 minutes

Closure
Lesson Development
Summarise and highlight the major points
in the past two sessions.
As a reinforcement or transitional activity,
the teacher may asked students to:
• To write down on a sheet of paper 3
things they have learned; 2 things they
have questions about; and 1 message
they wish to convey to the teacher.

174 | Understanding Shared Histories in Southeast Asia

Resources

Rationale
Summarising at the end
of the session highlight
the key points that
students are expected
to ‘take home’.
Requiring an exit pass
of at least one question
encourages students to
be aware of what they
do not understand in
the lesson.

Lesson 10b: Contemporary popular music in Southeast Asia
5 minutes

Introduction
Lesson Development
The teacher shall start the class by noting
that American and “Western” pop culture
is not the only influence on Southeast
Asian pop culture. East Asia also has a
big influence, as seen through well-known
phenomena such as J-Pop. This class
will focus on another example, K-Pop, the
Korean Wave, or Hallyu.

Resources
Source 2

Introductory lecture
provides basic
knowledge and
information that
will allow students
to complete the
guided discovery and
cooperative learning to
follow.

Handout 2

The main questions to be addressed in
the course of the learning activities are the
following:
• How can one define and characterise
the Korean Wave, or Hallyu, in
Southeast Asia?
• How did Korean culture become
popular in Southeast Asia?
• How are local elements and
influences of Southeast Asian culture
accommodated into K-Pop or the
Korean Wave?
• Do any international Western influences
impacts pop culture imports from Korea
or other East Asian nations?
• How does K-Pop contribute to identity
formation in terms of individual, region,
and nation?

Development
Lesson Development
Mix and match
Guided discovery & cooperative
learning:
The teacher clarifies the parameters of
the cooperative learning activity. She/He
divides the class into several groups with
3 or 4 members each. Each group is given
a worksheet (Handout 2) that the teacher
has prepared in advance. This worksheet
has questions referring to two specified
readings which the teacher shall also
have prepared (Source 2 and Source 3).
Students will read and answer questions
together. [approx. 15 minutes]

Rationale

15 minutes
Resources
Source 2
Source 3
Source 4
Source 5
Handout 2

Rationale
Group reading
session presentation
encourages students
to engage in careful
reading and analysis,
to cooperate and share
responsibilities, and to
learn how to improve
their communication
skills.
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Lesson Development
•

Source 2 – Article SHIM Doobo,
“Korean Wave in Southeast Asia,”
Kyoto review of Southeast Asia, Issue
11 (March 2011).

•

Source 3 – News Article “Southeast
Asian millionaires to build Hallyu town
in Thailand,” 16 September 2015, The
Korea Times

Resources

Video watching
and Q&A session
encourages critical
analysis, conversation,
and discussion skills.
The making of a video
external assignment will
provide opportunities
for application of
information learned in
class to more creative
and synthetic pursuits.

Each group divides among its members the
tasks above. 1-2 students will read (Source
2), while the other 1-2 students will read
(Source 3). All the students will share with
the rest of the group the correct answers
for corresponding questions on (Handout
2).

10 minutes

Closure
Lesson Development
Summarise and highlight the major points
in the past two sessions.
As a reinforcement or transitional activity,
the teacher may ask students to:
• To write down on a sheet of paper 3
things they have learned; 2 things they
have questions about; and 1 message
they wish to convey to the teacher.

Rationale

Resources
Source 2
Source 3
Source 4
Source 5
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Rationale

Sources
Source 1 – YouTube videos for task 1
1. “Taunggyi Auditions | Myanmar Idol 2016 Season 1 Episode 1 | Full Episode”, https://www.
youtube.com/watch?v=3E7Kdurnu0w
a. Please have students watch segments from 0:00 through 1:47 and 21:22 through 23:55.
b. Teachers should emphasise aspects of global culture (maps, spread of American Idol around the
world) versus local culture (Buddhist temples in background).
c. Teachers should also try to show mixtures of local singing styles (singing in Myanmarese) versus
dress and instrumentation with guitars that might be more global in nature.
2. “EP01 PART 4 AUDITION 1 (BANDUNG) - Indonesian Idol 2014”, https://www.youtube.com/
watch?v=7bsVItdtgQI>
a. Please have students watch segments from 0:00 through 1:00 and 4:39 through 8:22.
b. Again teachers should compare opening introduction, in discussion and worksheet encourage
observation of differences and similarities from the Myanmar example. Note the lack of map
connecting Indonesian Idol to American Idol.
c. Also, note that the contestant auditioning is wearing clothing more identifiably local – the jilbab –
but singing an American song in English from Beyonce.
3. Vietnam Idol 2015 - Tập 2 - Phát sóng ngày 12/04/2015 - FULL HD https://www.youtube.com/
watch?v=3de_7_3v9yg
a. In this video, we suggest teachers experiment and select the clips that are most interesting to
them.
b. Teachers should be looking for aspects that highlight global culture versus local Vietnamese
culture.
c. Should stress on similarities and differences with the Myanmar and Indonesia examples.
Source 2 – SHIM Doobo, “Korean Wave in Southeast Asia,” Kyoto Review of Southeast Asia,
Issue 11 (March 2011), <http://kyotoreview.org/issue-11/korean-wave-in-South-East-asia/>.
Since the late 1990s, an increasing amount of Korean popular cultural content including television
dramas, movies, pop songs and their associated celebrities have gained immense popularity across
East and Southeast Asian countries. News media and trade magazines have recognised the rise of
Korean popular culture in Asia by dubbing it the ‘Korean wave’ (Hallyu in Korean). The Associated Press
reported in March 2002: ‘Call it “kim chic”.
All things Korean–from food and music to eyebrow-shaping and shoe styles–are the rage across Asia,
where pop culture has long been dominated by Tokyo and Hollywood’ (Visser, 2002). According to
Hollywood Reporter, ‘Korea has transformed itself from an embattled cinematic backwater into the
hottest film market in Asia’ (Segers, 2000).
Yet about a decade ago, Korean popular culture did not have such export capacity, and was not even
critically acclaimed by scholars. For example, the 1996 edition of The Oxford History of World Cinema
did not make any reference to Korean cinema, although it paid tribute to Taiwanese, Hong Kong, Chinese
and Japanese films (Nowell-Smith, 1996).
Korean music was also ignored by researchers, as can be seen in the following comment in World
Music: The Rough Guide published in 1994: ‘The country has developed economically at a staggering
pace, but in terms of popular music there is nothing to match the remarkable contemporary sounds of
Indonesia, Okinawa, or Japan’ (Kawakami and Fisher, 1994).
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Therefore, even the Koreans did not initially believe the news of Korean popular culture being popularly
consumed overseas. For example:
What the so-called Bae Yong Jun fandom (or, “Yon-sama syndrome”) in Japan may cause an average
Korean citizen like me to feel would be “puzzled pleasure” While we feel proud of ourselves, the longtime cultural importer, having become a cultural exporter, we are puzzled as to what in our culture is
enchanting the foreigners. (Lee, 2004)
The above quote from a current affairs magazine
nicely depicts Koreans’ reaction to the Korean Wave
phenomenon. Korea has long waged a struggle for
cultural continuity, confronted by a series of threats
of foreign cultural domination. Because of deepseated “underdog” consciousness in terms of cultural
exchanges, it was not easy for them to believe the
news of Korean Wave phenomenon.
It is reported that the Korean Wave started in China sometime around 1997 when the Korean television
drama “What is Love All About?” made a huge hit after its broadcast on the China Central Television
Station (CCTV). It recorded the second-highest ratings ever in the history of Chinese television (Heo,
2002). Following this unexpected performance, a series of other Korean dramas have captivated Chinese
audiences.
Since then, Korean television dramas have rapidly taken up airtime on television channels in countries
such as Taiwan, Singapore, Thailand, Vietnam and Indonesia which saw media liberalisation beginning
in the 1990s. In addition, the Asian economic crisis in the late 1990s brought about a situation where
Asian buyers preferred the cheaper Korean programming; Korean television dramas were a quarter
of the price of Japanese ones, and a tenth of the price of Hong Kong television dramas as of 2000
(Lee, 2003). Korean television programming export figure has increased so dramatically that in 2007, it
reached US$150.95 million, from US$12.7 million in 1999 (Ministry of Culture and Tourism, 2008).
Films and songs from Korea also accompanied the popularity of Korean television dramas across Asia.
For example, the boy band H.O.T. found itself topping the pop charts in China and Taiwan in 1998; the
band was so popular that album sales continued surging for a while even after the band’s break-up in
mid-2001.
In 2002, Korean teenage pop sensation BoA’s debut album reached the number one spot on the Oricon
Weekly Chart, Japan’s equivalent of the American Billboard Charts (Visser, 2002). The songs and dance
moves of Korean girl bands such as Wonder Girls and Girls’ Generation are so popular in Cambodia and
Thailand these days that a lot of fans and local singers there are imitating them. From the late 1990s,
Korean films have also received critical acclaim and drawn large audiences across Asia.
Against this backdrop, Korean stars have made a big impact on the consumer culture, including food,
fashion, make-up trends, and even plastic surgery. It is common to find Asian youth decorating their
backpacks, notebooks, and rooms with photographs of Korean stars. So popular are Korean actresses
Lee Young-ae, Song Hae Gyo, Kim Hee Sun and Jeon Ji-hyun that it has been reported that their
wannabes in Taiwan and China request for their facial features when going for cosmetic surgery (Joins.
com, 2001; Straits Times, 2002a and 2002b).
With the report that several Korean actresses have had their faces ‘enhanced’, women from China,
Vietnam and Singapore are flocking to Korea to have their faces cosmeticised by the Korean surgeons.
It is now called the Korean Wave in plastic surgery (Kim Chul-joong, 2009).
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Given their infatuation with Korean culture, the overseas fans are eager to learn the Korean language
and travel to Korea. For example, the number of the test of proficiency in Korean (TOPIK) takers
around the world have increased to 189,320 in 2009 from 2,692 in 1997 largely because of the interest
generated by Korean television dramas (Yi, 2009).
Travel agencies around Southeast Asia sell television drama-themed group tours to Korea. Thanks
to the Korean Wave, the Korea National Tourism Organisation (KNTO) has been planning to develop
travel programs in order to have more inbound tourists.
The growing popularity of Korean pop culture has more implications than simply earning foreign
currency, especially considering that the country has had some diplomatic friction with its neighbours
in the past decades.
The Vietnamese still vividly remember that Korean soldiers fought against their Liberation Army during
the Vietnam War. The Taiwanese have felt betrayed by Korea ever since Seoul suddenly severed its
diplomatic relations with Taipei in order to establish new ties with Beijing in 1992.
In this vein, Korean pop stars have contributed to improving Korea’s foreign relations. In one instance,
Korean actor Jang Dong-gun and actress Kim Nam-ju enjoyed such popularity in Vietnam that the
Vietnamese even labelled them their ‘national’ stars. The then Korean President, Kim Dae Jung, even
invited the pair to the dinner he hosted for Vietnamese President Tran Duc Luong when the latter
visited Korea on 23 August 2001 (Australian, 2002).
BoA, who made the cover of the French Le Monde in July 2002 as an icon of cultural exchange
between Korea and Japan, was invited to the two countries’ summit conference in June 2003 in Tokyo
(Macintyre, 2002). In all, Koreans have heartily welcomed the fruits of the Korean wave in the midst of
economic recovery from the 1997 economic crisis, and the subsequent International Monetary Fund
(IMF)-directed economic restructuring, which they often refer to as ‘national humiliation’.

Source 3 – “South-East Asian millionaires to build Hallyu town in Thailand,” 16 September 2015,
The Korea Times, http://www.koreatimesus.com/South-East-asian-millionaires-to-build-hallyutown-in-thailand/
SEOUL/BANGKOK (Yonhap) — “A handful of Southeast Asian millionaires are looking to create a large
commercial complex in Thailand comprising shops and restaurants that cater to the fans of Korean pop
culture, also known as K-pop, industry sources here,” said Wednesday.
They are trying to set up a Hallyu Town in Bangkok, where customers will be able to enjoy and consume
Korean culture ranging from music, food and fashion in one place, according to local duty-free officials
familiar with the matter.
Show DC, a Thailand-based firm that has been leading the project, held a business presentation earlier
in the day to attract investors, they said.Tentatively named “K-Town,” the 152,000 square-meter, sixstory establishment is apparently aiming for completion by the first half of next year.
Lotte Duty Free, a major duty-free chain run by South Korean conglomerate Lotte Group, was offered
the opportunity to open a branch in the shopping complex in March, mainly selling cosmetics. YG
Entertainment, one of the top entertainment companies in Korea, is considering opening a Korean
restaurant there through its food and beverage affiliate YG Food.
The group that’s been pushing the K-Town project plans to expand it to other regions in Thailand such
as Chiang Mai and Phuket, and Malaysia, the sources said.
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Source 4 – Video (1) for Task 4
Korean K-Pop group BTS sang a Thailand song, Koon Lae Koon Tow Nun (You and you only on 22 April
2017, Find online at: https://www.youtube.com/watch?v=bzPZnuQjI3s
Source 5 – Video (2) for Task 4
Korean K-Pop group VTS sang their famous hit songs in a concert in Bangkok in 2019.
https://www.youtube.com/watch?v=9w8LUFMiwOw
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Handout 1
A. Watch and take notes on selected YouTube videos of “Idol” competitions. Here are some
aspects of the videos to which you should pay especially close attention:
1.
2.
3.
4.
5.
6.

Logo style
Set design
Types of songs performed
Colour schemes
Clothes
Language used

__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________

B. What are the similarities and/or differences between videos from different national
competitions?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
C. What songs are performed in the various videos? Do you think there is anything in the
performance of these songs that reflect various national cultures (For instance, is there
anything in Indonesian Idol that reflects Indonesian culture? Myanmar Idol that reflects
Myanmar?)
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
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D. Do you think these competitions are too American or “Western”? Why?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
E. Do you think “Asian Idol” helps to create an Asian identity? Why or why not?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
F. Do you or would you like to watch/vote to watch Idol on television?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
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A. Fill in the blank with the correct answer:

Handout 2

1. The term for “Korean Wave” in Korean is _____________________ (Korean word).
2. ______________________ was the first Korean television drama to become a huge hit after its
broadcast on the China Central Television Station (CCTV) in 1997.
3. The following countries have had Korean dramas receive airtime on television:
1. ______________________________ 		

2. _____________________________

3. ______________________________ 		

4. _____________________________

5. ______________________________
4. What was the Korean television programming export figure in the following years?
a. 1999 ___________________________

b. 2007 ___________________________

5. What are some of the Korean musical groups that have become popular across Asia?
1. ______________________________ 		

2. _____________________________

3. ______________________________ 		

4. _____________________________

6. Interest in Korean culture has increased the number of people learning Korean language and
travelling to Korea. For example, in 1997 there were ___________________ number of people
who took the Test of Proficiency in Korean (TOPIK). In 2009, this figure increased as there were
________________________ number of people who took the Test of Proficiency in Korean.
7. Which Korean movie stars travelled with Korean President Kim Dae Jung to a dinner hosted by
Vietnamese President Tran Duc Luong on 23 August 2001?
1. ____________________________		

2. ______________________________

8. What is the name of the Korean-themed shopping centre that is expected to open in Bangkok?
_____________________________________
9. In what other three locations do the developers hope to create projects similar to that mentioned in
No. 8?
1. _____________________________________
2. _____________________________________
3. _____________________________________
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B. Why has Korean pop culture become popular in East and Southeast Asia? What are some
examples in film and music of this popularity?

C. What are some of the elements of Korean culture that will be available at a shopping centre in
Bangkok?

D. How has Korean Pop culture improved relations between Korea, East and Southeast Asian
nations?
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Glossary
American Idol:

A very popular US television programme based on the idea of the British
programme, Pop Idol in which young people who want to be singers or
entertainers have the chance to be chosen to perform on the programme
in front of judges who select a group of the best. The worst performers in
this first stage are often shown on the programme. In later programmes,
members of the public can vote by phone for the person they think is best
and the people with the most votes become the winners.

K-Pop		

:

(An abbreviation of Korean pop; Hangul) is a musical genre originating
in South Korea that is characterised by a wide variety of audiovisual
elements. Although it comprises all genres of “popular music” within South
Korea, the term is more often used in a narrower sense to describe a
modern form of South Korean pop music covering a range of styles
including dance-pop, pop ballad, electropop, R&B, and hip-hop music.

Keroncong

:

(pronounced “kronchong”; Indonesian: Keroncong, Dutch: Krontjong) is
the name of a ukulele-like instrument and an Indonesian musical style that
typically makes use of the kroncong (the sound chrong-chrong-chrong
comes from this instrument, so the music is called keronchong), the band
or combo or ensemble (called a keronchong orchestra) consists of a flute,
a violin, a melody guitar, a cello in pizzicato style, string bass in pizzicato
style, and a female or male singer.

Pop (popular)
culture
:

The accumulated store of cultural products such as music, art, literature
fashion, dance, film, television, and radio that are consumed primarily by
non-elite groups such as the working, lower, and middle class.
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